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TURKCENIN YABANCI DiL OLARAK OGRETIMINDE iLETiSIMSEL YONTEM
VE KARAGOZ OYUNU

Ibrahim Halil INCIK
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OZET

Insanlarin giinliik hayatta karsilasabilecegi durumlarda kendini ifade etmek ya da saglikl1 bir
iletisim kurmak ic¢in dil 6grenmeye ihtiyaci vardir. Gliniimiiziin modern diinyasinda dil
ogretimi i¢in birden fazla yontem ve teknik kullanilmaktadir. Bu yontem ve teknikler
icerisinde 6grencinin giinliilk hayatta kullanabilecegi, kendini ifade edebilecegi dil 6gretim
yontemi ise iletisimsel yontemdir. Bu ydntem gilinlimiizde dil 6gretimi alaninda sikca
kullanilmaktadir. Bu ¢alismanin amaci Tiirkgenin yabanci dil olarak 6gretiminde geleneksel
Tiirk tiyatrosu olan Karagdéz oyunu, iletisimsel yontemle oOgrencilerin giinlilk hayatta
kullanabilecegi dili o6gretmektir. Karagéz oyunlari, iletisimsel yontem esas alinarak
hazirlanmigtir. Dil 6gretim ilkelerinden biri olan o6gretilen dilin kiiltiiri ve mantig1 da
ogretilmelidir, ilkesinden hareketle Karagd6z oyunu hem 06gretilen dilin giinliik hayatta
kullanim hem de o dilin ait oldugu kiiltiirel diinyayr tanima olanagi vermektedir. Ayrica
ogrenci karagdz oyunu sayesinde dili 6grenirken 6grendigi dile ait kiiltiirel unsurlar1 da
beraberinde 6grenmektedir. Tiirk¢eyi yabanci dil olarak 6grenen 6grencilerin sozel iletisim
becerilerini gelistirmeyi amaglayan bu caligmada iletisimsel yonteme uygun olarak gdsterip
yaptirma teknigi kullanilmistir. Karagdz oyununda oOnce Ogretmen tarafindan belirtilen
asamalar tek tek anlatilip gosterilmis daha sonra belirtilen asamalar1 6grencilerin yapmalari
istenmistir. Dolayisiyla 6grencinin etkinliklere aktif bir sekilde katilmast 6grendigi dili daha
cabuk Ogrenmesini saglayacaktir. Bu calismada Karagéz oyunu i¢in 06zgiin metinler
hazirlanmistir. Bu metinler igin {i¢ etkinlik tasarlanmig olup etkinlikler biri yabanc1 biri Tiirk
ogrenciye ve ikisi yabanci 6grenciye olmak tizere farkli sekillerde uygulanmistir. Hazirlanan
etkinlikler Tiirk¢enin yabanc dil olarak dgretiminde konugma becerisini, giinliik dil kullanim1
becerisini kapsamaktadir. Gelistirilen etkinlikler Tiirkgeyi yabanci dil olarak 6grenen
ogrencilere dnce Karagdz metinleri verilmis 6grencilerin metni ¢alismalari saglanmistir. Daha
sonra uygulamaya yapilmistir. Karagéz oyununun 6grencilerin sozlii iletisim becerilerini
gelistirdigi gozlemlenmistir. Ayrica Karagdz oyunun 6grenciyi motive ettigi, giidiiledigi ve
ogrencinin aktif katilimini sagladigi gézlemlenmistir. Bu nedenle gosterip yaptirma teknigi ile
hazirlanan Karagdz oyunu ile 6grencilerin giinliik dil kullanimini gelistirdigi gortilmustiir.
Anahtar kelimeler: Tiirk¢cenin yabanci dil olarak 6gretimi, iletisimsel yontem, Karagdz
oyunu.

COMMUNICATIONAL METHOD IN TEACHING TURKISH AS A FOREIGN
LANGUAGE AND THE KARAGOZ GAME

ABSTRACT

People need language learning in order to express themselves or to communicate in a healthy
way in situations that they may encounter in daily life. In today's modern world, more than
one method and technique is used for language teaching.
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Among these methods and techniques, the language teaching method that the student can use
in daily life and express himself is the communicative method. This method is frequently used
in the field of language teaching today. The aim of this study is to teach the traditional
Turkish theater Karagoz play, the language that students can use in daily life, with
communicative method in teaching Turkish as a foreign language. Karagdz plays are prepared
on the basis of communicative method. Based on the principle that the culture and logic of the
language taught, which is one of the principles of language teaching, should also be taught,
Karagoz play gives the opportunity to both use the language taught in daily life and to get to
know the cultural world to which that language belongs. In addition, the student learns the
cultural elements of the language he learned while learning the language thanks to the
Karagdz game.In addition, the student learns the cultural elements of the language he learned
while learning the language, thanks to the game of Karagodz. In this study, which aims to
improve the verbal communication skills of students learning Turkish as a foreign language,
the show-and-do technique was used in accordance with the communicative method. In the
Karagdz play, first, the stages specified by the teacher were explained and shown one by one,
and then the students were asked to complete the specified stages. Therefore, the active
participation of the student in the activities will enable him to learn the language he has
learned more quickly. In this study, original texts for Karagdz play were prepared. Four
activities were designed for these texts, and the activities were applied in different ways, one
for a foreign student, one for a Turkish student, and two for a foreign student. The activities
prepared include speaking skills and daily language use skills in teaching Turkish as a foreign
language. Developed activities First of all, Karagdz texts were given to students learning
Turkish as a foreign language, and the students' text studies were provided. It was then put
into practice. It has been observed that the Karagdz game improves the verbal communication
skills of the students. In addition, it has been observed that Karagdz play motivates and
motivates the student and provides active participation of the student. Three this reason, it has
been seen that the students improved their daily language use with the Karagdz game, which
was prepared with the show-and-make technique.

Keywords: Teaching Turkish as a foreign language, communicative method, karagdz game.

Giris

I¢inde yasanilan diinyay1 anlamaya ve anlatmaya yarayan en 6nemli iletisim araci dildir. Bu
iletisim arac1 sayesinde insanlar birbirlerini anlaylp meramlarmi anlatirlar. Insanlar iletisim
kurarken sadece duygu ve diisiincelerini degil i¢cinde bulunduklar1 ¢evrenin diinya goriisiinii,
zihniyetini ve kiiltiiriine ait sozlii ve yazili unsurlarin1 da ifade ederler. Gelisen diinyada
anlasmanin en Onemli anahtar1 dil olduguna gore farkli iilkelerde insanlarin birbirini
anlayabilmesi i¢in yabanci dil 6grenmenin bir zorunluluk oldugu bilinen bir gercektir. Kisi
kendisini farkli dillerde ifade edebilmesi ancak 6grendigi veya 6grenecegi yabanci dil ile
miimkiindiir. Dolayisiyla insanlarin yabanci dil 6gretimiyle giinliik hayatta kendini ifade
etmesi, sosyallesmesi ve anlagsmasi son derece miithimdir. Bu sebeple yabanci dil 6gretiminin
sadece iletisimi saglama amaci tasidigini sdylemek eksik olur. Yabanci dil 6gretiminde ayni
zamanda Ggretilen dilin kiiltiirii ve mantig1 da o6gretilmelidir ilkesi Tiirk¢enin yabanci dil
olarak Ogretiminde temel bir ilkedir. Ayrica yabanci dil dgretilirken temel dil becerilerinin
biitiinlesik bir sekilde yiiriitiilmesi ve bu becerilerin 6gretimin birlikte yapilmasi dil
ogretiminin prensiplerindendir.

Dil o6gretiminde insanlarin giinliik hayatta kullanabilecegi dili 6gretmeyi amacglayan dil
Ogretim yontemi iletisimsel yontemdir.
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Iletisimsel metot dil 6gretiminin temel maksadi olan iletisim becerilerini gelistirme, dil ve
iletisimi birbirine baglayan ve dilin dort temel alan1 olan dinleme, konusma, okuma ve yazma
becerilerini 6gretme ydntemlerini gelistirme amacini giiden bir yaklasim olarak bilinir
(Giines, 2011). Dil 6gretiminde iletisimsel yontem ile kullanilan gésterip yaptirma teknigi
stireclerin 6gretmen tarafindan acgiklandigi ve ardindan gosterildigi, daha sonra dgrencilerin
bu siireci izleyip yaptig1 onemli bir tekniktir. Gosterip yaptirma teknigi, birden fazla duyuyu
kullanarak 6grenmeyi saglayan bir tekniktir (Yagmur Sahin vd. 2018).

Yabanci dil 6gretiminde anlayis bakimindan uygulanan pek ¢ok yontem ve teknik mevcuttur.
Bu metotlardan bazis1 6grencilerin sadece dil gelisimine veya bilissel gelisimine ya da sosyal
gelisimine odaklanirken dil 6gretiminde oyunlarin kullanimi bu alanlarin tiimiine ayn1 derece
onem verir ve bu alanlarin birbirinden ayrilmaz oldugunu dile getirir. Kisacas1 oyunlar
Tiirkgenin yabanci dil 6gretiminde 6grencinin basta dil gelisimi olmak iizere ayn1 zamanda
sosyal ve bilissel gelisimine de katki saglar. Ogrenci Tiirkgeyi yabanci dili olarak 6grenirken
hem Tiirk¢eye ait kiiltiirel unsurlar1 (deyim, atasozii) iginde bulundugu kiiltiiriin mantig ile
ogrenir hem de giinlik konusmalarinda 6grendigi deyim ve atasdzlerini kullanir. Boylece
ogrenci Tirkceyi 0grenirken Tiirk dilinin kiiltiiriini 6grenmis olur. Ayrica 6grenci birkag kisi
ile birlikte oyunlari icra ettigi zaman 6grenmekte oldugu dilde 6zerklik elde eder, motivasyon
kazanir ve kendini yabanci dilde akranlarina ile ifade eder. Bu sayede oyunlarin -6zelde
karagdz oyununun- bu yoniiyle O6grenciye sosyallesme imkani sundugu gibi Tiirkceyi ve
Tiirkgenin inceliklerini de 6gretmis olur.

Tiirk¢enin yabanci dil olarak dgretiminde kullanilan pek ¢ok yontem ve teknik mevcuttur.
Hem eglendirmesi hem de 6gretmesi bakiminda dil 6gretiminde oyunlar essiz birer aragtir.
Tiirk¢enin yabanc bir dil olarak 6gretiminde de oyunlarin kullanimi diger yontemlere nazaran
daha fazla etkili oldugunu sdylemek gerekir. Ciinkii 6grenci oyun araciligi ile Tiirk¢eyi hem
eglenerek Ogrenir hem de gilinlik hayatta Tirkceyi kullanma firsati bulur. Dolayistyla
Tiirkgenin yabaci dil olarak 6gretiminde geleneksel Tiirk tiyatrosu olan ayni zamanda bir
oyun olan golge oyunu karagéz oyunun kullanilmasi 6grencinin 6grendigi dili aktif olarak
kullanmasini ve giinliik hayatta kullandig1 dilin kiiltiiriinii de 6§renmesini saglar.

Bilindigi tlizere karagdz oyunun ilk defa nerede ortaya c¢iktigi ile ilgili cesitli sdylenceler
mevcuttur. Fakat arastirmacilar, Karagéz oyunun kaynagini Cin, Orta Asya, Misir ve
Bursa’ya dayandirmaktadirlar. Karagdéz oyunun ilk c¢iktigt yerin neresi oldugu kesin
olmamakla beraber kesin olan bir sey var ki o da Karagéz oyunun Anadolu ve Istanbul’dan
tim diinyaya yayildigidir. Birtakim sekillerin arkadan isiklandirilmasi ve bu golgelerin
perdeye yansitilmasi temeline dayanir. Karsilikli diyaloglar {izerine kurulu olan geleneksel
Tiirk tiyatrosudur. Cesitli s6z oyunlari, glindelik konugmalara ve halkin kiiltiirel unsurlarina
yer veren bir dayanan oyundur. Ayrica Karagdéz oyunu muhteviyatinda Tiirk toplumunun
zengin kiiltiiriiyle antropoloji ve sosyolojiye; deyim ve atasozleriyle edebiyata; tarihi karakter
ve olaylariyla tarih bilimine; yer adlarim1 barindirmasi yoniiyle de cografya bilimine katki
saglamasi ayrica onemlidir.

Alan yazin incelendiginde Tiirk¢enin yabanci dil olarak Ogretiminde oyunlarin kullanimi
konusunda yapilmis c¢esitli arastirmalar mevcuttur. Bunlardan en 6nemlisi Fatih Yilmaz ve
Erol Taskin’in (2014) “Hacivat Karagdz Oyunlar1 ve Tiirk¢enin Yabanci Dil Olarak Ogretimi
ve Kiiltiir Aktarim1” adli ¢alismasidir. Bu ¢alismada Karagdz oyunu ile kiiltiirel unsurlarin ve
kalip ifadelerinin aktarimi amaglanmistir. Sedat Erol (2019) tarafindan hazirlanan “Egitsel
Oyunlarda Yabancilara Tiirkce Ogretimi” konulu doktora calismasi pek ¢ok egitsel oyunun
yabancilara Tirk¢e 6gretimi icin bu amaca hizmet ettigi goriilmektedir. Ayrica bu tezde
Karagdz oyunu ile hazirlanmis bir etkinlige de yer verilmistir.
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Mehmet Kara (2010) tarafindan “Oyunlarla Yabancilara Tiirk¢e Ogretimi” Konulu makalesi,
Arslan ve Giirdal’in (2011) “Oyun ve Bulmaca Etkinligiyle Yabancilara Tiirkce Kelime
Ogretimi” makalesi, Gamze Yavuz ve Alpaslan Okur’un (2021) “Yabancilara Tiirkce
Ogretiminde Egitsel Oyunlarm Konusma Becerisindeki Rolii” adli ¢alismasi da ilgili konuda
hazirlanmis 6nemli ¢aligmalardandir.

Tiirkgenin yabanci dil olarak 6gretiminde oyunlarin kullanimi ile ilgili aragtirmalar alan
yazinda mevcut iken egitsel oyunlardan biri olan (golge oyunu olarak da bilinen) karagdz
oyununun literatiirde Tiirk¢enin yabanci dil olarak Ogretiminde miistakil bir arag olarak
kullanilmadig tespit edilmistir. Alan yazindaki boslugu doldurmak i¢in Karagdéz oyunu
Tiirkgenin yabanci dil olarak 6gretiminde kullanilmasi amaglanmistir. Bu amagla Tiirkgeyi
yabanct dil olarak 6grenen ogrencilerin dil kurallarii degil bizzat dilin kendisini giinliik
hayatta aktif olarak kullanabilmeleri, dili ve iletisimi birbirine biitiinleyen temel dil
becerilerinden sozlii iletisim becerilerini giinliik hayatta kullanabilmeleri ve kullandiklar dile
ait kiiltlirel unsurlar olan deyim ve atasozlerini fark etmeleri ve kullanmalar1 amaglanmustir.
Ogretmen bazi kelimeleri verip bu kelimeleri kullanarak karagdz oyununun 6nce kendisi
biitlin asamalarin1 agiklayarak/gostererek daha sonra oOgrencilerin ¢esitli  kelimelerle
hazirliksiz konugsma yapmalarini ister. Bu g¢alisgmada amaca yonelik Tiirkgeyi yabanci dil
olarak 6grenen 6grencinin sdzlii iletisim becerilerini gelistirmek istenmistir. Ogrencinin sozlii
iletisimde ayn1 zamanda kullandig1 dile ait kalip ifadeleri ve kiiltiirel unsurlar
konusmalarinda yer vermeleri saglanmistir. Tiirk¢eyi yabanci dil olarak 6§renen 6grencilerin
dinleme, konusma, okuma, yazma, kelime, kiiltiir ve dil bilgisi alanlarmi gelistirmek i¢in
cesitli metinler tiretilmis ve iiretilen bu metinler i¢in etkinlikler tasarlanmuistir.

Amacg

Bu arasgtirmada Tiirk¢enin yabanci dil olarak &gretiminde iletisimsel yontem ve karagoz
oyunu ile Tiirk¢enin yabanci dil olarak 6gretimi amaglanmaktadir. Tiirk¢eyi yabanci dil
olarak 6grenen Ogrencilerin dil kurallarini degil bizzat dilin kendisini giinliik hayatta aktif
olarak kullanabilmeleri amaglanmistir. Konusma ve dinlemeyi yani sozel iletisimi birbirine
biitiinleyen temel dil becerilerinden sozlii iletisim  becerilerini  gilinliik hayatta
kullanabilmeleri, kullandiklar1 dile ait kiiltiirel 6gelerden olan deyimler ile atasozlerini fark
etmeleri ve kullanmalar1 amaglanmistir.

Yontem

Bu arastirma, nitel arastirmalardan literatiir taramas1 yontemi kullanilmistir. Literatiir taramasi
yonteminde genel olarak kullanilan dokiiman inceleme yoOnteminden yararlanilmistir.
“Dokiiman incelemesi, arastirilmasi amaglanan olgu ve olgular hakkinda bilgi iceren yazili
materyallerin analizini kapsar” (Yildirim ve Simsek, 2005, 187). Dokiiman analizi yontemi ile
elde edilen bulgular, dil 6gretimi (sozlii iletisim), kiiltiir aktarimi, dil bilgisi kavramlari
acilarindan degerlendirilmeye tabi tutulmustur.

Bulgular

Ogrenme, hayat boyu devam eden bir egitim ve dgretim faaliyetidir. Egitim ve 6gretimin
amaci insanlarin i¢inde bulundugu cevreye uyum saglamasi olarak ifade edecek olursak bu
uyum ancak dil dgretiminden ge¢mektedir. Insanlarin birbirleri ile ya da daha genel
perspektifle farkli dildeki insanlar ile anlasabilmesinin yolu aym dili konusmaktan gecer.
Insanlarin farkli dilde konusan kisiler ile anlasabilmeleri de yabanci dil 6gretimi ile
miimkiindiir.
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Tiirkgenin son yillarda kiiresel 6lgekte siyasi, sosyal, ekonomik, teknolojik ve jeopolitik
nedenlerden dolay1r kullanom alanmi genislemektedir. Farkli iilkelerde yasayan insanlarin
muhtelif nedenlerden dolay1 Tiirkgeyi 6grenme ihtiyaglari ortaya ¢ikmistir. Farkli milletlerden
olusan insanlarin Tiirk¢eyi 6grenme ihtiyaclarina cevap vermek icin g¢esitli 6gretim teknikleri
kullanilmaya baslanmis ve siire¢ igerisinde olumlu sonuglar vermistir. Tiirk¢enin yabanci dil
olarak Ogretimi son yillarda artmasi sebebiyle akademik olarak bir takim dil 6gretim
teknikleri ise kosulmustur. Tiirk¢enin yabanci dil olarak 6gretiminde giinliik dilde ihtiyaglara
cevap vermesi icin arastirma iletisimsel yontemle dil Ogretimi ve karagéz oyunu
kullanilmigtir. Ayrica karagdz oyununda etkin katilimin 6grenmeyi kalict kildig1 gerekgesiyle
gosterip yaptirma teknigi kullanilmistir.

Calismada birden fazla duyuyu kullanarak karagdéz oyununu icra edilmistir. Oyunda
ogrenciler sozlii iletisim yontemiyle giinliik hayatta kullanabilecegi dili kullanarak 6grenmis
ve bu dilin kiiltiirel 6gelerini sozli iletisimde kullanmistirlar. Cesitli kaynaklardan derlenen
dort etkinlik Ogrenciler tarafindan oynanmustir. Tiirkgeyi yabanci dil olarak Ogrenen
ogrenciler iletisimsel yontemler ile 6zellikle sozlii iletisim boyutunda oyunu gosterip yaptirma
teknigi ile oyunu oynamiglardir. Oyun sayesinde hem eglenen hem de 6grenen 6grencilerin
Tiirk¢e 6grenmeye motive olmustur.

Metinlerin kazanimlari, Maarif Vakfinin Yabanci Dil Olarak Tiirkge Ogretimi Programindaki
kazanimlar esas alinmistir.

1- Karagoz Oyunu (Hacivat ve Karagoz)

Diizey: B1

Beceri alani: So6zIi anlatim

Yeterlilik: Giinliik dile ait kelime, deyim, atasozii ve kalip ifadeleri kullanir, sozlii iletisimde
kendini ifade eder.

Kazanim:

(Kazamimlar, Tiirkiye Maarif Vakfinin “Yabanci Dil Olarak Tiirkge Ogretimi Programindan”
almmastir.)

° Uygun kelimeleri ve kalip ifadelerini kullanarak anlik gelisen durumlara yonelik
diyaloglar kurar.

Yanlis anlamalar1 ya da hatalarini telafi edici kaliplar1 kullanir.

Kullandig1 diyaloglarinda deyim ve mecazli ifadeler kullanir.

Kiiltiirel bir 6ge/gelenek veya mekana iliskin konusmalara katilir.

Yeni 6grendigi kelime ve kaliplar1 dogru telaffuz eder.

Diyaloglarinda vurgu ve tonlamaya dikkat eder.

Kelimeleri dogru telaffuz eder.

Konugmalarinda yeni 6grendigi kelime ve kalip ifadeleri kullanir.

Vurgulamaya, tonlamaya ve duraklara dikkat ederek konusur.

Yazili/sozlii bir metni kendi ciimleleriyle aktarir.

I¢inde bulundugu durumu ya da siireci veya yaptig1 is hakkinda konusur.

Arac ve Geregler: Isik, gdlge oyunu, metin, kelimeler

Oyun

Hazirhk: Ogretmen smifa gelirken yaninda bir 151k, birtakim kelime ve kelime gruplar1 ve
karagdz oyunu takimini getirir. Sinifta 6grencilerine getirdigi materyalleri tek tek gosterip
bunlar hakkinda fikirleri olup olmadigin1 sorar. Boylece Ogretmen Ogrencilerin konuya
dikkatlerini ve ilgilerini ¢ekmis olur. Daha sonra 6gretmen Karagdz oyunun ekipmanlarini
kurup perdeye 15181 yansitmis boylece Karagéz ile Hacivat’in gélgeleri perdeye yansitmistir.
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Karagdz oyunu ornek olsun diye dgrencilere oyunu ilk olarak kendisi tek tek agiklayarak
gostermis ve sonrasinda oynamistir. Boylece Ogrencilerin aktif katilimi ile hem yaparak
yasayarak 0grenmis olmakta hem de oyuna kars1 giidiilenmis olmaktadirlar.

Uygulama

(Metin, eserozetleri.com internet sitesinden alinmistir.)

Bayram Konusmasi

(Karagoz, arkadas1 Hacivat’in yanina gelir.)

Hacivat: Hos geldin, sefalar getirdin benim canim efendim. Seni ne gérmek ne iyi, ne giizel.
Karagoz: Hos bulduk Hacivat’im iki gézlim; ver o miibarek ellerini 6peyim.

Hacivat: Hayrola ne bu el 6pmesi kara {izim?

Karagoz: Henliz 6grenemedin mi bayramlagma vaktinde el 6pmesini Hacivat Celebi?
Hacivat: Orasini anladim, tamam da bir bayramda bir defa bayramlasilir, el 6piiliir.

Karagoz: Bre, bayramlagma k&tii miidiir koftehor?

Hacivat: Kotii olur mu hi¢ bayram merasimi, iyidir elbet.

Karagéz: Iyi ya pirim, ver giizel elini 6peyim!

Hacivat: Bre yeter! Bayram namazindan evvel ve sonrasinda bayramlastik, eve donerken
yolda bayramlastik, simdiyse yine bayramlasiyoruz. Elim asind1 6plilmekten vallahi!
Karagoz: Haci cav cav sen de ne sulu goz ¢iktin be! Cebinde akrep mi var yahu versene
benim bayram har¢ligimai!

Hacivat: ilahi Karagéz’iim, ondan mu iki de bir elimi 6piip durursun? Bu yasta bir de benden
bahsis mi istiyorsun?

Karagoz: Ne varmis yagimda basimda; bayramlasmanin da bayram basliginin da yas1 olmaz!
Hadi bakalim, ver har¢ligimi da surada ¢ifte bayram edelim!

Hacivat: Hig giilecegim yoktu kara tiziim.

Karagoz: Giilecegin var da para verecegin mi yok senin?

Hacivat: Allah iyiligini versin senin Karagdz’iim

Karagoz: Pekala anlastik bakalim Allah bana iyilik, sana da comertlik versin; Hadi sen de
har¢ligimi ver, anlasalim Hacivat’im.

(Hacivat ve Karagoz birlikte disar ¢ikarlar.)

Etkinlikler

a) Metinde yer alan asagidaki kalip ifadelerin metinde hangi anlamda kullanilmis
olabilir? Metinden hareketle yanmitlayiniz.

° El 6pmek:

° Sulu goz:

° Cebinde akrep var

° Cifte bayram

b) Yukarida verilen Karagoz metninde Tiirklerin bayram gelenegindeki ritiieller

nelerdir? Bu ritiiellerin farkh toplumlarda yansimalari nasildir?

¢) Sizin kendi Kkiiltiiriiniizde bayramlasma gelenegi mdir varsa nasildir?
Agciklayiniz.

2- Karagoz Oyunu (Hacivat ve Karagoz)

Diizey: B2

Beceri alani: Sozli anlatim
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Yeterlilik: Giinliik dile ait kelime, deyim, atasézili ve kalip ifadeleri kullanir, sozIi iletisimde
kendini ifade eder.

Kazanim:

(Kazanimlar, Tiirkiye Maarif Vakfinin “Yabanc1 Dil Olarak Tiirkge Ogretimi Programimdan”
alimmustir.)

° Konugmalarinda sirasinda kelime ve kalip ifadeleri uygun yerlerde kullanarak anlik
gelisen durumlara yonelik diyaloglar kurar.

° Yanlis anlamalar1 veya hatalarini telafi edici kaliplar1 kullanir.

Diyaloglarinda deyim ve mecazli ifadeler kullanir

Tekrar istendiginde soylediklerini detaylandirarak agiklar.

Kiiltiirel bir 6ge/gelenek veya mekana iliskin konusmalara katilir.

Yeni 6grendigi kelime ve kaliplar1 dogru telaffuz eder.

Diyaloglarinda vurgu ve tonlamaya dikkat eder.

Kelimeleri dogru telaffuz eder.

Konugmalarinda yeni 6grendigi kelime ve kalip ifadeleri kullanir.

Vurgu, tonlama ve duraklara dikkat ederek konusur.

Yazili/s6zlii bir metni kendi climleleriyle sozlii olarak aktarir.

I¢inde bulundugu durumu/egitim siireci veya yapt181 is hakkinda konusur.

Arac ve Geregler: Isik, gdlge oyunu, metin, kelimeler

Uygulama
(Metin internet sitesi olan www.topragizbiz.com’dan (Serdar Yildirim yazisindan)
alinmustir ve cesitli uyarlamalar yapilmistir.)

Paray1 Bulan Kim?

Bir zamanlar Karagoz ¢alisacak bir is bulur. Yedi giin yedi gece canla basla calisir ve galistigi
yerden ilk haftaligin1 alir. Haftaligin1 aldig1 gilinlin aksami1 yorgun argin eve donerken yolda
haftaligin1 kaybeder. Geldigi yoldan geriden geriye doner ve diislirdiigii haftaliin1 aramaya
baslar. Bir yandan kaybolan parasini ararken diger yandan da kendi kendine sdylenmektedir:
” Paralarim, paraciklarim, gitti biitiin paraciklarim, hani benim paraciklarim. Keske paralarim
cebimde dursaydi da ben kaybolsaydim.”

Aynmi vakitlerde evine donmekte olan Hacivat Celebi, Karagéz’le karsilasir.
Hacivat: Hayrola canim Karag6ziim, yanimdan geciyorsun da beni gérmezsin. Paraciklarim
dersin. Paran1 m1 kaybettin?

Karagoz: Hi¢ sorma Hacivat Celebi. Yedi giin yedi gece calisip da kazandigim haftaligim
almistim, onu kaybettim de artyorum parami.

Hacivat: Bir goren, bir bulan yok mu ki?

Karagoz: Dort goren, bes bulan var. Canimi sikma Celebi, canini acitinm yoksa.
Hacivat: Aman canim efendim kizma hemen. Para kaybedince ararsin, bulamazsan, kadiya
gidersin.

Karagéz: Hi. Nasil?

Hacivat: Paran1 kaybettin, aradin bulamadin, ne yaparsin? Kadiya gidersin.
Karagéz: Demek parami kadi efendi bulmus.

Hacivat: Kadinin para falan buldugu yok. Parayir bulan gider, kadiya birakir. Kaybeden
kadiya gider. Para kadida ise eger parasini alir.

Karagoz: Ya para kadida yoksa.

Hacivat: Kadida yoksa paran avucunu bir giizel yalarsin sonradan.

Karagoz: Yani simdi ben avcumu yalarsam param bulunur mu?
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Hacivat: Nereni yalarsan yala paran bulunmaz Karagoz.

Karagoz: Peki ne yapmak gerekir?

Hacivat: Kadiya gitmek gerekir. Buyur Karagdziim, 6nden buyur.

Karagéz: Onden ben yiiriimem, yan yana yiiriiyelim.

Hacivat ile Karagoz birlikte dogru kadiya giderler. Yolda yiiriirken para bulan biri paray1
getirip kadiya teslim etmistir. Fakat paranin sahibinin kim oldugunu bilmemektedir.
Karagdz’iin haftaligin1 kaybettigini 6grenen Hacivat Celebi ise onu bu sebeple kadiya
yonlendirir. Clinkii Karag6z’iin kaybettigi haftaligini bulan kisi Hacivat’tir.

Etkinlik: Ben olsaydim etkinligi

a) Karag6z’iin yerinde siz olsaydiniz paranizi bulmak i¢in ne yapardiniz?

(Gortiglerini ifade etme)

b) Hacivat’in yerinde siz olsaydiniz Karagdz’iin parasini buldugunuzda ne yapardiniz?
(Gortiglerini ifade etme)

C) Dinlediginiz/izlediginiz metni kendi kelimeleriniz ile 6zetleyiniz.

Etkinlik:
“Bir kavram yahut nesneyi karsilayan, birden fazla sozciik ile kurulan kelimelere, birlesik
sozciikler denir.” Parayl Kim Buldu metnindeki birlesik sozciikler nelerdir? Belirleyiniz.

3- Karagoz Oyunu (Hacivat ve Karagoz)

Diizey: B2

Beceri alani: So6zIi anlatim

Yeterlilik: Giinliik dile ait kelime, deyim, atasozii ve kalip ifadeleri kullanir, sozlii iletisimde
kendini ifade eder.

Kazanim:

(Kazanimlar, Tiirkiye Maarif Vakfinin “Yabanc1 Dil Olarak Tiirkge Ogretimi Programimdan”
alimmustir.)

S6z varligina ait 6geleri baglamdan hareketle anlamlandirir.

Yanlis anlamalar1 veya hatalarini telafi edici kaliplar1 kullanir

Tiirk¢enin yapisal 6zelliklerinin anlamaya etkisini belirler.
Diyaloglarinda deyim ve mecazli ifadeler kullanir.

Tekrar istendiginde soylediklerini detaylandirarak agiklar.

Kiiltiirel bir 6ge/gelenek veya mekana iliskin konusmalara katilir.
Metindeki kisa bir diyalogu canlandirir.

Yeni 6grenmis oldugu kelimeleri ve kaliplar1 dogru telaffuz eder.
Diyaloglarinda vurgu ve tonlamaya dikkat eder.

Kelimeleri dogru telaffuz eder.

Vurgu, tonlama ve duraklara dikkat ederek konusur.

Yazili/sozlii bir metni kendi ciimleleriyle aktarir.

I¢inde bulundugu durumu/egitim siireci veya yapt181 is hakkinda konusur.
Dinledikleriyle/izledikleriyle ilgili ¢ikarimlarda bulunur.

Arag ve Geregler: Isik, gélge oyunu, metin, kelimeler
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Uygulama

Hacivat’in Kiiheylan Ati

(Kaynak: sinifogretmenim.com internet sitesi)

Hacivat Celebi’nin son zamanlarda isleri gayet yolundadir. Cok para kazanir. Bu birikimi
degerlendirmeye karar verir, bunun igin bir yarig at1 satin alir. Bu at girdigi her yarisi1 kazanan,
boylu boslu meshur bir at olan Kara Kiiheylan’dir. Olay1 duyan Karagdz, Hacivat’in evine
gidip kapisim1 calar. Hacivat pencereye cikar ve sorar: Buyur kara cocuk, bir sey mi
istemistin?

Karagoz: Hayrola Hacivat Celebi, beni goriince cin ¢arpmisa déndiin. Istedim ya, bir sey
istemistim. Duyduguma gore, Kiiheylan’1 satin almigsin da...

Hacivat: ee?

Karago6z: Onu bana satar misin, diyecektim

Hacivat: Neden olmasm Karagdz’iim. Iyi bir fiyat verirsen neden sana satmayayim ki. De
bakalim, ne veriyorsun Kara Kiiheylanima?

Karagoz: Hi?..

Hacivat: Yani kag para verirsin? Kiiheylan’1 kag altina alirsin?

Karagoz: (Sasirir) Altin mi1? On altin Kiiheylan ic¢in veririm sana. Sattin mi1 bana?
Hacivat: Dur bakalim, Karag6z’iim. Hemen sattin m1 olur mu? Bir pazarlik edelim hele, degil

mi?

Karagoz: Nazarlik taktiririm, Kiiheylan’a. Anlagtik 0 zaman.
Hacivat: Yapma Karagoz'iim. Alisverisi oldubittiye getirme. On altina Kiiheylan satilir m1
hig¢? Cik biraz, cik hele cik.

(Hacivat'in ne dedigini, neyi kast ettigini tam olarak anlamayan Karagoz, evin
merdivenlerinden  yukari  ¢ikmaya  baslar.  Sonunda, burnu  kapiya  dayanir.)
Hacivat: Cik Kara liziim, cik bakayim, cik hadi.
Karagoz: Bre, kapiya kadar da ¢iktim, kapinin iistiine mi ¢ikayim. Daha fazla ¢ikamiyorum.
Hacivat: Ben sana merdivenlere, merdivenlerin iistiine ¢ik demedim Karagdz’iim. Fiyatta
yukari ¢ik, yani on altin dedin ya onu artir, yirmi de, otuz de.

Karagoz: Yirmi, otuz (Sasirir)

Hacivat: Cik, ¢ik.

Karagéz: Elli, altmas.

Hacivat: Cik, ¢ik.

Hacivat’in bu kadar ¢ok para istemesine kizan Karagdz bagirir: Cik ¢iki, ¢ik ¢ik, ne bu ya.
Sanki zil takip oynuyorsun. Bre Hacivat, sen ne istiyorsun bu ata, onu sdyle bakalim.
Hacivat: Bak Karagdz’iim, ben at1 yiiz altina aldim. Ustiine bir de kar da koy. Yiizii gec, gec
yuzil, geg.

Karagoz: Yiizgeg baliklarda olur, bre ben balik m1 alirim. “

Hacivat: Hemen kizma Karagdéz’iim. Surada ne giizel pazarlik yapiyoruz. Bak Karag6z’iim,
Kara Kiiheylan’1 sana veriyorum ama yiiz yirmi altinin1 alirim. Bir kurus asag1 kabul etmem.
(Hacivat'in konusmasina ve Kara Kiiheylan’t alamadigina iiziilen Karagoz, Hacivat
Celebi’ye kiiser. Bir siire ne Hacivat’'in kapisinin oniinden geger ne de onunla oturup iki ¢ift
laf eder. Iki hafta sonra iki eski dost yine eskisi gibi tekrar barisirlar.)
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Etkinlikler
1- Asagidaki etkinlikleri yukaridaki metne gore cevaplaymmz? Dogru olan
ciimlelerin basindaki kutuya “D” yanlhs olan ciimlelerin basina “Y” yaziniz.
Hacivat son giinlerde isi kotii gittigi i¢in bir at almistir.

Hacivat’in aldig1 yaris atinin ad1 Kiitheylan’dir.
Hacivat Kiiheylan at1 yiliz yirmi altina satin almistir.
Kiiheylan’1 satin alamayan Karag6z bir daha Hacivat ile konusmamustir.

Hacivat’in ¢ok para istemesine sinirlenen Karagdz, Hacivat’a bagirmstir.

2- Dinlediginiz/izlediginiz metinden hareketle verilen kelimelerle asagida
ciimlelerdeki bosluklari doldurunuz.
Satin almak, kazanmak, pazarlik, iki hafta

° At1 satin almak isteyen Karagdz Hacivatile .............. yapmistir.
) Hacivat Kiiheylan’1 yliz yirmi altina ...................
° Karag6z’iin satin almak istedigi Kiiheylan girdigi her yarisi ......... bir yaris atidir.
° Hacivat’a kizan Karagoz .............. sonra yeniden eskisi gibi arkadas olurlar.
3- “Hacivat’in At1” metninde gecen sozciikler anlamlari ile eslestiriniz.
Meshur
Oldubittiye getirme
Pazarlik
Yizgeg
Birikim
Yaris at1
I. Bir aligveriste aliciyla satict arasinda gegen, alici ile arasinda alic1 veya satict kendi
fiyatim1 karsisindakine kabul ettirmek amaciyla yaptiklar1 goriisme.
2. At yariglari i¢in yetistirilmis olan tay.
3. Unlii ve taninmuis kisi, herkesge bilinen san sahibi.
4. Geri doniilmesi zor ya da olanaksiz bir durum yaratma durumu, emrivaki yapmak.
5. Baliklarda ve yiizen memelilerde hareketi ve dengeyi saglama iglevi goren organ,
uzuv.
6. Kisi tarafindan biriktirilen mal veya para.

4- Dinlediginiz/izlediginiz metindeki ciimle yapilarim inceleyiniz. incelediginiz
ciimlelerin yapilarim (basit ve birlesik) belirleyiniz. Belirlediginiz birlesik ciimle
yapilarindan hareketle ii¢ farkh birlesik ciimle kurunuz.
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Sonug¢

Tiirkgenin yabanci dil olarak 6gretiminde iletisimsel yontem ve karagéz oyunun kullanilmasi
ogrencileri hem eglendirirken hem de Tiirk¢eyi yabanci dil olarak 6gretmistir. Tiirkgeyi
yabanct dil olarak 6grenen Ogrenciler iletisimsel yontem ile gilinliik hayatta isine
yarayabilecegi dili kullanmislardir. Tiirk¢eyi yabanci dil olarak 6grenen yabanci dgrenciler
Karagdz oyunu ile Tiirk¢enin inceliklerini, s6z varligini fark etmisler ve ayni1 zamanda Tiirk
kiiltiiriine ait dgeleri de kullanmislardir. Ozellikle dgrencileri Tiirkgede yasayan deyimlerin ve
ata sOzlerinin Tirkgedeki kullanimini 6nemsemis ve bunu diyaloglarda kullanmislardir.
Bunlara ilaveten Tirkcedeki bazi deyimlerin kendi dillerinde yer alan deyimlerle
karsilagtirma imkani elde etmislerdir. S6z varligi unsurlarmi  baglamdan hareketle
anlamlandiran &grenciler, yanlis anlamalarla kurulu olan Karagdz oyununda yanlis anlama
veya hatalarim1 telafi edici Ogeleri kullanarak kismen ozerk hareket etme performansi
gostermislerdir.

Tirkgeyi yabanci dil olarak 6grenen Ogrenciler en ¢ok diyaloglarinda deyim ve mecazl
ifadeler kullanmislardir. Ogrenciler diyaloglarinda vurgu ve tonlamaya azami dlgiide riayet
etmeye calismislar. Bunlara ek olarak 6grenci i¢inde bulundugu durum/egitim siireci veya
yaptig1 is hakkinda karagdz oyunu sayesinde konustugu ve Tiirkge 6grenmeye motive oldugu
goriilmiistiir. Uygulanan bu etkinliklerde 6grenciler Tiirk¢eyi yabanci dil olarak 6grenirken
Tiirk¢enin s6z varligini, kiiltiirel 6gelerinden deyim, atasozii kullanmiglar ve karagdz oyunu
birden fazla duyuya hitap ettiginden dolay1 telaffuz becerisini gelistirdigi goriilmiustiir.
Iletisimsel yontemle hazirlanan karagdz oyunu Tiirkgenin yabanci dil olarak &gretiminde
gilinliik hayatta 6grencinin kullanabilecegi dil ihtiyacina cevap verdigi goriilmiistiir. Son
olarak Tiirk¢enin yabanci dil olarak 6gretiminde karagdz oyunun olumlu neticeler verdigi
gorilmiustiir.
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OZET

Son yillarda iilkemizin giderek gelismesi, uluslararasi alanda taninmasi ve dis {ilkelerle
iliskilerinin artmasi1 Tiirk¢e nin yabanci bir dil olarak kullanilmasini ve bu alana ¢ok fazla ilgi
duyulmasini saglamistir. Tiirk¢e’nin yaygin bir sekilde yabanct bir dil olarak 6gretilmesi bu
alanda yeni arayislar1 kaginilmaz kilmistir. Daha etkili bir Tiirkge 6gretimi i¢in bu alanda
farkli yontem ve teknik arayiglarina gidilmistir. Dil edinim siirecinde kelime 6gretimi oldukga
onemli bir unsurdur ve bu 6nemli unsur 6grenme siirecinin her asamasinda gergeklesmektedir.
Ogrencilerde var olan kelime bilgisi dort temel dil becerisi olan; okuma, yazma, dinleme,
konusma becerilerini kapsayan, bu becerilerin aktif olarak kazanilmasini ve kullanilmasini
saglayan, giinliilk hayatta yazili ve sozlii iletisimin saglikli bir sekilde siirdiiriilebilmesi igin
vazgecilmez unsurlardan biridir. Ogrencilere yabanci dil dgretilirken onlarin siirekli yeni
kelimeler 6grenmesi ve bu kelimeleri kullanmasi tesvik edilir. Ogrenciler tesvik edilirken ise
egitsel oyunlarin rolii ¢ok onemlidir. Bir ama¢ dogrultusunda uygulanan ve 68renmeye
yonelik olan egitsel oyunlar; 6grenim siirecini ilgi ¢ekici, motive edici hale getirmektedir.
Ders siirecinde en pasif 6grencileri dahi ders siirecine ¢ekerek dgrencileri derse tesvik ederken
ogrencilerin 6grenme ortamindan zevk aldigi, 6grenirken eglendigi bir egitim-6gretim ortami
yaratilmasin1 saglar. Boyle bir ortamda da kaliteli ve kalici 6grenmelerin gerceklesmesi
kacinilmazdir. Bu durum o&grencilerin motivasyonunu arttirarak onlarin derse katilimini
olumlu bir yonde etkileyecektir. Bu calismada Avrupa Dilleri Ortak Cer¢eve Metninde yer
alan kazanimlara yonelik 6 adet etkinlik tasarlanmistir. Etkinliklerde yer alan oyunlar Yer
Tarif Etme, Tabu, Adam Asmaca, Torbadan Kelime Se¢me, Kutudaki Kelimeyi Yiiksek Sesle
Soyle ve Yapboz Oyunu olarak belirlenmistir. Etkinliklerin temelinde 6grencilerin kelime
ogretimini zevkli ve kalict hale getirirken hedef kazanimlarin edinilmesi amacglanmustir.
Etkinlikler hazirlanirken Al ve A2 seviyelerinde yer alan Ogrencilere kazandirilmasi
hedeflenen kelimeler dikkate almmmustir. Ogrencilerin grup ile birlikte calisma becerileri
gelisirken bir yandan da akranlartyla iletisim kurma, sorumluluk alma, gorev dagiliminda
bulunma, karar verme gibi becerilerinin de gelismesi hedeflenmistir. Etkinliklerimizde yer
alan oyun tiirleri 68rencilerin giinliik hayatta karsilasabilecekleri problemlere yakin icerikler
de barindirdig1 i¢in bilgilerini gergek hayatta da kullanabilecek, karsilastigi problem
durumunda kaygis1 azalacaktir. Oyun i¢inde 6grenciler 6grendikleri kelimeleri baglam iginde
kullanacak, kelimelerin telaffuzlarini sesli bir sekilde yaparak kalici1 6grenmeler saglayacak,
ayni zamanda bu durum Ogretici acisindan da aninda doniit ve diizeltmelere olanak
saglayacaktir.

Anahtar Kelimeler: Egitsel Oyun, Yabanci dil Ogretimi, Oyunlarla kelime Ogretimi
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VOCABULARY TEACHING WITH GAMES IN TEACHING TURKISH AS A
FOREIGN LANGUAGE

ABSTRACT

In recent years, the gradual development of our country, its recognition in the international
arena and the increase in its relations with foreign countries have led to the use of Turkish as a
foreign language and a great deal of interest in this field. The widespread teaching of Turkish
as a foreign language has made new searches in this field inevitable. Different methods and
techniques have been sought in this field for a more effective Turkish teaching. Vocabulary
teaching is a very important element in the language acquisition process, and this important
element takes place at every stage of the learning process. The vocabulary that students have
are four basic language skills; It is one of the indispensable elements for maintaining a healthy
written and verbal communication in daily life, which includes reading, writing, listening and
speaking skills, enabling the active acquisition and use of these skills. While teaching a
foreign language, students are encouraged to constantly learn and use new words. The role of
educational games is very important when students are encouraged. Educational games that
are applied for a purpose and aimed at learning; makes the learning process interesting and
motivating. By attracting even the most passive students to the lesson, it encourages the
students to the lesson and creates an educational environment where students enjoy the
learning environment and have fun while learning. In such an environment, it is inevitable for
quality and permanent learning to take place. This situation will increase the motivation of the
students and affect their participation in the lesson in a positive way. In this study, 5 activities
were developed for the gains in the Common European Framework of Reference for
Languages. The games in the activities were determined as Describing the Place, Taboo,
Hangman, Choosing a Word from the Bag, Say the Word in the Box Loudly and Puzzle
Game. On the basis of the activities, it is aimed to achieve the target acquisitions while
making the vocabulary teaching of the students enjoyable and permanent. While preparing the
activities, the words aimed to be acquired by the students at A1 and A2 levels were taken into
account. While the students' ability to work with the group develops, it is aimed to develop
skills such as communicating with their peers, taking responsibility, assigning tasks, and
making decisions. Since the game types in our activities contain content close to the problems
that students may encounter in daily life, they will be able to use their knowledge in real life,
and their anxiety will decrease in case of problems they encounter. In the game, students will
use the words they have learned in context, pronouncing the words aloud, providing
permanent learning, and this will also allow immediate feedback and corrections for the
teacher.

Keywords: Educational Games, Foreign Language Teaching, Vocabulary Teaching with
Games

GIRIS

“Kisinin ailede ve iginde biiyiidiigii toplumda edindigi ilk dil” (Vardar, 2002, s. 17) ana
dilidir. Dilin oldugu her yerde etkilesim var demektir. insanlarin toplum iginde birbirleriyle
saglikl bir iletisim kurmasi ana dilini dogru ve kurallarina uygun kullanmasi ile miimkiindiir.
Insanlar dili yalmzca iletisim kurmak, ihtiyaclarim anlatmak icin kullanmazlar. Yasadigi
kiiltiirii, i¢ginde bulundugu diinyay1 anlatirken kendi kiiltiirlerinin tastyiciligini da istlenirler.
Kendi kiiltiirlerinin s6zlii ve yazili unsurlarimi baska kiiltiirlerle iletisim kurarken aktarma
siirecinde koprii gorevi gortirler.
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Stirekli gelisen diinyamizda toplumlar arasi iligkiler, teknolojik gelismeler, bireylerin kendini
gelistirmek istemesi ve diger milletlerle iletisim kurma istegi yabanci dil 6grenimini artik
ihtiya¢ haline getirmistir. Ve bu ihtiya¢ yabanci dil 6gretimi konusunda bir ¢ok konuyu
glindeme getirmistir.

Tiirk¢e diinyada ¢ok genis cografyalar arasinda konusulan énemli dillerden biridir. Tiirk¢eyi
ana dili olarak kullanan iilkelerin basinda gelen Tiirkiye’de de son yillarda yabanci dil
Ogrenimi/Ogretimi alaninda 6nemli gelismeler yasanmistir ve yasanmaya devam etmektedir.
Diinya iizerinde egitim alaninda ¢ok biiyiik gelismeler yasanirken arastirmacilar ve uzmanlar
ogretim stratejileri, yontemleri ve teknikleri alaninda arastirmalar yapmaktadir. Yapilan
arastirmalar sonucunda ise etkili bir egitim/6gretim i¢in yeni tekniklere , yontemlere ihtiyag
duyuldugu aciktir. Ozellikle son donemlerde basta gogler olmak iizere turizm, ticaret, egitim
gibi faktorlerin etkisiyle Tiirk¢ceye duyulan ilgi ve ihtiyag artmis; yabanci dil olarak Tiirkce
ogretimi/6grenimi alaninda 6nemli ¢aligmalar yapilmigtir. Bu siirecte farkli ana diline, yas
grubuna ve 6zelliklere sahip bireylerin Tiirk¢e 6grenirken birtakim sorunlar yagamasi, yabanci
dil olarak Tiirkce Ogretiminde kullanilan yontem ve tekniklerin sorgulanmasina sebep
olmustur. Bu sorgulama sonucunda 6grenci merkezli, iletisim temelli, bireysel farkliliklari
dikkate alan ve temel becerilerin kullanimina imkan saglayarak kalict 6grenmeyi
gerceklestiren 6gretim yontem ve teknikleri iizerinde durulmustur.( Erol, Erdem ve Akkaya,
2021)

Ogrenme siirecinde  dgrencilerin ne kadar ¢ok duyu organma hitap edilirse &grenilen
bilgilerin kalic1 olmasi da o kadar ¢ok saglanacaktir. Bu ylizden 6grencileri merkeze alan,
yaparak-yasayarak ogrenmeler gerceklestirdikleri, ders siirecini olabildigince eglenceli hala
getiren , eski 6grenmeler ile yeni 6grenmeler arasinda bag kuran egitsel oyunlar yabanci dil
olarak Tiirk¢e Ogretiminde kullanilmalidir. Gerek ana dili egitiminde gerekse yabanci dil
olarak Tiirk¢e 6gretiminde ise egitsel oyunlarin kullanimi giin gectik¢e artmaktadir. Cilinkii
ogrencilerin sikici buldugu konulari ilgi ¢ekici bir hale getiren, akiciligl tesvik eden oyunlar
eglendirir, 6gretir ve tesvik eder. (Uberman, 1998, s. 21; Simpson, 2015).Egitsel oyunlar
egitsel kaygi tasiyan, planli ve programli olarak uygulanan etkinliklerdir. Bu yoniiyle egitsel
onem arz ederken ayn1 zamanda 6grencilerin derse olan ilgilerini ve giidiilerini de arttirir.
Yabanci dil 6grenirken dort temel dil becerisinin gelistirilmesi hedeflenir ve bu becerileri her
asamada destekleyen ve gelismesine katkida bulunan kelime haznesi de 6nemsenmesi gereken
onemli bir faktordiir. Dilin oldugu her yerde etkilesim vardir ve insanlarin etkilesim
kurabilmesi ig¢in aktif olarak kullanabilecegi, diisiincelerini duygularini dogru ifade
edebilecegi kelimelere ihtiya¢ duyarlar. Ciinkii bireyin kendini ifade edebilmesi icin
bulundugu durumu , ortami ya da kiiltiirii karsilayan yeterli seviyede sdzciik haznesine sahip
olmas1 gerekir. Sozciik haznesine sahip olmak da tek basina yeterli olmayacak bu sefer de
yeni bir problem durumu ortaya ¢ikacaktir. Ciinkii kelimelerimiz ne kadar ¢ok olursa olsun
onlar1 hatirda tutmak bir hayli zorlasacaktir. S6zclik haznemiz ne kadar zengin olursa olsun
bu sozciikleri dogru bir sekilde hatirimizda tutmak , yeri geldiginde kullanmak ve dogru
telaffuz etmek asil beceridir. Ve bahsettigimiz bu becerileri edinmek sozciiklerin bellegimize
yerlestirilmesine ve pekistirilmesine baglidir. Bu baglamda diisiindiigiimiizde bir konunun
kaliciliginin saglanmasi , pekistirme yapilmasi, yaparak yasayarak sozciiklerin kullanildig1 ve
gercek hayata yakin ortamlar kurularak sozciigiin dogru anlamda kullanildig1 ortamlar
yaratilmas1 aklimiza egitsel oyunlar1 getirmektedir. Yani sozciik haznemizi zenginlestirmek
ve bu sozciikleri bellegimizde depolamak i¢in oyunlar kacinilmaz bir firsattir. Yabanci dil
ogretiminde her bir beceri (dinleme, konugma, okuma-anlama ve yazma) i¢in oyun etkinlikleri
uygulanabilir. Oyunlar sayesinde 6zellikle kelime 6gretimi, kisa siire igerisinde, etkili ve
kalic1 bir sekilde gerceklestirilebilir.(Kara,2010)
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Bu calismada ogrencilerin kelime haznelerini genisletmek, var olan kelime dagarciklarini
oyunlar yoluyla pekistirerek daha kalici 6grenmeler saglanmasi amaciyla 6 adet 6zgiin
etkinlik tasarlanmigtir. Tasarlanan bu etkinliklerde 6grencilerin eski bilgilerini kullanarak yeni
ogrenmeler arasinda bag kurmasi, grup etkilesiminin artmasi, dili dogru bir sekilde kullanma
ve kelimeleri dogru hatirlama becerilerinin gelismesi ,08rencilerinin merak ,seriiven, rekabet
duygular1 i¢inde derse gilidiilenmeleri hedeflenmistir.

Amacg

Bu calismada temel amag Tiirkceyi yabanci dil olarak 6grenen bireylerin egitsel oyun teknigi
ile kelime ogretimini gergeklestirmektir. Calismada Ogrencilerin  kelime haznelerini
genigletmek, var olan kelime dagarciklarint oyunlar yoluyla pekistirerek daha kalict
ogrenmeler saglanmasi amaciyla 6 adet Ozgiin etkinlik tasarlanmistir. Tasarlanan bu
etkinliklerde 6grencilerin eski bilgilerini kullanarak yeni 6grenmeler arasinda bag kurmasi,
grup etkilesiminin artmasi, dili dogru bir sekilde kullanma ve kelimeleri dogru hatirlama
becerilerinin gelismesi ,0grencilerin merak ,seriiven, rekabet duygular1 iginde derse
glidiilenmeleri hedeflenmistir. Kelimelerin yabanci dil 6grenenlere farkli ydntemlerle
ogretilip, kelimeleri kavramalar1 ve 6grenilenlerin kaliciliginin saglanmas1 amaglanmastir.

Yontem

Bu c¢alisma nitel yaklasima uygun olarak desenlenip, dokiiman inceleme yoluyla toplanan
verilerin yorumlanmasini i¢cermektedir. Verilerin analizinde icerik analizi teknigi
kullanilmigtir. Dokiiman inceleme yazili belgelerin igeriginin titizlik ve sistematiklik
stizgeclerinden gegirilerek analiz edilmesine dayanan bir nitel aragtirma yontemidir.

Bulgular

Insanlar1 diinyadaki diger varliklardan ayiran en temel 6zelligi diisiinebilmesi ve
diisiincelerini anlatabilmesidir. Insanlar bu &zelligi sayesinde ¢evresiyle iletisim kurarak
etkilesim saglar. Sozli iletisim silirecinde ise en onemli faktér kelimelerdir. Ciinkii insanlar
kelimelerle diisiintir, diisiincelerini dil ile aktarir. Kelimeler iletisimi saglayan yapi taslaridir.
Ne kadar ¢ok kelime hazineniz varsa o kadar giiclii anlatma yeteneginiz vardir.

Tiirkce 6gretimi dort temel dil becerisinin gelistirilmesine dayanir. Bu becerileriler anlamay1
saglayan okuma ve dinleme, anlatmay1 saglayan konugsma ve yazma becerileridir. Bu beceriler
arasinda c¢ok siki bir bag vardir (Giilsoy,2013). Kelimeler bu siki bagi olusturan en énemli
unsurdur. Bu c¢alismada Ogrencilerin kelime haznelerini gelistirmek amaglanmistir. Bu
amagla 6 adet etkinlik tasarlanmistir. Etkinlikler sinif ortaminda uygulanmistir. Etkinliklerin
bir kism1 kelime haznesini pekistirmek amaci tasirken bir kismi ise yeni kelime kazanimina
yonelik hazirlanmistir. Caligmada etkinliklerin birden ¢ok duyu organina hitap etmesine 6zen
gosterilmistir. Ogrenciler sozlii anlatim becerilerini kullanarak egitsel oyunlara etkin katilim
gostermistir. Bu sayede eglenirken Ogrenerek sozlii anlatim becerilerini gelistirmislerdir.
Calismanin sonunda egitsel oyun tekniginin Ogrencilerin anlama ve anlatma becerilerini
gelistirmede anlamli derecede farklilik gosterdigi tespit edilmistir.

Etkinlikler

1. Etkinlik : Adam Asmaca Oyunu(Al)

Bu etkinlik iki dgrenci arasinda oynanacagi gibi grup ile de oynanabilir. Ogrenciler secilir ve
tahtaya istenilen kelimenin harfleri kadar kutucuk ¢izilir. Baz1 kutucuklara ipucu veren
harfler yerlestirilir ve dgrenciler sirasiyla harf tahmin ederler. Her yanls harf icin asilacak
adamin bir pargasi ¢izilir. Oyun sonunda nesnesi ilk asilan grup/6grenci say1 kaybeder.
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2.ETKINLIK: TORBADAN KELIME SECME (A1)

Bu etkinlikte dort adet dgrenci segilir. Iki dgrenci torbadan kelime seger ve kelimeyi sesli bir
sekilde grup arkadasina soyler. Grup arkadasi ise kelimenin bas harfini bularak tahtada
isaretler. Kelimenin ilk harfini bularak o6nce isaretleyen grup/6grenci say1 kazanir.

Kelime ornekleri:

At Limon Ogrenci
Balik Peynir Nine
Ceket Robot Otobiis
Cicek Saat

Dolap Semsiye

Elma Top

Fil Ugak

Giines Uziim

Havug Vazo

Irmak Yagmur

Inek Zebra

kalem Masa

3. Etkinlik: Kutudaki Kelimeyi Yiiksek Sesle Soyle ! (A1-A2)

Bu etkinlikte dort adet dgrenci secilir. Tki 6grenci torbadan kelime secer ve kelimeyi sesli bir
sekilde grup arkadasina soyler. Daha sonra tahtada bulunan 6grencilerin kelimeyi dogru bir
sekilde yazmasi istenir. Duydugu kelimeyi dogru bir sekilde yazan &grenciye/gruba puan

verilir.

Bilgisayar, televizyon ,teyze,
¢anta, pencere ,dudak, turuncu
boyamak, aslan, kanguru,

helikopter, hemsire, ekmek,
bilet, dolmus, sebze, patlican,

Tartmak, bilgisayar, buzdolabi,

Kapi, bacak, goz, ziirafa, fil,
pasta, pide, ayran, dondurma,

Mihendis , berber, hastane,

Universite, komsu, cami,

1.grup

N

2.grup

~_
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4.Etkinlik: Zit Anlamhlarini Bul Ve Resmi Tamamla (A2)

Yapboz’ da yer alan kelimelerin zit anlamlilarin1 bularak uygun yerlere yerlestiriniz.
( ogrenciler iki gruba ayrilir ve ayni anda yapbozu yapmaya baslarlar. Yapbozu ilk
tamamlayan grup puan alir. En ¢ok puani alan grup oyunu kazanir.)

5.ETKINLiK: TABU KARTLARI(A2)

Bu oyun grup ile yada bireysel oynanabilir. Ogrenciler segilerek tahtaya cagirilir.
Ogrencilerden kartlarda bulunan kelimeleri karsisinda bulunan dgrencilere yasakli kelimelere
deginmeden anlatmasi istenir. Kelimeyi bilen grup/ 6grenci puan kazanir.
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1. Etkinlik: Tabu oyunu etkinligi

YATAK
-Yatak odasi
-battaniye

BUZ DOLABI

- yiyecek
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1. Etkinlik: Tabu oyunu etkinligi

@

DONDURMA YAGMUR
-Tath -Islanmak

-Yemek -Bulut

BERBER OKUL

-Ogrenci

-Sa¢
-Kitap

YAZ
-Sicak

-Tatil

C y

6. ETKINLIK: HAYDIi BUL ! (A1-A2)

Sinif iki gruba ayrilir. Her gruptan yon tarif eden ve yolcu 6grenciler secilir. Her iki grup i¢in
farkli mekanlar segilerek 6grencilerden arkadaslarini oraya yonlendirmeleri istenir. Hedefi ilk
bulan grup puan kazanir. Yolcu ve yon tarif eden 6grenciler sirasiyla degistirilir.

[ 21




5. INTERNATIONAL

PIRi REIS CONFERENCE ON LINGUISTIC, HISTORY & GEOGRAPHY
WEB: https://www.izdas.org/pirireis

E-MAIL: izdasconference2@gmail.com

[ 22




5. INTERNATIONAL

PiRi REIS CONFERENCE ON LINGUISTIC, HISTORY & GEOGRAPHY
WEB: https://www.izdas.org/pirireis

E-MAIL: izdasconference2@gmail.com

-lleri git
-Saga don
-Diiz ilerle
-Yol boyunca ylirl

-Pastaneden sonra don

arka

(Ogrenci Yénlendirmelerinde Ipucu Olarak Bu Gérseller Kullanilabilir.)

Sonuclar

Bu ¢aligmada yabanci dil olarak Tiirk¢e 68renen dgrencilerin egitsel oyun teknigi ile kelime
ogretimleri lizerinde calisilmistir. Bu amaca uygun olarak 6 adet 6zgiin etkinlik tasarlanarak
ogrencilerin ders siirecinde bu etkinlikler uygulanmistir. Etkinliklerde su sonuglara
varilmstir:

1) Tabu etkinliginde 6grencilerin kartlardaki kelimeleri anlatirken ilk etapta ¢ekindikleri
goriilmiis, daha sonraki etaplarda sozciikleri hatirlama ve ifade etme becerilerinde
hizlandiklar1 tespit edilmistir. Ayn1 zamanda her turda ifadelerine yeni kelimeler ekleyerek
kelime hazinelerini genislettikleri goriilmiistiir.

2) Etkinliklerde grup arkadaslartyla etkilesim icinde bulunarak arkadaslarina uyum
saglama, is birliginde bulunma, baskalarinin diisiince ve kararlarina saygi duyma becerilerinin
gelistigi goriilmiistiir.

3) Yapboz etkinliginde ¢ekimser davranan oOgrencilerin arkadaglarinin = destegini
gordiiklerinde daha istekli olduklar1 ve bir siire sonra bu ruhsal durumdan ¢ikarak aidiyet
duygusunu kazandiklar1 goriilmiistiir. Bununla birlikte 6grencilerin zamanla kelimeleri
belleklerine yerlestirdikleri i¢in oyun i¢inde kelimeleri bulurken hizlandiklar1 ¢ok net bir
sekilde goriilmektedir.

4) Kelime telaffuzunun yapildig1 oyunlarda 6grencilerin telaffuz becerilerinin gelistigi ve
siirec icinde dolayli 6grenmelerin saglandig1 goriilmiistiir.
5) Yer tarif etme oyununda 6grencilere gercek hayata uygun bir senaryo sunulmustur.

Boylelikle 6grencilerin yabanci bir iilkede yasadigi ya da yasama potansiyeli bulunan olaylara
da deginilmistir.
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Bu durum o&grencilerin benzer bir olayla karsilastiginda daha az kaygilanmasini ve bu
durumla daha kolay basa ¢ikmasini saglayacaktir. Bu da 6grencinin kriz aninda herhangi bir
olayla basa ¢ikabilme becerisini gelistirecektir.

6) Etkinliklerde 6grencilerin rekabet duygusu igerisinde yarismalari ve gruplar halinde bu
stireci birlikte siirdlirmeleri 6grencilerin ayni zamanda sorumluluk alma becerilerinin de
gelismesine katkida bulunmustur.

7 Oyunlarin ders siirecini monotonluktan siywrarak daha dinamik bir siirece
dontistiirdiigii sonucuna ulagilmistir.

Dil 6grenmek zor ve mesakkatli bir siirectir. Bu yiizden bu siireci olabildigince etkili ve
eglenceli hale getirmek gerekmektedir. Ogrenen bireyler ders siirecinde ne kadar istekli
olursa 6grenme o kadar kalict ve hizli gergeklesmektedir. Egitsel oyun 6grenen bireylere
eglenerek 6grenme firsat1 sunan bir tekniktir. Egitsel oyun tekniginin kullanildig: etkinliklerde
ogrencilerin kelimeleri daha hizli ve kalict Ogrendikleri goriilmiistiir. Bununla birlikte
uygulama sirasinda dgrencilerin derse etkin katilim gosterdikleri de saptanmistir.

Bunlardan hareketle uygulama sonucunda geleneksel egitim anlayisina nazaran egitsel oyun
teknigi ile kelime 6grenme hizinda biiylik farkhiliklar goriildiigii, 6grencilerin grup igi
davranislarinda ve etkilesimlerinde olumlu farkliliklar yasandigi, Ogrencilerin  ve
ogretmenlerin daha olumlu hislere kapildigi eglenceli ve sicak bir smif ikliminin olustugu
saptanmistir. Bu ¢alismada elde ettigimiz sonuglar bu ¢ikarimlart gostermektedir.

Tim bunlara ek olarak; yabanci dil 6gretimi konusunda var olan yazili ders materyalleri
icerisinde oyunlara yeterince yer verilmesi gerektigi, egitsel oyunlarin ayrica bir ders saati
olarak uygulanabilecegi, egitsel oyunlar konusunda 6gretmenlerimize egitimler verilebilecegi
ve Ogretmenlerin paylasim yapabilecegi , fikir aligverisinde bulunabilecegi sosyal paylasim
sitelerinin kurulabilecegi Onerilerimiz arasinda yer almaktadir.
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BiR OSMANLI DONANMA SANATI: SON USUL FENN-i HARB-i BAHRIi

Dr. Ogretim Uyesi Muhammed Felat AKTAN
Dicle Universitesi Edebiyat Fakiiltesi Tiirk Dili ve Edebiyat1 Boliimii
ORCID: 0000-0002-6052-969X

OZET

Osmanl1 donanmasinin mevcudiyeti her ne kadar on dordiincii ylizyila kadar dayansa da Batili
tarzda modern donanma ordusunun varligindan ancak on dokuzuncu yiizyilin baslarinda s6z
edebiliriz. On dokuzuncu yiizyillda Osmanl tersaneleri Bati1 teknolojisinden yararlanilarak
modern goriiniimiine sahip olur. Bu terakki ile beraber yeni donanma sistemini konu alan
bircok eser kaleme alinir. Bu c¢alismalar arasinda Miraldy Mehmed Rasim tarafindan 1894
yilinda yazilan “Son Usl Fenn-i Harb-i Bahri” bircok yéniiyle dikkat ceker. Istanbul
Universitesi Nadir Eserler Kiitiiphanesi Tiirkge Yazmalar Boliimii NEKTY 04190 demirbas
numarastyla kayitli olan eser rika hattiyla yazilmistir. 79 varaktan miitevellit ve satir sayis1 16
olan eserin son 14 sayfasinda savag ¢izimleri ve deniz harbi ile ilgili sekiller mevcuttur. Son
Ustl Fenn-i Harb-i Bahri, 8 bolim ve her boliimii ihtiva eden 24 alt basliktan olugsmustur.
Birinci boliimde teknolojik deniz harbinin genel tanimlari; ikinci ve {igiincii boliimde savas
gemileri, dordiincii bolim silahlarin kullanilma sekli, besinci boliim harb gemilerinin
ozellikleri, altinc1 boliim donanma egitimi, yedinci bdliim agik denizde donanma muharebesi
ve son olarak sekizinci boliimde hiicum ve miidafaa i¢in donanma basliklar1 yer almaktadir.
Genel olarak Osmanli Deniz Kuvvetleri‘nin tesekkiilii, Osmanli donanmasinin durumu, deniz
kuvvetlerinin harp manevralari, harp giicii, savas sirasinda donanmamizin yapmasi
gerekenler, silah ve techizat bakimindan Tiirk donanmasinin diisman kuvvetler ile olan
mukayesesi, Firkateyn ve savas gemilerinde toplarin bakimi ve g¢alistirlmasindan sorumlu
olan topcu bahriyelerin vazifeleri, meziyetleri eserde belirtilmektedir.

Anahtar Kelimeler: Osmanli Devleti, Deniz Harbi, Firkateyn, Tiirk Donanmasi, Miralay
Résim

AN OTTOMAN NAVY ART: FINAL USUL FENN-i HARB-i BAHRI

ABSTRACT

Although the existence of the Ottoman navy dates back to the fourteenth century, we can only
talk about the existence of a modern Western-style navy in the early nineteenth century. In the
nineteenth century, Ottoman shipyards gained a modern appearance by utilizing Western
technology. Along with this development, many works on the new navy system were written.
Among these works, "Son Usil Fenn-i Harb-i Bahri", written by Miralay Mehmed Rasim in
1894, draws attention in many ways. The work, which is registered with the NEKTY 04190
fixture number of the Turkish Manuscripts Department of the Istanbul University Rare Works
Library, was written in rika script. There are war drawings and naval warfare figures on the
last 14 pages of the work, which consists of 79 sheets and has 16 lines. Final Method Fenn-i
Harb-1 Bahri consists of 8 chapters and 24 sub-titles containing each chapter. In the first part,
general definitions of technological naval warfare; In the second and third chapters, there are
warships, in the fourth chapter the use of weapons, in the fifth chapter the characteristics of
warships, in the sixth chapter naval training, in the seventh chapter the naval warfare in the
open sea and finally in the eighth chapter are the naval titles for attack and defense.
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In general, the formation of the Ottoman Naval Forces, the status of the Ottoman navy, the
war maneuvers of the navy, the combat power, what our navy should do during the war, the
comparison of the Turkish navy with the enemy forces in terms of weapons and equipment,
Artillery responsible for the maintenance and operation of artillery in frigates and warships
The duties and merits of the sailors are indicated in the work.

Keywords: Ottoman Empire, Naval War, Frigate, Turkish Navy, Miralay Rasim
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MAGRIB, KUZEY AFRiKA VE ENDULUS’UN iLK HAKiMi: MUVAHHID
ABDULMU’MIN B. ALI

Cuma EREN
Dokuz Eyliil Universitesi, Sosyal Bilimler Enstitiisii Tarih Anabilim Dali
ORCID: 0000-0002-9685-155X

OZET

Muvahhidler Devleti 12. Yiizyi1lda Magrib’te Selefleri olan Murabitlar’in Kur’an ve Siinnetten
uzaklastigini iddia edip onlara karsi Ibn Tamert’in onciiliigiinde bir isyan hareketi olarak
ortaya ¢ikmustir. Ibn Tamert kendisi ve taraftarlari icin: Birleyen, birlestirici olan, bir tek
kabul eden, Tevhid inancina sahip olan, Allah'in vahdaniyetine seksiz siiphesiz iman eden ve
bu inanc1 sirkin her tiirli pisliginden uzak tutan kimse anlamina gelen Muvahhid kelimesini
kullanmistir. Toplumu 1slah etme gayesiyle yola ¢ikan ve Murabitlar’in is basinda oldugu
siirece bu 1slah hareketinin basariya ulasmasinin miimkiin olmadigmni diisiinen ibn TGmert,
1121 yilinda kendisini Mehdi ilan edip, meclisler kurarak Muvahhidun hareketini baslatmstir.
Ancak Muvahhidun hareketi ideolojik olarak baslangicta islam’in safligi ve ortodokslugu
temeline dayanirken daha sonra Ortodoksiyi kendi terimleriyle tanimlayarak kendilerini ne
Siinni ne de Sii olmayan belirsiz bir teolojik konuma yerlestirmislerdir.

Muvahhidler Devleti Magrib Islam’min bilhassa siyasi tarihi agisindan oldukca
ehemmiyetlidir. Zira Muvahhidlerin ulastig1 nokta, hem hakim oldugu siyasi cografya ve hem
de biraktig1 ilmi ve siyasi miras acisindan kendisinden sonra kurulan devletlerin erisemedigi,
ancak kendisinden beslendigi bir zirvedir ki bunun en biiyiikk miisebbibleri hareketin fikri
lideri Ibn Tamert ile birlikte devletin kurucusu Abdiilmii’'min b. Ali’dir.

Ibn Tdmert, Murabitlar’in bagkenti Merakes’i kusatirken oliince yerine bu kez kaynaklarda
Muvahhidler devletinin kurucusu olarak ele alinan en iyi talebesi Abdilmi’min b. Ali
geemistir. Abdilmii’'min b. Ali doneminde ise Muvahhidler Devleti zirve donemini yasamas;
Magrib, Kuzey Afrika ve Endiiliis Muvahhid hakimiyeti altinda birlestirilmistir. Bu hususiyet
Abdilmii’'min’i bu ii¢ cografyayr hakimiyeti altinda tutan ilk Misliiman lider konumuna
yukseltmistir.

Anahtar Kelimeler: Muvahhidler, Murabitlar, Mehdi, Ibn Tamert, Abdiilmii’min b. Ali,
Magrib, Kuzey Afrika, Endiiliis

THE FIRST SOVEREIGN OF MAGHREB, NORTH AFRICA AND AL-ANDALUS:
MUVAHHID ABDULMU’MIN B. ALi

ABSTRACT

The Almohad Empire emerged in the 12th century in the Maghreb as a rebellion movement
led by Ibn Tamert, claiming that its predecessor, the Almoravid dynasty, had deviated from
the Qur'an and Sunnah. Ibn Tamert used for himself and supporters the term Muwahhid,
which means a person who believes in tawhid, believes in the unity of Allah without a doubt,
and keeps this belief away from all kinds of filth of polytheism. Ibn Tumart, who set out with
the aim of correcting the society and thought that it would not be possible to achieve success
as long as the the Almoravid dynasty was in power, declared himself as the Mahdi in 1121
and started the Muwahhidun movement by organizing meetings.

The Almohad Empire is very important, especially in terms of the political history of
Maghreb Islam.
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Because, the point reached by the Almohads is a summit that the states established after it,
both in terms of the political geography it dominated and the scientific and political legacy it
left, could not reach, and but this summit fed the further efforts and the greatest driving factor
in that success was the intellectual leader of the movement, Ibn Tumert, and the founder of
the state, Abdiilmii'min bin Ali.

When Ibn Tamert died while besieging the capital of the Almoravids, Marrakesh, his best
disciples, Abdiilmii'min b. Ali achieved the power as the founder of the state. During
Abdulmu'min bin Ali period, the Almohad State experienced its apogee; The Maghreb, North
Africa and Andalusia were united under the rule of Almohads. This feature elevated
Abdulmu'min to the position of being the first Muslim leader to dominate these three regions.
Key words: Almohads, Almoravids, Mahdi, ibn TGmert, Abdiilmii'min b. Ali, Maghreb,
North Africa, al-Andalus.

GIRIS

Ispanyolca Almohads, Ingilizce Unitarians, Arapca kaynaklarda ise el-Muvahhidun diye
adlandirilan Muvahhidler devleti on ikinci ylizyildan on iiglincii yiizyilin ilk yarisina kadar
Fas, Cezayir, Tunus ve Endiiliis'ii hakimiyeti altinda tutan Berberl hanedanidir (Fierro, 2006).
Muvahhidler hareketi 1081 yilinda Magrib-i Aksa’nin Sts bolgesinde diinyaya gelen,
Masmide kabilesinin Herga koluna mensup Muhammed b. Tmert tarafindan baslatilmistir.
Dindar bir ailenin ¢ocugu olan ibn Tmert ilme olan istiyaki dolayisiyla Endiiliis, Misir,
Arabistan, Suriye, Irak gibi Islam ilim merkezlerine gidip dersler almistir. Oyle ki Bagdat’ta
Gazali’den de ders aldig1 ifade edilmektedir (Ceran, 2012); (Seyban, 2014); (Brockelmann,
1960). Ancak bu rivayetler giivenilir goriilmemektedir. Zira Gazzali’nin (1105-1106) yilinda
Nisabur Nizamiye Medresesi’ndeki derslerine basladigi ve bir daha Bagdat’a donmedigini
dikkate alan kaynaklarca bdyle bir durum vaki’ olmamustir. Ciinkii Ibn Tamert ilim tahsili i¢in
ilk olarak 1106 yilinda Kurtuba’ya daha sonra sair beldelere gitmistir. Nitekim Ibnii’l-Esir ile
Ibn Hald{in da s6z konusu gériismenin gergeklesmedigini kaydetmektedir (Aytekin, 1999).
Soézii edilen Islam merkezlerinde almis oldugu dersler Ibn Tamert’in te’vil meslegini
benimseyip bu dgretileri Magrib’e goétiirme isini tistlenmesine neden olmus ve bolgede Maliki
fakihlerinin Selef-i Salihinden' almis olduklar1 te’vilden kaginma anlayisina kars1 bir durus
sergilemistir (Ceran, 2012).

ARASTIRMA VE BULGULAR

[Imi hiiviyeti noktasinda olduk¢a donanimli1 olan Ibn Timert, hayatinin daha teferruath olarak
bilinen son on bes yilinin neredeyse tamamini bulundugu yerlerdeki insanlara egitim vermeye
tahsis etmistir (Adigilizel, 2015). Ciinkii Murabitlar Devleti doneminde meydana gelen ahlaki
ve igtimai ¢okiisiin sebebinin Kur’an ve Siinnetten uzaklasmak oldugunu diisiinen ibn Tmert
toplumun muhakkak 1slah edilmesi gerektigini dile getirmekteydi (Ceran, 2012). Bdylece
baslangigta Murabitlar’in son donemlerinde onlara karsi ¢ikmis fikri bir isyan hareketi olan
Muvahhidun hareketi daha sonra bir devlet tesekkiilii olarak zuhur etmis (Merrakiisi, 2006) ve
Endiiliis’te Reconquista'nin® zirve yaptigi dénemde karsilarindaki tek Miisliiman giig
olmusglardir (Gutierrez, 2014).

! Selef, terim olarak ilim ve fazilet agisindan miisliimanlarm 6nderleri sayilan ashap ve tabiin i¢in kullanilir.
(Ozervarli, 2009)

2 Reconquista Ispanyolca "yeniden fetih" anlamma gelir. (Ugar, 2019); Murabitlar Endiiliis’e gegmeden &nce
bolge siyasi olarak iki kisma ayrilmis durumdaydi. Kuzey kisimda Aragon, Kastilya, Barcelona ve Leon
kralliklar1 var iken, Giiney de ise; Miislimanlarin kurmus oldugu emirlikler bulunmaktaydi. Emirler arasindaki
anlagmazliklar Hristiyan kuvvetlerin kaybettikleri yerleri geri alma fikrini meydana getirmistir. Iste Hristiyan
giiclerinde yapilan bu harekete Reconquista adi verilmistir. (Abun-Nasr, 1987); (Seyban, 2003)
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Arapga “Birleyen, Allah’a ortak kosmayan kisi”* anlamina gelen Muvahhid kelimesi, yanls
olarak gordiikleri Murabitlar’in bazi uygulamalarina karsi ibn Tamert ve taraftarlarmimn
kendileri icin kullandiklar1 6zel bir kavram olmus (Ugar, 2019) ve sonraki yillarda tesekkiil
eden devlet adim1 buradan almistir (Fierro, 2006); (F.Page, 2005). Siirekli olarak Tevhid
meselesine vurgu yapan Ibn Tdmert, Murabitlar’in Tevhid akidesinin Islam inanci ile
uyusmadigini ifade etmis (Garcia-Sanjuan, 2017) bu minvalde kendisi ve taraftarlarinin hak,
karsisindakilerinin ise batil yolda oldugunu ifade manasinda kendilerine “Muvahhid”
karsisindakilere ise Tesbih ve Tecsimi kabul etmelerinden dolayr Miicessimin* veya
Miisebbihtin® demistir. Ciinkii Islam inancina gore her Miisliiman ayn1 zamanda Muvahhid
olmak zorundadir. Zira Miisliiman olabilmenin sart1 olan Kelime-i Tevhid -La ilahe Illallah-
veya Kelime-i Sehadet -Eshedii en La Ilahe illallah- ile kisi tiim sirklerden armip yalmzca
“Tek, Vahid” olan Allah’a iman edip ibadet etmeyi kabul eder (Adigiizel, 2005).

3 Arapga, bir ve birlik anlamlarma gelen Vahid ve Vahdet kelimelerinin de tiiretildigi “v h d” harflerinden
tiiretilmis bir kelimedir. (Durusoy, 2012)

4 “Sezliikte “govdesi biiyiik olmak” anlamindaki cesame kokiinden isim olan cism “insan, hayvan vb.nin maddi
varligint olusturan sey, ceset, beden” demektir. Ayni kokten tiireyen tecsim “bir seyi cisim olarak diigiinmek,
onun ii¢ boyutlu oldugunu kabul etmek” mdnasina gelir. Buna gére miicessime tecsim gériisiinii benimseyen
grup veya kisileri ifade eder. Allah’in sadece zihinde degil gercekte de mevcut oldugunu belirtmek ve insan
aklimin soyut bir varligi tasavvurdaki aczi karsisinda zihinde bir fikir uyandirmak iizere Allah’a istiva (arg
tizerinde karar kilma), niizil (yukaridan asagiya inme) gibi fiillerle yed, vech, ayn (el, yiiz, goz) gibi organlar
nisbet eden naslar sebebiyle ilk donemlerden itibaren ulithiyyet konusunda cesitli anlayislar ortaya ¢ikmistir.
Hlahi sifatlar, inkdra gétiirecek sekilde te'vile tabi tutan Muattila’ya karsilik O na cismani nitelikler izdfe eden
Miicessime de agirt bir grup olarak zuhur etmistir. Bu anlayisin dogmasinin sebepleri arasinda naslart hakikat-
mecaz aywrimina gitmeksizin zahirine gore yorumlama, koyu bir antropomorfik anlayisa dayali ulithiyyet fikrine
sahip bulunan Yahudiligin tesirinde kalma ve Kur’an’in tevhid ilkesini akli bakimdan yeterince
temellendirememe seklinde ii¢ ana faktorden soz etmek miimkiindiir.” (Uziim, 2020)

5 “Sozliikte “benzetmek” anlamindaki tesbih kokiinden tiireyen miisebbihe kelimesi “benzetenler” demektir.
Terim olarak Allah’r yaratiklara veya yaratiklari Allah’a benzeten yahut bu sonuglart dogurdugu ileri stiriilen
inanglart benimseyenleri ifade eder.” (Yavuz, 2006)
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Yukarida zikredildigi gibi Dogu Islam diinyasimnin baslica ilim merkezlerine giderek on yil
siiren bir seyahatten sonra hac farizasim da yerine getirip yurduna dénen Ibn Ttmert, Bicaye,
Tilimsan, Fas, Merakes gibi ugradigi hemen her yerde itikat ettigi islam’a aykir1 uygulamalar
gormiis ve “Menadkir” diye vasiflandirdig1 bu anlayis ve davraniglara, 6zellikle Allah’1 insan
seklinde tasavvur eden Miicessime akidesine karsi ¢gikmay1 ve bunlari ortadan kaldirmay ilke
edinmistir (Ozdemir, 2020).% Etrafina, Mellale’den beri kendisinden ayrilmayan dgrencisi ve
istikbalde devletin kurucusu olarak zikredilecek olan Abdiilmii’'min el-K{imi’nin de aralarinda
bulundugu ¢ok sayida taraftar toplayan Ibn Tamert, dnce Murabit Hiikiimdar1 Ali b. Ydsuf b.
Tasfin’den menakiri diizeltmesini istemistir (Ozdemir, 2020).

¢ Burada Muvahhidlerin dini-politik ideolojisini diisinmek yerinde olur. Murabitlar déneminde bat1 islam iilkelerindeki
ulema, usil veya hukuk kaynaklarinin incelenmesinden ziyade fiirGi veya uygulamali hukuk calismalarina daha fazla 6nem
verdi. Yani, esin kaynagi olan Kur'an'a ve Siinnet'e basvurmadan, ¢alismalarini Maliki mezhebinin fikhi derlemeleri ile
sinirlandirmislardir. Bu anlayis, dogu Islam Diinyasinin alimleri tarafindan, 6zellikle de Islam'm manevi dirilisi igin cagrida
bulunan biiyiik Islam alimi Gazzali tarafindan da elestirilmisti. Dogudaki galismalar sirasinda bu tiir goriislerden derinden
etkilenen ibn Tamert, Kur'an ve Siinnet'e doniiste 1srar etmis ve Allah'm Kur'an'daki fiziki sifatlarmi 1afzi bir tarzda
yorumlayanlara siddetle karsi ¢ikmustir. Ciinkii O’na gore, séz konusu Kur'dn adyetleri tamamen simge ve sembollerle
yorumlanmalidir. Bu nedenle bunu yapmay1 reddedenler, tecsim ile su¢clanmaktaydi. (Sa’idi, 1988); Ceran da gegen bilgilere
gore, Selefiyye akidesine bagli ¢evrelerce Ibn Ttimert’in gériisleri kabul edilmeyerek kendisine karsi koyulmustur. Ornegin;
“Allah’in eli onlarmn ellerinin iizerindedir.” (Kur’an-1 Kerim, Fetih Suresi (48), 10. Ayet) Ayetini Kelam alimleri kudret,
Allah’1n kudreti seklinde tefsir ederlerken, Selefiyye alimleri te’vil etmeksizin ayeti oldugu gibi anlamayi tercih etmislerdir.
Selefiyye alimleri bu goriislerine delil olarak ise; “Sana kitabi indiren O’dur. Onun (Kur’an) bir kisim ayetleri muhkemdir, ki
bunlar kitabin esasidir, digerleri ise miitesabihtir. Kalplerinde sapma meyli bulunanlar, fitne ¢ikarmak ve onu (kisisel
arzularina gore) te’vil etmek icin ondaki miitesabihlerin pesine diiserler. Halbuki onun te’vilini ancak Allah bilir; bir de
ilimde yiiksek payeye erisenler. Derler ki: Ona inandik, hepsi rabbimiz katindandir. (Bu inceligi) yalniz akliselim sahipleri
diisiiniip anlar.” (Kur’an-1 Kerim, Al-i imrén Suresi (3), 7. Ayet) ayetini delil olarak getirmektedirler. (Ceran, 2012) “Selef
kelimesi Islami terminolojide genellikle sahabe ve tabitindan olusan ilk iki nesli ifade etmek i¢in kullamlir. Genis ¢apta kabul
gordiigii iizere, bu iki nesil Islam’in nasil yasanmasi gerektigi hususunda Ornek addedilir. Nitekim Imam Gazdli (6.
505/1111) Icamu’l-Avam adl eserinde bunu kaydetmistir: “Selef yolu sahabe ve tdbitinun yoludur. Bu yolun yedi temel
prensibi vardir”. Ahmed b. Hanbel, Siifydn es-Sevri, Evzdi, Malik b. Enes gibi erken donem selefiler Ehl-i hadis diye de
anilir. Diger bir deyisle, Ehl-i hadis ve Selefiyye kavramlari siklikla birbirinin yerine kullamlir. Geg dénemlerde Ibn
Teymiyye ile talebesi Ibn Kayyim el-Cevziyye tarihsel siirecte miitekaddimiin ve miiteahhiriin selefilik seklinde ikiye ayrilan
selefiligi gelistirip giiclendirme yolunda ¢aba sarf etmislerdir. Ilk selefiler Allah’n sifatlart konusunda ayrintiya girmezken
ge¢ donem selefiler bu konu iizerinde etraflica durmuslardir. Erken dénem selefilikte ne Allah’a antropomorfik bir sifat
atfetmek ne de Allah’in Kur’an’da kendine atfettigi sifatlart nefyetmek seklinde bir tutum benimsenmistir. Selefilere gore
Allahin bir sifatini ispat/kabul etmek, O’nunla mahkukati arasinda benzerligi gerektirmez. Sozgelimi, “Allah’in eli vardir”
demek, bunun keyfivetini ispat anlamina gelmez. Yine Selefilere gore ildhi bir sifatin keyfiyeti hakkinda nasil sorusu
sorulmamali ve sz konusu sifat, Allah’in sanina yaragsir nitelikteki asil manasindan soyutlanarak ¢arpitilmamalidir.” Higbir
mahluk higbir gekilde Allah’a benzemedigi halde bazi ayetler de Allah’a el vb. vecihler atfedilir. I$te Malik b. Enes ve
Ahmed b. Hanbel gibi Selef alimlerine gore bu tiir ayetlerin tefsir ve te’vilini bilmek zorunda degiliz. Bize diisen Allah’in
higbir seye higbir seyin e Allah’a benzemedigine iman etmektir. Isimleri gecen ve onlarm takipgileri olan diger selef alimleri
te’vil den uzak durmakla birlikte tesbih fikrini de kabul etmemislerdir. (Oztiirk, 2009); Nitekim Selefiyye alimlerini kelam
alimlerinden ayiran goriis, sifatlarin te’vili meselesidir. Ciinkii Selefilik, yukarida da 6rnegi verildigi tizere itikadi konularda
Kur’an ve Siinnet’in lafzina bagl olan ve te’vili kabul etmeyen bir ekoldiir. Bu nedenle bu ekoliin mensuplari kendilerini
“ehlii’s-siinne, ehlii’l-hadis ve’s-siinne, ehlii’l-hak™ gibi terkiplerle anarken muhalifleri onlar1 Eseriyye, Hasviyye, bazan da
Miisebbihe diye nitelendirmislerdir. (Ozervarlh, 2009); Fakat Adigiizel, “Muvahhidler’in Zahiri anlayisa yakin sekilde
dogrudan Islam dininin temel kaynaklari olan Kur’an ve Siinnet’e dayali hiikiimler vermek gerektigini savunmuslar ve
Murabitlar in tutucu Maliki anlayislarina karsin daha akilci bir yontem takip etmisler zaman zaman Siilikten de istifade
etmigler. Zahiri Eg’ari goriislerin de dile getirildigi bir yapi ortaya koymuslardir.” demektedir. (Adigiizel, 2018b) Bize gore
ise; Tbn Tlmert her ne kadar dogudaki ehl-i siinnet Islam alimlerinden ders almis ve miicessime diye itham ettigi selefi
gruplara karsi miicadele verdigini ileri siirmiigse de bir taraftan Mehdiligini ilan ederek Mehdi’ye imanin esas oldugunu,
etmeyenin kafir olacag: iddiasiyla Sia’ya, diger taraftan iyi ve koti fiilleri yapabilme giicliniin insanlarin kudretinden
oldugunu iddiasiyla da Bagdat'taki Mu'tezile (uzaklasan, ayrilip bir koseye g¢ekilen) gruplarina benzemektedir. (Aytekin,
1999); Bundan dolay1 olsa gerek Geutierrez de baslangicta Muvahhid ideolojisinin Islam’mn saflig1 ve ortodokslogu temeline
dayandigin1 fakat daha sonra Muvahhidler’in Ortodoksiyi kendi terimleriyle tanimlayarak kendilerini ne Siinni ne de Sii
olmayan belirsiz bir teolojik konuma yerlestirdiklerini iddia eder. (Gutierrez, 2014); “Bir kelam ekolii olarak ortaya ¢ikan
Mu ‘tezile, Islam dininin asli hiikiimlerinin temellendirilmesi, sistematik hale getirilmesi, izah ve ispat edilmesi, kars
fikirlerin cevaplandirilmasi gibi konularla mesgul olmustur. Siyasi, felsefi vb. hususlar bu ¢ergeveye yardimci oldugu élgiide
ilgi alanlarina girmistir. Meseld tabiat felsefesi onlar icin tevhidin temellendirilmesine bir vasitadir.” (Celebi, 2020);
Mu'tezililer, benimsemis olduklart kelam metodu ile, akideleri kendilerine has bir islupla degerlendirip, Ehl-i siinnet
ogretisinin disinda farkli kanaatlere ulastilar. Bu nedenle, Mu'tezile,ehl-i bid'at firkalar1 arasinda zikredilmektedir. (el-
Bagdadi, 1979)
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Bunun iizerine Ali b. Yasuf b. Tasfin, ibn Ttmert’i huzuruna almis ve kendisini dinlemistir.
Hatta Ibn Tamert’ten etkilenmis olmalidir ki vezirlerine onunla ilmi miinazara da bulunmalari
icin fakihler getirmelerini emretmistir. Ancak getirilen Murabit alimlerinin ¢ogu Hadis ve
Fikih alimleriydi iglerinde Kelam ilminde derin bilgisi bulunanlar yoktu. Netice itibariyle
Murabit alimleri ibn Tamert ile girdikleri miinazarada maglup olmus ve Ali b. Ydsuf b.
Tasfin’den onun ¢ok tehlikeli biri oldugunu ifade ederek Oldiiriilmesini veyahut
hapsedilmesini istemislerdir. Ancak Ali b. Ylsuf 6liim veya hapsi gerektirecek bir sucunun
olmadigimi bunun yerine yapilabilecek seyin iilkesinden ¢ikarmak oldugunu dile getirmistir.
Boylece Merakes’ten siiriilen Ibn TOmert, once Shs sehrine oradan Tinmal’e oradan da
Masmide kabilesi oymaklarindan Missife kabilesine, daha sonra da Hintate’ye ve en son
kendi kavmi Herga kabilesine gitmistir (Ceran, 2012).” Bunun iizerine Murabitlar’m is
basinda bulundugu siirece bir 1slah hareketinin basariya ulagsmasinin miimkiin olmadigina
kanaat getiren Ibn Tdmert, 1121 mehdiligini ilan ederek (Dozy, 1913); (Vernet, 1986);
(Baadj, 2013); (Ozdemir, 2020) ® kendisine biat eden on kisi ile birlikte onlar meclisi (Ceran,
2012)° adinda bir damisma meclisi ve ¢esitli Kuzey Afrika kabileleri reisi olan 50 liderden
olusan kisilerle elliler meclisi adl1'® baska bir meclis kurup Muvahhidin devletinin temelini
atmistir (F.Page, 2005).

7 Watt, ibn Tamert’in Hintate kabilesinin bir koluna mensup oldugunu iddia etmektedir. (Watt, 2006)

8Kur’an-1  Kerim’de hiddyet kékiinden tiireyen  fiil ve isim kalibinda bircok kelime bulunmakla
birlikte mehdi kelimesi yer almamakta, genelde hidayet kavrami Allah’a, Kur’an’a ve Hz. Peygamber’e nisbet
edilmekte, ayrica “insanin hidayeti benimsemesi” anlaminda da kullanilmaktadwr. Malik b. Enes, Buhdri ve
Miislim gibi titiz davranan hadis dlimleri mehdi kelimesinin gectigi rivayetlere yer vermezken Ahmed b. Hanbel,
Ibn Madce, Ebii Ddvid, Tirmizi, Hékim ve Taberdni gibi muhaddisler eserlerinde bu tiir rivayetleri
nakletmislerdir. Mehdilik, iktidar miicadelesinde yenilgiye ugrayan veya mevcut iktidarini giiclii kilmak isteyen
siyasi ziimreler tarafindan dzellikle asir1 Sia (Galiyye) nin siyasi kokenli kullandig: bir inangtir.” (Yavuz, 2003)
“Fromherz, kitabinda mehdi terimini ve olasi kdkenlerini ayrintili olarak agiklar; basitce sdylemek gerekirse,
terim ve gelenegin kendisinin Kur’an ve hadis kaynaklarinda ¢ok az veya hig temeli yoktur. Fromherz’e gére Ibn
Timert Mehdi terimini miijdelenen son giinlere hazirlanirken Islam toplumunu dogru yolda yénlendirecek kisi
olarak tanimlamistir. Boyle bir iddia, ilk bakista, Kuzey Afrika'daki Fatimi Imparatorlugu'nun kurucusu Mehdi
Ubeydullah'n kendisini Mehdi ilan etmesinden otiirii Sii etkisinin oldugunu diisiindiirse de Fatimiler gibi bir
batini doktrinine inanmadiklar1 belirtilmelidir. Ibn Tamert'in 6gretileri, uzun yillar grenim gordiigii dogu Siinni
medreselerinde mevcut olan akimlarin etkisini yansitiyordu. Bu nedenlerle Fromherz, Muvahhid doktrini
iizerinde herhangi bir 6nemli Fatimi etkisinin olmadigini iddia eder.” (Fromherz, 2010); Bununla birlikte Fierro
ise Fatimi devletinin Muvahhidler i¢in en azindan 6nemli bir siyasi model sagladigina inanir. (Fierro, 2010);

Ibn Tamert: “Ben Abdullah oglu Muhammed’im!” Rasulullah’in soyundan geldigini ileri siirdii ve daha sonra
ismet sifatina sahip oldugunu agikladr ve kendisini Mehdi-i Masum (Giinahtan korunmus mehdi) olarak ilan
etti.” (Ceran, 2012); Ancak Hopkins “Babas: Herga ve annesi Masakkala'va kabilelerindedir. Her ikisi de
Masmiida kabile grubunun boliimleridir. Netice itibariyle Kendisine atfedilen ¢esitli Serif (Peygamber soyundan
gelme) soy kiitiiklerine ragmen saf bir Berberi olduguna siiphe yoktur.” Demektedir. (Hopkins,
https://referenceworks.brillonline.com/search?s.f.s2_parent=s.f.book.encyclopaedia-of-islam-2&search-
go=&s.q=Ibn+Tumart&s.rows=100, (13.05.2022)

%, “Beyzak, Onlar Meclisi ile ilgili on iki isim vermistir. Bunlar: 1-Abdulmiimin b. Ali, 2- Ebii Hafs Omer b. Ali
Sanhdci, 3- Ebu’r-Rebi Siileyman Ahadri (fbn Mahluf), 4-Ebii Ibrahim Ismail b. Hazreci, 5-Ebii Imran Musa b.
Temari, 6- Ebii Yahya Ebii Bekir b. Yecit (Yekit) 7-Ebii Abdullah Muhammed b. Siileyman, 8-Abdullah b. Yugli
Zenati (Ibn Melviyye) 9-Ebii Muhammed Abdullah b. Muhsin Venseresi (Begsir), 10- Ebii Hafs Omer b. Yahya
Hintdti, 11-Ebii Musa Isa b. Musa Sevdi, 12-Ebii Muhammed Abdulaziz Gaygayi, idi. Diger kaynaklarda ise, bu
meclisin iiyeleri olarak on isim zikredilir. Bu isimler iizerinde tam bir ittifak yoktur.” (Adigiizel, 2005); “Ibnii’l
Kattan ise su isimleri zikretmistir: 1- Abdiilmii’'min b. Ali, 2-Ebii Muhammed el-Besir el-Venserisi, 3- Ebii
Ibrahim el-Hazreci, 4- Ebii Hafs Omer b. Ali es-Sanhaci, 5- Ebu’r-Rebi Siileyman, 6-Ebii Imran Musa b.
Ammar, 7- Ebii Yahya, 8- Ebit Bekir b. Yahit, 9-Ebii Abdullah Muhammed b. Siileyman, 10-Ebii Hafs Omer b.
Yahya (Tunus’ta Hafsiler Devletinin kurucusu), 11- Abdullah b. Melviye” (Ceran, 2012)

10 “Ibn Kattan, Onlar Meclisi’nde yer alanlara Ibn Timert’in vezirleri derken, Elliler Meclisi’nde bulunanlara
ise Ibn Timert’in danismanlart demektedir (eshabu mesveretihi). Bu meclis ona gére Ibn Timert'in
danismal/istisare meclisiydi” (Adigiizel, 2005)
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1123 yili civarinda, Mehdi Ibn TGmert Murabitlara kars1 kutsal savas ilan ederek (Branco
2013) Muvahhidler hareketine goniillii olarak katilmaktan kaginan kabilelere karsi
miicadeleye girismis Anti-Atlas daglarinin biitiin kalelerini ve yerlesim yerlerini fethederek
itaati altina almistir. 1130 yilina gelindiginde ise Ibn Tamert, Merakes’i Murabitlardan almak
kastiyla sehri kusatmissa da onlar meclisi iiyelerinin besinin &ldiigii Buheyra savasinda'!
basarisiz olmus ve bu maglubiyetten birka¢ ay sonra da vefat etmistir (Ceran, 2012);
(Brockelmann, 1960); (Kennedy, 2014); (Ozdemir, 2013b); (Adigiizel, 2012).

Ibn Tamert’in dliimiinden {i¢ y1l sonra Abdiilmii’min b. Ali, halifeligini ilan etmis olsa da bu
siirede ibn Tmert’in iki kardesi, Abdiilmii’'min’in Masmude kabilesinden olmayisini 6ne
siirerek bu durumu kabul etmemislerdir. Ancak Abdiilmii’min galip gelerek Halifeligini ilan
etmistir (Olsen, 2020).

1- 1. ABDULMU’MIN B. ALI

Muvahhidin devletinin fikri temelleri her ne kadar Ibn Tamert tarafindan atildiysa da fiili
tesekkiilii en has talebesi Abdiilmii’'min b. Ali doneminde gerceklesmistir (Ozdemir, 2013b);
(Adigiizel, 2005).

1095 yilinda Tilimsan sehrine bagli Tacert kdyiinde diinyaya gelen (Beyzak, 1958) Eba
Muhammed Abdilmii’min b. Ali b. Mahlif el-Kami, Berberi Zenate kabilesinin Kiimye
(Kim)'? koluna mensuptur. Canak ¢dmlek yapimiyla ugrasan fakir bir adamin'® oglu olan
Abdiilmii’min, ilk olarak tevellid ettigi koyde ilim tahsiline baslamis ve Kur’an-1
ezberlemistir. Daha sonra ise hocas1 Ibn Timert ile karsilasmis ve ilmi ¢alismalarin1 onun
yaninda tamamlamaistir.

1100.000 Muvahhidin’in Marakes'i kirk giin boyunca kusattigi Buheyra savasi (1130) tam bir felaketle
sonuglandi. Ciinkii al Hulal, Murabitlar onlar1 cezalandirmak ve onlar1 Tinmal'deki iislerine geri itmek icin
kalelerinden hiicum ettiginde 40.000'den fazla Muvahhidin’in 6ldiirildiiglini bildiriyor. Ayrica Almoravid
halifesi Ali b. Ydisufun aklina Murabit alimlerinin Tbn Tamert hakkindaki -6ldiiriilmesi veyahut hapsedilmesi
yoOniindeki- tavsiyeleri gelmekteydi. (Olsen, 2020)

12 Aragtirmalarda arastiricilar tarafindan bolca spekiilasyon iiretilmesine ragmen sunduklari deliller kesin bir
¢oziimii desteklemek hususunda yetersiz olan ve kendilerine basitge 6zgiir adam anlamina gelen “imazighan”
olarak deginen Berberilerin kokeni tam bir efsanedir. (Odom, 1984); (Yildiz, 1992) Ancak Merrakisi,
Berberiler’in Nuh’un oglu Ham’1n torunlarindan oldugunu iddia etmektedir. Kumiya veya Kiime seklinde de
okunmus olan Kiimye kabilesi de bu Berberi kabilelerinden biridir. (Adigiizel, 2005) Ibn Haldun, Berberileri
baslangicta al-Baranis ve al-Abtar veya al-Botr (gdcebe) olarak iki ana kola ayirmaktadir. Daha sonra bu
Berberileri -Masmude, Sanhace ve Zenata- gibi ii¢ biiyiik grup seklinde ayirmis ve her birine ortak bir ataya
giden ayr1 bir soy kiitiigii atfetmistir. (Ilahiane, 2006); Kiimye Berberileri, bu iki biiyiik Berberi kolundan biri
olan al-Abtar kolunun Lemaya ve Matghara Berberilerine mensupturlar. Bu Berberi kabilelerinin her birinin
kendi alt kollar1 bulunmaktadir. Iste Kiimye kabilesi Orta Magrib’te bilhassa Tlemsen ve Ereskul arasinda
Cezayir’in kuzeybatisinda yasayan en mithim Berberi kabilesidir. Ozellikle Abdiilmii’'min’ in halifeligi
donemiyle birlikte daha oncede ciftcilik, hayvancilik veya ticaretle ugrasan bu kabile liderlige yiikselerek
Magrib’in ve hatta Kuzey Afrika ve Endiiliis’iin en énemli kabilesi olmustur. (Basset, 1980); ibn Haldun’un
Berberiler’i tasnif ettigi li¢ biiylik Berberi konfedarasyonu nezdinden bakinca da Muvahhidler, Zenata
kabilesinin Kiimye koluna mensupturlar. (Fierro, 2006); (Ozaydn, 1988)

13 Abdiilmii’'min’in babasmin farkli olarak kadi oldugunu iddia eden kaynaklarda mevcuttur. (Beyzak, 1958);
Ancak kaynaklarin ekserisi gibi L. Provengal da Abdiilmii’min’in babasinin kii¢iik bir ¢ift¢i oldugunu arta kalan
zamanlarinda ¢anak-¢comlek yaptigini soyler. (Adigiizel, 2005)
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Murabitlara karsi Buhayre yakinlarinda verdikleri miicadele neticesinde maglup olup birkag
ay sonra da vefat eden hocasi ibn Timert’in yerine onlar meclisince halife olarak secilen
Abdilmii’'min b. Ali i¢in 1132 yilinda Tinmal Camiinde umumi biat merasimi yapilarak
kendisine “emirii’l-mii’minin” unvam verilmistir (Ceran, 2012); (Ugar, 2019).'* Ancak baska
bir rivayete gore bu unvan 1123 yilinda bizzat Mehdi tarafindan verilmistir (Ozaydin, 1988).
Abdiilmii’min halife sec¢ildikten sonra ilk olarak Magribteki kabileleri itaat altina almayi
programlarken daha sonra ise hayatta iken hocasi Ibn Tamert’in de ifade ettigi {izere varliklart
devam ettigi miiddet¢e 1slah hareketinin basariya ulagsmasinin miimkiin olmadigina kanaat
getirdigi Murabitlar Devletini ortadan kaldirmay1 hedeflemistir. Ciinkii ona gére Miilessemiin
ve inangsiz olarak tanimladigi Murabitlara kars1 savas, Hristiyanlara karsi yapilacak cihattan
daha fazla 6neme haizdi (Lugan, 2000). Bu hedefler dogrultusunda harekete gecen
Abdiilmii’min b. Ali 1132 yilinda Tadla sehrini daha sonrasinda Der’a bolgesini ele gegirerek
Atlas siradaglar1 boyunca hakimiyetini kurmus akabinde hékimiyet sahasin1 Kuzey Fas’taki
Rif bolgesine kadar uzatmistir (Ceran, 2012).

Bolgede Abdilmii’min b. Ali liderligindeki Muvahhidler hakimiyetinin karsisinda kendilerine
engel olarak gordiikleri tek giic kalmisti oda Murabitlar. Boylece Murabitlara kars1 biiyiik
capta bir askeri harekata girisen Abdiilmii’min b. Ali ilk olarak 1143’te tahta gecen ve iki yil
siiren hiikiimdarlik donemi siiresince Muvahhidlerle savasan Murabit hiikiimdar1 Tasfin b. Ali
ve onun Hristiyan birlikleri kumandani1 Catalan Reverter’e 1144 yilinda agir bir darbe vurup
(Yigit, 2020); (Altundag, 1979) aynmi yil Tilimsan ve Vehran’1 ele gecirdiler (Mekki, 1992).
Bu maglubiyet ilizerine Tasfin b. Ali Vehran da sigindig1 kaleden kagmak isterken 6liince
Abdiilmii’min b. Ali Murabitlar Devletine son vermek icin Fas’a dogru harekete gecti (Ceran,
2012) ve 1147 yilinda Murabitlar1 basarili bir sekilde yenip gelecekteki Muvahhid bagkenti
Merakes de dahil olmak iizere Magrib’in ¢ogunu ele gegirdi (F. Page, 2005); (Hitti, 1953).
Abdiilmii’min, Murabitlarin bassehri Merakes’i teslim alarak yeni hiikiimdar Ishak b. Ali’yi
de dldiiriince Murabitlar Devleti resmen son bulmus oldu (ibnii’l Esir, 1985-1987); (Ozdemir,
2013b).

Normanlar’in Magrib’in dogusunu isgal etmeleri ise Abdiilmii’min’ in nazarinin buraya
donmesine neden olmustur ve bu istikamette sefere ¢ikmigtir. 1151 yilinda Cezayir’i zapt
eden Abdiilmii’'min, Hammadiler’in bassehri Bicaye iizerine yiirlimiis ve 1152 yilinda
Bicdye’ye girerek Hammadi hiikiimranligina da son vermistir. Muvahhidler’in merkezi
Magribteki ilerleyisi her ne kadar bolgedeki bazi Arap kabilelerinin Muvahhidlere karsi
harekete gegcmesine neden olmus ise de 1153 yilinda Muvahhidler, onlar1 da maglup ederek
bugiinkii Rabat ve Kazablanka arasindaki bolgeye yerlesmislerdir. 1158 yilinda Tunus,
Trablusgarp ve Mehdiyye’yi de hakimiyeti altina alan Abdilmii’min 1160 yilinda Merakes’e
donmiistiir. Bu sonuglarla birlikte Islam tarihinde ilk defa Sis’tan Trablusgarp’a kadar uzanan
bolge ve tiim Kuzey Afrika tek kisinin siyasi otoritesi altina girmistir (Branco, 2013).

1)

14 Abdilmi’min’in “emirii’l-mii’minin” unvanini kullaniyor olmasi onlarin bir diger Berberi hanedani olan
Murabitlardan farkli olarak Abbasi Hilafetini tanimadiklarini gostermektedir. (Adigiizel, 2018b); Muvahhid
ideolojisinin en dikkat cekici 6zelligi, fbn Tlimert'in diinyada adaleti saglayacak ve miiritlerinden mutlak itaat
talep eden yanilmaz mehdi oldugu iddiasidir. Bu inancin siyasi sonucu Muvahhidlerin Bagdat'taki Abbasi
halifelerini tanimamalariydi. Bu, Magribi tarihinde dnemli bir hareketti. Hatta Murabitlar bile Abbasi halifesinin
ayricalig1 olan Emir el-Mii 'minin yerine sadece Emir el-Miislimin unvanini kullanmislardi. Murabitlarin tarihleri
boyunca Abbasilerin otoritesini kabul etmekten asla vazge¢mediklerini belirtmek 6nemlidir. Ancak ayni durum
Muvahhidler i¢in gegerli degildir. (Sa’idi, 1988)
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Afrika’da bunlar yasanirken Murabitlar’in miilkii olan bir diger bolge Endiiliis’te de Tasfin b.
Ali’nin 6limiinden sonra par¢alanmalar meydana gelmis ve adeta ikinci bir Miiltkii’t-tavaif
devri baglamist1. Tarih tekerriirden ibarettir soziiniin karsilik buldugu'> bu dénemde Kastilya
kral1 VII. Alfonso’nun miidahil oldugu Miisliiman emirlikler arasinda miicadeleler meydana
gelmistir. Boylece bolgedeki baz1 Miisliman emirlikler elgiler gondererek Abdilmii’min b.
Ali’den Endiiliis’ii ele gecirmesini istemislerdir. Bu minvalde 1149’da Kurtubalilar, 1150-
51°de Bace, Leble, Batalyevs, Seris emirleri Abdilmi’min’e bagliliklarini bildirdiler
(Ozdemir, 2013b).

Magrib’te hakimiyeti tesis etmis olan Abdiilmii’min, Miisliimanlarin Endiiliis Emeviler
donemindeki giic ve ihtisami tekrar kazanmalarini diistinmiis ve Tuleytula sehrini geri alarak
Hristiyan kuvvetlerini son kez bolgeden gondermeyi arzulamistir. Bu minvalde hem karadan
hem denizden savagabilmek maksadiyla 400 pargalik bir donanmada hazirlatmistir.

Endiiliis seferine karar veren Abdiilmi’min b. Ali ilk olarak Kurtubay1 isgal etmis olan
Kastilya ordular1'® iizerine kumandanlarindan Berrdz b. Muhammed el-Massifi’yi
gdéndermistir. Muvahhid ordularmin Isbiliye ve Malaka’y: zapt ettikleri sirada Kurtuba kalesi
hara¢ vermesi sartiyla Kastilya krali VII. Alfonso tarafindan Murabit kuvvetleri komutani
Yahya b. Ganiye’ye birakilmigti. Ancak hara¢ miktarinin arttirtlmasi yahut Yahya’nin sehri
terk etmesi gibi agir sartlarin sunulmasi sonucu Yahya, Kurtuba ve Karmiine’yi (Carmona)
Muvahhid komutanlarindan Berrdz’a teslim etmistir. Bu vakia ile birlikte Endiiliis’iin
gilineybatis1 Muvahhid hakimiyetine dahil olmustur (Ceran, 2012). Daha sonra 1156 yilinda
Murabitlardan Girnata’y1 (Kennedy, 2014) 1157 yilinda da Kastilya-Leon kuvvetlerinden
Meriyye’yi alan (Ibnii’l Esir, 1985-1987) Muvahhidler 1172’de Portekizlilerden de kusatmis
olduklar1 Batalyevs sehrini geri alarak Portekiz kralin1 da esir etmislerdir. Fakat daha sonra
esir ettikleri krali istila etti§i topraklar1 geri vermesi kaydiyla serbest birakmislardir
(Kennedy, 2014). Boylece Murabitlar’in devami olan Beni Ganiyye’nin hakim oldugu Balear
adalar1 haricindeki Endiiliis topraklar1 Muvahhid hakimiyeti altina girmis (Ozdemir, 2013b)
ve Muvahhidler Endiiliis’ti kendilerine bagli bir eyalet haline getirerek burada Tempilier ve
Hospital sovalyelerine benzer dini-askeri nitelikli bir ordu kurmuglardir (O’Callaghan, 2002).
Boylece Abdiilmii’min b. Ali, Atlantik Okyanusundan Gades korfezine kadar Kuzey Afrika
ve Endiiliis’ii birlestiren ilk lider olmustur (Imamuddin, 1990).

Muvahhidler Endiiliis’te en fazla ibn Merdenis ve Garcia’nin ifadesiyle Ibn Merdenis’in hem
amcas1 hem kayinpederi olan ibn Hemsiik’tan muhalefet gérmiislerdir. Bu ikisinin muhalefeti
Endiiliis’teki Hristiyan kuvvetlerin daha fazla toprak elde etmelerini saglamistir. Nitekim
Abdiilmii’'min b. Ali Merakes’te iken ibn Merdenis ve Ibn Hemstik, Isbiliye iizerine yiiriiyiip
oglu Ebl Yakup’u maglup edip Muvahhidler’in 6nde gelen simalarini 6ldiirmiis
Portekizlilerde adanin batisinda bulunan Santerem ve Lizbon’u ele gec¢irmistir (Garcia-
Sanjuan, 2017). Bunlart duyan Abdilmii’min b. Ali biiylik bir sefer hazirligina bagladu.
Kaynaklardan anlasildigina gdre Abdiilmii’min b. Ali’nin bu seferdeki niyeti biitiin Iber
yarimadasin1 hakimiyeti altina almakti. Bu maksatla hem denizden hem karadan dort koldan
saldirabilmek maksadiyla hazirliklarinit da yapmisti. Ancak Abdilmii’'min b. Ali 1163 yilinda
harekete gectiyse de omrii vefa etmedi ve ayni1 yil vefat etti (Seyban, 2014).

15 Nitekim Murabit hiikiimdar1 Yusuf b. Tasfin’de Merakes’i bassehir yapip (Branco, pp. 695,702) Magribte
hakimiyetini tesis ettikten sonra, (Ozdemir, 2013a,) Endiilis Emevi Devletinin yikilisindan sonra kendi
aralarinda miicadeleye baglayan ve yine Kastilya krali VI. Alfonso’nun miidahil oldugu, Endiiliislii emirlerin
talepleri (Garcia-Sanjuan, 2017) dogrultusunda Endiiliis’e gegme karar1 almis. (Adigiizel, 2018a)

16 Seyban’m ifadesine gore, Endiiliis’te ki isyanlar neticesinde Ibn Kasi, Kurtubay’s Murabitlardan almis ancak
tek basma onu koruyamayacagmi diisiiniirek Muvahhidlerden yardim istemistir. Muvahiddler ise yardim
gondermemistir. Bu durumda Ibn Kasi de Kastilya ve Portekiz krallari ile is birligi yapmustir. (Seyban, 2003)
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SONUC

Magrib, Kuzey Afrika ve Endiiliis Islam tarihine damga vurmus Muvahhidler kaleme alininca
haliyle akla ilk olarak hareketin fikri temellerini atan Ibn Tamert gelir.

Endiiliis, Misir, Arabistan, Suriye, Irak/Bagdat gibi Islam ilim merkezlerinde tedrisat gdrmiis
olan Ibn Ttmert ilmi dehasi ve hitabetteki kabiliyetiyle halki etrafina toplamis ve Tevhid
meslegine vurgu yaparak Murabitlara kars1 miicadeleye baglamistir. Ancak ne var ki baslattigi
hareketin tesekkiillii bir devlet oldugunu géremeden Slmiistiir. Ondan kalan miras1 devralan
en has talebesi Abdiilmii’'min b. Ali ise Murabitlar Devletini ortadan kaldirarak Muvahhidler
Devletini kurmakla kalmamis aynt zamanda Magrib, Kuzey Afrika ve Endiiliis’ii de
fethederek, Devleti zirveye tagimistir.

Abdilmi’'min b. Ali doénemi (1130-1163), Muvahhidler Devleti’nin en hizli yiikselig
donemidir ki bu déonemde devletin sinirlar1 Trablus’tan Moritanya’ya oradan da Endiiliis’e
kadar uzamigtir. Halifeligi doneminde bir¢ok savas yapmis ve hepsinden de zaferle ayrilmis
olan Abdiilmii’min’in Endiiliis ve Kuzey Afrika’daki fetihleri ayrica anlamhidir. Ciinkii bu
fetihler sayesinde Endiiliis’teki Miisliimanlar, Hristiyan saldirilarini durdurmaya muvaffak
olmus ve Kuzey Afrika’dan da isgalci Normanlar cikartilarak burasi da Islam toprag
olmustur.

Muvahhidler’in dini anlayis1 da olduk¢a 6nemlidir. Ciinkii baslangicta Tevhid, Kur’an ve
Stinnete baglilik siartyla Miicessimun olarak itham ettikleri Murabitlara karsi harekete
gecmiglerse de yaptiklar te’viller ile itikadi olarak bazen Siilige bazen de Mutezilige
kaymislardir. Sonugta Gutieerez’in de ifadesiyle ne Siinni ne de Sii olmayan belirsiz bir
teolojik konuma sahip olmuslardir.

Abdilmi’min b. Ali’nin, Abbasi Halifelerine mahsus olan “emirii’l-mi’minin” ve Halife
unvanlarini kullanmasi da ayrica manidardir. Zira Abdiilmii’min bu unvanlar ile kendisini
Islam diinyasmnin hem dini hem de siyasi agidan mesru tek otoritesi olarak ilan etmistir.
Boylece kendilerini, Selefleri olan Murabitlardan farkli olarak Abbasi Hilafetinden bagimsiz,
miistakil bir devlet olarak ilan etmis olan Muvahhidler Devleti, Berberiler’in kurdugu ilk
bagimsiz devlet olma 6zelligini de biinyesinde barindirmaktadir.
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OSMANLI DEVLETi’NDE MODERN HARITACILIGIN GELiSMESINDEKI
KiLOMETRE TASLARI: KIRIM SAVASI VE AYASTEFANOS ANLASMASI

Arastirma Gorevlisi Ozge KOBAK

Izmir Katip Celebi Universitesi, iktisadi ve Idari Bilimler Fakiiltesi, Uluslararas: iliskiler
Boliimi, Siyasi Tarih Anabilim Dal1

ORCID: 0000-0001-7524-1069

Ozet

19. Yiizyilin savaslar ve anlasmalarla dolu diinyasinda eski bir tanidik, yeni bir aktor olarak
ortaya ¢ikmigtir: Haritalar. 18. ylizyilin sonlarindan itibaren Avrupa’da, haritalarca sinirlart
belirlenmis toprak pargasi, siyasal ve toplumsal bir sembol haline gelmeye baglamistir.
Topraga ve millete yiiklenen anlam arttikca, haritalar da 6nem kazanmuistir.

Ulus ingasinda, ulusu goriiniir hale getirmesi ile kilit rol oynayan haritalar ayn1 zamanda
ulusun “ilerleme alanlarini” da goriiniir kilmistir. Etnisiteye dayali ulusal anlatilar1 giiclendirip
onlara sekil kazandiran haritalar, insanlari, kendi milleti ile tanimlanan toprak pargasina ait
hissetmesini saglamistir. Aidiyet hissini arttirirken ayni zamanda “6teki”nin tanimlanmasin
da kolaylastirmaktadir. Yiizyilin baginda Osmanli Devleti’nin topraklar1 i¢in yapilan etnik
haritalar, 1878 Ayastefanos Anlagmasi ile birlikte sekil degistirmeye baglamistir. 1878 sonrasi
donemde oOzellikle Balkan topraklar1 {izerinde bir haritalandirma yarigi baslamistir. Biitiin
devletler ve heniiz devlet olamamis milletler bu topraklar iizerindeki iddialarim1 kartografik
temsiller ile sunmustur. Ayastefanos oncesinden farkli olarak haritalarda 6zellikle Makedonya
ozelinde bir ilgi oldugu goriilebilmektedir. Aslinda tiim Balkanlarin 6zeti niteligindeki ¢ok
unsurlu Makedonya’nin karmasik cografyasini sadelestiren haritalar, Makedonya sorununun
¢cozlimiiniin beklenenden “kolay” oldugunu desteklemistir.

Hem etnik, hem hudut haritalar1 i¢in kirilma noktasi ayni olmamistir. Etnik haritalar agisindan
Ayastefanos Anlagmast Onemliyken, hudut haritalar1 konusunda Kirim Savasi Osmanli
Devleti’nde 6nemli haritacilik tesebbiislerini de beraberinde getirmistir. 1853-1856 arasinda
yasanan Kirim Savasi’nda, savastan hemen once Osmanli Tiirkcesi’ne ¢evrilen Kiepert
haritalarindan yararlanilmistir. Kiepert bu haritalar1 Avusturya, Sirbistan ve Rusya’nin yerel
kaynaklarindan yararlanarak hazirlamistir. Yabanci kaynaklardan hazirlanan ceviri haritalar
ile savaglara girmek beraberinde bir¢cok sorunu da getirmistir. Kirim Savasi sonrasi yasanan
modernlesme hareketleri orduya ve egitime de sirayet etmis, kisa vadeli ¢eviri haritalar ile
harita sorununun ¢oziilemeyecegi diisiiniilmeye baslanmistir. Osmanli Devleti igerisinde
biiylik capli harita alma girisimleri baglamistir.

Bu ¢alisma, etnik haritalar ve hudut haritalar1 6zelinde modern Osmanli haritaciliginin kirilma
noktalarini tartigacaktir. Avrupa’daki haritacilik faaliyetleri ile karsilastirilarak ve kronolojik
gelismesi incelenerek hem yatay hem dikey eksende analizinin yapilmasi hedeflenmektedir.
Anahtar Kelimeler: Harita, sembol, Osmanli haritacilig1

MILESTONES IN THE DEVELOPMENT OF MODERN CARTOGRAPHY IN THE
OTTOMAN EMPIRE: THE CRIMEAN WAR AND THE TREATY OF SAN
STEFANO

Abstract

In the 19th century world of wars and deals, an old acquaintance has emerged as a new actor:
Maps. Since the end of the 18th century, the piece of land, whose borders were determined by
maps, began to become a political and social symbol in Europe.
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As the meaning attributed to the land and the nation increased, maps also gained importance.
In the construction of the nation, the maps that play a key role with making the nation visible
also made the nation's “progress areas” visible. The maps that strengthen the national
narratives based on ethnicity and give them shape have made people feel belonging to the
piece of land defined by their own nation. Increasing the feeling of belonging, it also
facilitates the definition of the “other”. At the beginning of the 18th century, the ethnic maps
for the territory of the Ottoman Empire began to change shape with the 1878 Treaty of San
Stefano. In the period after 1878, a mapping race started, especially on the Balkan lands. All
states and nations that have not yet become a state have presented their claims on these lands
with cartographic representations. Unlike before San Stefano, it can be seen that there is a
particular interest in Macedonia on the maps. In fact, maps that simplified the complex
geography of multi-element Macedonia, which is a summary of all the Balkans, supported
that the solution of the Macedonian problem was "easier" than expected.

The breaking point was not the same for both ethnic and border maps. While the Treaty of
San Stefano was important in terms of ethnic maps, the Crimean War on border maps brought
along important cartography attempts in the Ottoman Empire. In the Crimean War between
1853-1856, Kiepert maps translated into Ottoman Turkish just before the war were used.
Kiepert prepared these maps using local resources from Austria, Serbia and Russia. Entering
the wars with the translated maps prepared from foreign sources brought along many
problems. The modernization movements experienced after the Crimean War also spread to
the army and education, and it was thought that the map problem could not be solved with
short-term translated maps. Attempts to obtain a large-scale map within the Ottoman Empire
began.

This study will discuss the breaking points of modern Ottoman cartography in particular
ethnic maps and border maps. It is aimed to analyze both horizontally and vertically by
comparing it with the cartography activities in Europe and examining its chronological
development.

Keywords: Map, symbol, Ottoman cartography
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USE OF DIGITAL STORIES IN TEACHING ENGLISH TO 3R? GRADE STUDENTS
IN PRIMARY SCHOOL !

Aysegiil KUTLU CAKIN
National Education Assembly, Afyon Kocatepe University
ORCID: 0000-0002-1943-0807

Prof. Dr. Giirbiiz OCAK
Afyon Kocatepe University
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ABSTRACT

In the action research, it was aimed to teach English to 3™ grade students in primary school
through digital stories. The study was carried out with the 3rd grade students in a primary
school in a town of Afyonkarahisar in the 2021-2022 academic year.. The study group of the
research consists of 19 students and 10 of them are boy and 9 of them are girl students. Action
plans were planned as 2 lesson hours for 2 weeks. 4 digital stories were used in the action
plans during 4 lesson hours. Digital stories were prepared by the teacher in accordance with
the curriculum by taking expert opinion. The prepared digital stories include the unit called
“My House”. The dialogues of the characters in the digital stories whose scenarios were
prepared by the teacher were also voiced by the teacher. Digital stories were applied in the
classroom with the help of an interactive board. After the action plans were implemented,
necessary adjustments were made to the digital stories used in the action plans, and they were
made ready for the thesis study. After the action plans, data were collected from the teacher’s
- students’ diaries and focus group interview with 6 students. In order to prevent data loss
during the focus group interview, audio recording was made with the permission of the
students and their parents. In the analysis of the data obtained from the pilot focus group
interview, it was revealed that digital stories make learning English easier and funnier, and
digital stories make students love English lessons more.

Keywords: Action Plans, Digital Stories. Teaching English, 3™ Grade Students

INTRODUCTION

The Human being needs communication. People communicate with each other through
language. According to the TDK (Turkish Language Association) language is “a
communication with words or signs to understand what people think and hear, it is an
instrument.” Due to the technological developments in the world, the use of the internet,
economy, politics, art, academic publications and most importantly globalization,
communication cannot be done only in mother language. At this point, there is a need to
communicate with the whole world in a common language. English as a foreign language is
used as a common language or global language all over the world. The factor that is effective
in English is a global language is not the number of the people who speak English, but who
the speakers of that language are. In other words, when examined from a historical
perspective, it is about who leads the economic, military, industrial, political and
technological developments (Crystal, 2003).

! This study is the preliminary part of a thesis study “ A Research on the Use of Digital Stories in Teaching
English to 3rd Grades in Primary School.”  This study is funded by Afyon Kocatepe University Scitific
Research Project Commission (BAPK).

The head of the Project: Prof. Dr. Giirbiiz OCAK

The Project Number: 22. SOS. BiL.01
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What is happening in the world, especially in the internet, informatics, science, space
technologies and genetics etc. all developments in such matters have contributed to this
argument and strengthened the position of English as a global language, or in other words, an
international language. In addition to the countries where English is used as an official
language, there are countries where it is used as a second language and a foreign language. In
particular, the education systems of countries used as a foreign language employ education
policies that will make individuals ready for the world they will live in. Teaching English has
an important place in the education policy of many countries. Knowing English enables
individuals to be in contact with the world, to follow developments closely, and to see their
cultural and individual awareness, while making them citizens of the world. In Turkey,
English is also a priority in the curriculum. The inclusion of English in Turkish education
system dates back to the Tanzimat period, which coincided with the second half of the 18th
century, when westernization movements began (Kirkgdz, 2007). After this date, the
importance of Westernization in the Ottoman Empire was realized and French gained
importance due to close diplomatic relations with France (Selvi, 2011). As a result of the
treaty signed between America and the Ottoman Empire in the 19th century, English gained
importance with the spread of American schools (Dogancay Aktuna, 1998). After the
foundation of the Republic of Turkey, teaching a foreign language in schools took place in the
education policy. English education, which started at the secondary education level, started
from the 4th grade, taking into account the early age criterion in the 8-year basic education
reform in 1997 (Haznedar, 2010). With the transition to the 4+4+4 education system in the
2012-2013 academic year and the change in the primary school starting age, English lessons
have been included in the curriculum from 2nd grade in primary school (Bayyurt, 2013).

In Turkey, it is stated that language learning should be started at an early age based on the
Common European Framework of Reference For Languages Program in English curriculum
(National Education Assembly English Teaching Program, 2018). With the new reform that
came into effect in the 2012-2013 academic year, teaching English started from an early age.
Reforms in the field of education in Turkey draw attention to the importance of learning
English. The importance of English in Turkey day by day has shown parallelism with the
developments in the world. In order to keep up with the developments in the world, to follow
the developments closely and to stay in touch in the globalizing world, studies on teaching
English and how to teach English have also come into prominence.

Although the importance of teaching English and knowing English is emphasized in the
studies, serious problems have been experienced in learning English and they continue to be
experienced. The reforms in Turkey reflect the development of teaching English; It also
shows that students take English lessons at all levels of education from an early age (Yaman,
2018). However, considering all this process, it is observed that there are serious problems in
learning English. The biggest problem experienced in learning English is that English is a
foreign language in Turkey (Yaman, 2018) and foreign language learning does not follow a
natural process like mother language acquisition. On the contrary, learning a foreign language
is a process that does not follow the natural process and requires a plan and program (Simsek,
2007).

English has an important place in Turkish Education System. Technology, globalization and
developments in the world and the fact that English is an international language have led to
reform movements in the education policies of the country. There have been innovations and
reform movements in teaching English in Turkish Education System. Starting teaching
English from the 2nd grade of primary school, increasing English lesson hours, and following
modern methods and techniques in teaching English are the prominent details.
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Despite all these regulations, there are some problems in learning English. It is observed that
students have difficulties in fulfilling the most basic skills expected in English (reading-
writing-speaking-listening), in short, they aren’t successful as expected in communicating in
English. There are similar problems in the primary school where the researcher works. It has
been observed that primary school students in the school where the researcher works have
difficulties in reading, writing, listening and speaking, which are the four basic skills of
English. Most of the students do not want to communicate in English and it has been observed
that they experience difficulties when they try to communicate. In this study, with the help of
digital stories observed problem situation will be investigated and tried to be solved.
Moreover, in this study, the usability of digital stories in the process of teaching English to
primary school students will be investigated. In addition, the problems experienced in the use
of digital stories in teaching English and the positive and negative aspects of digital stories on
this subject will be observed and investigated throughout the process. The problem statement
of the study is that “Can digital stories be used in teaching English to primary school
students?” Within the scope of the study, answers to the following sub-problems will also be
answered.

Sub-problems:

1-What are the findings regarding the use of digital stories in teaching English to 3rd- grade in
primary school?

2- What are the students’ approaches to English lesson regarding the use of digital stories in
English?

3- What are the positive and negative aspects of using digital stories in English lesson for the
students in 3rd- grade in primary school?

5-What are the students’ opinions on the digital story application?

METHOD

Research Pattern

The study was carried out with action research, which is one of the qualitative research
designs. The primary purpose of action research is to improve practice. The people who do
action plans are in the research process, action plans are carried out in a real environment and
the solutions are directly transferred to the action plans (Aksoy, 2003). Action research can
also be expressed as a reflection of the processes aimed at solving the problems experienced
by the teacher in the classroom during the teaching process (Ocak and Akkas Baysal, 2020).
Action research is a research approach that brings together research and practice and
facilitates the transfer of research results to the practice (Yildirim and Simsek, 2018). Action
research is a research design focused on the development and improvement made by people
who are directly involved in the situation under investigation (Biiyilikoztiirk, Kilig Cakmak,
Akgiin, Karadeniz, Demirel, 2020). Therefore, we cannot call action research effortless or
purely qualitative research. It is a multidimensional research method whose validity is tested
while applying (Greenwood and Levin, 2006).

DATA COLLECTION AND ANALYSIS

During the pilot action plans, student-teacher diaries were used as data collection methods and
a pilot focus group interview was conducted. After each action plans completed, the students
were asked to write their opinions about the action plans. Students were asked to write their
thoughts about the applied methods in diaries. The teacher, on the other hand, stated what she
experienced during the lesson, the difficulties she encountered and the solutions she came up
with, and the action plan, in general terms, in the teacher's diaries after the action plans.
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She noted the necessary corrections in the teacher's diaries and she planned how to proceed in
the next action plans. After the two action plans were completed, a pilot focus group interview
was conducted with 6 students from the class. Semi-structured interview questions prepared
by taking expert opinions were asked to the students. With the permission of the students and
their parents, the answers given by the students were recorded. The analysis of the focus
group interview was made with content analysis. Content analysis was carried out by
collecting the raw data under a title, that is, data reduction through symbols or numbers
(Richards, 2015).

ACTION PLANS

The researcher did pilot practice with the digital stories she created for her thesis at same
grade level but in a different class. The pilot practice consists of 2 action plans and 4 digital
stories. The action plans were implemented during 4 lesson hours, each lesson hour is 40
minutes. The study group of the research consists of 3rd-grade students in a primary school in
the town of Afyonkarahisar in Turkey. There are 19 students in the class. They all live in the
town.

15T ACTION PLAN

In the class where the pilot action plan was applied, the 6™ unit of the English textbook, My
House, was completed. The teacher prepared digital stories about the unit that will enable
students to repeat and reinforce their unit achievements and words. There are 2 digital stories
in the first action plan. In the first lesson, the teacher asked questions with the My House unit
and she wanted to observe what the students remembered and the general situation of the
class. She took notes to use the words or questions that the students could not remember in
general or could not answer the questions, in the scenario of other digital stories, The teacher
logged in to storyjumper application, in which she created a digital story, on the smartboard.
She showed the first story to her students. Students expressed that they liked the character, the
background and the scenario of the story very much. They were also surprised at first to learn
that their teacher voiced the speech of the character in the digital story. However, the voice of
the teacher started to seem very entertaining to them later. In the first digital story, the teacher
used words and sentence structures that students in the class would generally know. The
students were asked by the teacher what the speaking character said on each page of the
digital story after the voiceover was finished. After the first digital story was finished, the
teacher encouraged the students to tell them in English what they remembered from the digital
story.

In the second lesson, the other digital story prepared by the teacher was started. However,
before starting the story, a few students were asked what happened in the first story. In the
second story, the character in the first story and the house where the character lives are the
same. The students liked that the character, the house where the character lived, and the story
was a continuation of the first story. In the second story, as in the first story, after the
character's speech was finished, what the character said was expressed by the students. After
the story was completed, the teacher asked the students what they remembered from the
second story, as in the first one, and she encouraged the students to answer. The teacher took
notes on the words to use in the next digital story that the students could not remember.

2ND ACTION PLAN
In the second action plan, as in the first action plan, two digital stories were prepared. The
teacher tried to continue the stories using the same character and the background.
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In the second action plan, the sentences of the characters were prepared to be slightly longer
than the sentences in the first action plan. The words that the students had difficulty in
remembering in the first action plan were also selected and added to the sentences of the
characters in the stories. The prepositions “in —on- under” that are mostly used in the My
House unit were added to the digital stories, supported by visuals, as in the stories in the first
action plan. In addition, the question of “Where” was constantly asked by the characters in the
story and answered using the “in-on-under” prepositions. In the digital story, "Tom", the
main character of the story, is again in the center, this time Tom's family and pets were also
introduced to the students. Before moving on to the third digital story, the teacher reminded
the students of what happened in the second story.

In the third story, after the speech of the characters was over, the students were given the time
to speak and they were allowed to express what the characters said. After the story was
completed, the teacher wrote true and false sentences about the story on the board because
there was a true-false activity in the next story. The activity was completed by giving
opportunity to the students to speak.

The fourth digital story was shared in the second lesson. After the teacher briefly reminded
the third story, the teacher opened the fourth story on the smart board. In the fourth story, the
teacher asked the students to express two pages, not on each page, after the characters had
finished speaking. In this story, teacher chose this way as two pages of the story were visible
on the smart board so that the integrity of the questions and answers would not be disturbed.
At the end of the story, it was aimed to determine whether the story was understood or not
doing the True-False activity given at the end of the fourth story. Students liked that the true-
false activity was at the end of the digital story more than it was written on the smart board.
The teacher decided to use it in the next story by noting that the students had difficulty in
remembering the words or some phrases in the true-false activity and the scenario of the
digital story. Moreover, she found it appropriate to add true-false activity to the end of each
story by taking expert opinions.

FINDINGS

After the pilot practice action plans, a pilot focus group interview was conducted with six
students in the classroom where the action plans were done. In order to prevent data loss
during the interview, audio recordings were taken with the permission of the students and
their parents. Students were informed that their names would not be included in the study
report. Students were also informed that instead of using their names the code names like
Student 1 (S1) and Student 2 (S2) etc. would be used in this study. After giving all the
information the students should know, the teacher started asking semi-structured questions.
After the focus group interview, the data were transcribed. The obtained raw data were
subjected to content analysis and divided into codes and themes. Miles and Huberman's
(1994) check coding formula was used. According to Miles and Huberman (1994), the check
coding formula is a good reliability check. The codes and the themes obtained from the
content analysis of the focus group interview were compared with the codes and the themes
obtained by another observer. After the comparison, the agreement between the two
researchers (check.reliability=number of agreements/total number of
agreements+disagrements) (Reliability=Consensus/Consensus + Disagreement x100) was 97
percent.

After the analysis, the codes were grouped under five themes. These themes are outlined
below.

*The positive aspects of the digital stories

*The negative aspects of the digital stories

44



5. INTERNATIONAL
PIRi REIS CONFERENCE ON LINGUISTIC, HISTORY & GEOGRAPHY
WEB: https://www.izdas.org/pirireis

E-MAIL: izdasconference2@gmail.com
- ___________________________________________________________________________________________________________________________________|

*The contribution of the digital stories to learn English
*The students’ views on the digital stories

* The usefulness of the digital stories

Figure 1. The Themes of the Study

The positive The negative The contribution of
aspects of the aspects of the the digital stories
digital stories digital stories to learn English

The students'
Views on the
digital stories

The usefulness of
the digital stories

1-The Positive Aspects of The Digital Stories

Under this theme, there are codes such as "The contribution of the digital stories to reinforce
vocabulary, being fun, facilitating reading and writing in English, and directing you to read
English storybooks". Students emphasized that digital stories are fun, facilitate and reinforce
vocabulary learning. The students' opinions are as follows.

Student 1: “The digital story allowed us to reinforce the words we could not learn by
repeating them.”

Student 4: “Digital stories helped me read English books and also made it easier for me to
read and write.”

2-The Negative Aspects of the Digital Stories

The code "Digital stories have no negative aspects" was found under this theme. In the
interview questions directed to them, the students stated that the digital story has no negative
aspects, on the contrary, it has many positive aspects.

Student 2: “There is no negative side of the digital story. It has helped me.”

Student 3: There is no negative aspect of the digital story, teacher.”

3-The Contribution of The Digital Stories to Learn English

The codes under this theme are “providing vocabulary learning, reinforcing, facilitating
learning English, facilitating reading and writing”. The students emphasized that digital
stories facilitate learning vocabulary and reinforce words. They also mentioned that it
facilitates reading and writing in English.

Student 2: “The digital story helped me learn English. It improved my reading and writing in
English.

Student 4: “It accelerated my reading. It helps me learn English.”

Student 5: “It helped me learn English better.”
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4-The Students’ Views on the Digital Stories

Under the 4" theme, there are codes for the digital story to be "fun, useful, teaching
vocabulary, speeding up reading". In the focus group interview, the students emphasized that
the digital story is fun and they stated that it facilitates learning vocabulary. The students'
opinions on this issue are as follows:

Student 1: “I think the digital story is useful in English lessons. It enabled us to learn the
words we could not learn and provided reinforcement.”

Student 2: “Digital stories have allowed me to learn more words and read words faster.”
Student 5: “The digital story is beautiful, fun and it improves English, for example, when we
turn on the computer, its voice is there and it reads. You can read with it while it is reading,
so you can learn English by yourself.”

5- The usefulness of the digital stories

Under the theme of the usefulness of the digital story, there are codes for "being fun, making
it easier to read in English, teaching how to write a story in English". The students' opinions
on the usefulness of the digital stories are as follows.

Student 1: “It allowed us to read books in English. It made it easy to read and it was fun.’
Student 4: “The English lesson is going well. Thanks to the digital story, I can read well.”
Student 5: “It taught me how to write stories in English and we learned that it is a very good
practice.

’

DISCUSSION AND CONCLUSION

There are studies on teaching English with different methods in the literature. As technology
develops, different methods are tried to teach English. Teaching English with digital stories is
just one of the possibilities offered by technology. This action study, it is aimed to teach
English with the use of digital stories to 3rd-grades in primary school. The study is the
preliminary study of a thesis study and 2 action plans were implemented using 4 digital stories
in total. After the action plans, a pilot focus group interview was conducted with the students.
The interview was recorded with the permission of the students and their parents. After the
interview, five themes were obtained by conducting a content analysis on the raw data. These
themes are grouped under five titles: “The positive aspects of the digital stories, The negative
aspects of the digital stories, The contribution of the digital stories to learn English, The
students’ opinions on the digital stories, The usefulness of the digital stories”.

The code that draws attention to the theme of the positive aspects of the digital stories is that
the digital story is fun. The students emphasized that the digital story is fun and they
mentioned that it is entertaining while teaching.

In the theme of negative aspects of the digital stories, it was stated that the digital stories do
not have any negative aspects. On the contrary, digital stories facilitate learning and make
learning fun.

Under the theme of the contribution of the digital stories to learning English, the codes of
facilitating learning vocabulary, providing reinforcement and facilitating reading and writing
draw attention. The students stated that they were able to learn the words, which they had
difficulty remembering or could not learn, were repeatedly used in digital story scenarios.

In the theme of students’ views on the digital stories, the codes that draw attention are the fact
that the digital stories are fun, useful, teach vocabulary, and accelerate reading. The students
expressed that digital stories are fun. It is emphasized that it also facilitates learning
vocabulary by teaching English in a fun way.
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In the last theme, the usefulness of the digital story, it was emphasized that the digital story is
fun, as in the previous theme. In addition to making it easier to read in English, it also teaches
writing story in English and guides to write in English.

It can be seen that studies supporting the findings of the study are found in the literature.
Digital stories are used not only in teaching English but also in teaching Turkish to foreigners
and in developing Turkish writing and reading skills. While Ciral1 (2014) stated that digital
story improves visual memory and writing skills in his study with 2nd-grade students, Tiire
Kose (2019) showed in her study that digital story contributed to preschool children’ listening
skills. Yamag (2015) revealed the effect of digital stories on the development of writing skills
of 3rd- grade students in primary school in his doctoral thesis. While Akdogan (2020) showed
that students studying at university preparatory class improved their English vocabulary and
writing skills through digital stories, Cokyaman and Celebi (2021) stated in their study that
the academic success of 6th grade students who used digital stories in English lessons
increased. Tath and Arzugiil Aksoy (2015) stated that in their study with the students in the
preparatory class of foreign languages in university, it was observed that students who create
their own stories with digital stories began to express themselves more easily in a foreign
language. In her doctoral thesis, Normann (2011) stated that while talking about the benefits
of digital stories in the second language (English) teaching, she also stated that it increased
the motivation of the students. Somdee and Suppassetseree (2013) observed in their study that
the use of digital stories improved English speaking skills of Thai university students.
Verdugo and Belmonte (2007) stated in their study that by using digital stories, young
Spanish students' English listening and comprehension skills improved.

As a result, based on the results obtained from the findings of the research, English can be
taught to primary school students through digital stories. It can be concluded that digital
stories have a facilitating role in teaching English vocabulary and reinforcing the learned
words, facilitating reading and writing in English, and provide all these in an entertaining
way. However, if the study is evaluated within the framework of the limitations of the
research; It should be noted that the digital stories and action plans are limited. The findings
of the research should be re-evaluated after the master's thesis is completed.
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ABSTRACT

In this action research, it is aimed to improve the vocabulary of 4th grade students in primary
school through games. The research was carried out with the 4th- grade students of a primary
school in a town of Afyonkarahisar, in the 2020-2021 academic year. The study group of the
research consists of 18 students studying in the 4th grade in the primary school in the town.
The action plans were planned face-to-face. However, after the closure of the schools due to
the pandemic, distance education was started. After the transition to distance education, the
planned action plans were re-planned by making them suitable for online lessons. Although
there were 18 students in the class, the action plans were done with 4-8 students after the
transition to distance education, since there were students who did not have internet access at
home. 5 of the students participating in the action plans were girls and 3 were boys. The
action plans were done on EBA platform (education platform supported by Natioanal
Education Assembly). Action plans were implemented for 4 weeks with 4th- grade primary
school students who had 2 hours of English lessons per week. In the research, 4 action plans
were applied and data were collected with teacher’s and students’ diaries and focus group
interview. Focus group interviews with the students was conducted on Zoom. Codes and
themes were created through content analysis from the data obtained from the interviews. In
order to ensure the reliability of the data, the value of the codes and themes determined by the
co-observer was calculated as 95%. From the findings of the research, it was seen that
learning vocabulary with games improves the vocabulary of 4th-grade students, facilitates
learning vocabulary and it also makes learning vocabulary fun.

Keywords: Action research, 4" grade students in primary school, games, teaching English
words.

INTRODUCTION

Knowing a foreign language is one of the most important skills of the 21st century, along with
the digital literacy. According to Yesilorman and Kog (2014), developments in the world have
made it important to access and use information. Therefore, in the globalizing world, people
need a foreign language together with the technology to reach the information they are
looking for or to communicate with people in a different part of the world. For this reason,
people try to reach the information they are looking for by using English as a foreign
language as well as their mother language. Although English as a foreign language is not the
most spoken language in the world, it is the mother language of 53 countries; It is the second
most widely used language in the world, spoken by approximately 400 million people
(Ilyasovana, 2020). In this context, people who speak English, which is the most preferred
international language in the world, may be in a superior position to those who do not speak
English in terms of accessing information, sharing information and communicating.
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So much so that knowing English is one of the most important elements to consider when
applying to education programs of universities in many countries, including Turkey, and
when applying for jobs in national and especially international organizations. People who
speak English can have a more open communication with the world, they can follow the
technology more easily, they can reach the information sources they want to reach more
easily, and they can have more job opportunities.

Since countries know the place of English in the world, they consider that teaching English is
important and they include English language in their curricula. In Turkey, English is a priority
in the curriculum. In English curriculum in Turkey, it is stated that language learning should
be started at an early age, based on the Common European Framework of Reference for
Languages Program. The primary goal of teaching English in primary school is to enable
children to develop positive attitudes towards learning English. The program emphasized the
use of games, songs, animations, and cut-paste activities in teaching English to primary
school students (National Education Assembly English Curriculum, 2018). In order to raise
individuals who can closely follow the developments in the world, communicate with the
world, and speak English actively, learning English should be started at an early age and
learning English should be enjoyable. The most important factor that makes learning English
fun is games. Therefore, the importance of games in learning English is mentioned. However,
there are fewer studies on learning vocabulary of primary school students through games in
the literature. Therefore, the action research to be carried out aims to improve English
vocabulary of 4th grade students in primary school through games. It is thought that the
results of the research and the stages of the action plans will contribute to the literature. The
aim of this study is to improve English vocabulary of primary school 4th grade students
through games in English lessons. The problem sentence of this study is "How can English
vocabulary of 4th grade students in primary school be improved with games?"

Sub Problems

1- What effect did the use of games in English lessons have on the development of English
vocabulary?

2- How did visual vocabulary cards affect learning vocabulary in English?

3- How did the matching game affect learning vocabulary in English?

4- How did the spinning wheel game affect learning vocabulary in English?

5- How did the maze chase affect learning vocabulary in English?

6- How did the quiz game affect learning vocabulary in English?

METHOD

Research Pattern

The study was carried out with action research, which is one of the qualitative research
designs. Action research has a complex history as it is not a single discipline but an approach
to research from different fields. Strong foundations for action research are found in John
Dewey's work and experiments, both in the field of psychology and education. Kurt Lewin,
on the other hand, is the person who brought the perspective of action research to the United
States in the 1940s (Brydon-Miller, Greenwood, Maguire, 2003). To put it more clearly,
action research is a reflection of the teacher's work on teaching and solving problems in the
classroom (Ocak and Akkas Baysal, 2020). Action research is a study in which the researcher
is personally involved in the study and conducts the process.

The study group of the action research consists of 4th grade students in a primary school in
the town of Afyonkarahisar province.
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The reason for including this class in the study group was determined by the observations and
exam results that the students had difficulties in learning vocabulary. From the moment the
teacher started working at the school, she had the opportunity to observe the classes and
students. It has been observed that there is a level difference in English between the students
of the 4th grade classes, for which the action plan is applied, compared to the other 4th grade
classes. The teacher had a better chance of observing the class while checking the homework
and activities performed by the students in the classroom. She realized that students had
difficulties learning English words and they got low grade on exam. After having meeting
with the primary class teacher and getting information about the students, an action research
was conducted for that class. It was aimed to improve the students' English vocabulary. There
were 18 students in the class and action plans were planned for face- to -face education.
Before starting action plans schools were closed again because of the pandemic and teacher
changed the plan. 4 or 8 students attended English lessons during online education. The study
group of the research consists of 4-8 10 years old 4th grade students. 3 of the participants are
boy 5 of them are girl students.

DATA COLLECTION AND ANALYSIS

After the action plans were completed, teacher’s diary and students’ diaries were kept.
Students were asked to write their thoughts about the applied methods in diaries. The teacher,
on the other hand, stated in the teacher’s diary what she experienced during the lesson, the
difficulties she encountered and the solutions she came up with. She also wrote action plans
process in general. When the action plans were completed, the teacher conducted a focus
group interview with the students on zoom. The focus group interview was held with six
students who attended online lessons. The teacher recorded the interview in order to prevent
data loss by asking permission from the students and their parents before the focus group
interview. Students were informed that their names would not be included in the study report,
and instead of their names some code names such as Student 1 (S1), Student 2 (S2) would be
used. In the focus group interview, the teacher asked the students semi-structured interview
questions prepared by taking expert opinions. After the focus group interview, the data were
transcribed. The obtained raw data was divided into codes and themes by applying content
analysis. After the content analysis, Miles and Huberman (1994) check coding formula was
used with the co-observer.

ACTION PLANS

Action plans were planned face-to-face however schools were closed again due to the
pandemic. Therefore all the plans were changed and rearranged for online lessons. The
students included in the study live in the town where the school is located. Students who had
internet access at home attended online classes. Students who attended online classes
experienced connection problems. Students participating in the lessons love English.
However, they had difficulties in learning vocabulary. Action plans were implemented for 4
weeks with 4th-grade primary school students who had 2 hours of English lessons per week.

15T ACTION PLAN

In the first action plan, it is aimed that the students learn the jobs and the words related to the
jobs in the 7th unit (Jobs) of the 4th grade National Education Assembly English book.
Teacher prepared cards for her students. On the cards there are jobs with their visuals and
English meanings. At the beginning of the unit, the teacher would show the cards and her
students would learn the words. However, before starting the action plan, schools were closed
due to the pandemic.

51



5. INTERNATIONAL
PIRI REIS CONFERENCE ON LINGUISTIC, HISTORY & GEOGRAPHY
WEB: https://www.izdas.org/pirireis

E-MAIL: izdasconference2@gmail.com
______________________________________________________________________________________________________________________________________________________________|]

The action plans were planned face to face, but they had to be rearranged for online lessons.
In the first action plan, the teacher showed the cards to the students. There are visuals and
English meanings of the jobs. For example; There is a woman selling flowers on the florist
card and a teacher drawing a triangle on the board to explain her lesson on the teacher card.
Then, all the cards were shown to the students. Each time the cards with the visuals of the
jobs were shown to the students, the corresponding cards in English were also shown. In this
way, students started to learn jobs.

In the second lesson, a game-themed competition was organized with the students. At the end
of the game, it was said that the one who got the most correct matches would get a plus (+).
However, as it was planned in face-to-face education, there was no real connection and
students couldn’t help each other. So the teacher gave clues to the students who couldn’t
know the answer to make them experience the feeling of achievements. Thus, all students
participating in the lesson experienced positive emotions and received (+) points .

2N ACTION PLAN

In order to prepare the students for the lesson, the pairs of cards shown in the previous lesson,
especially the occupations that the students had difficulty remembering, and their English
meanings were shown to the students. The teacher said that they would continue “Jobs” in the
lesson, but they would proceed in a different way than last week. By sharing the screen, the
Matching game was explained to the students. In the matching game, the visuals of the jobs
and English meanings of the jobs were in two separate columns. Students were told that they
would score points when they matched the correct visuals with their English meanings. There
were 18 students in the class but in online lessons maximum of 8§ students attended. 8 students
were divided into 2 groups. The students from each group who matched their professions and
English correctly, in turn, were given their points. By enabling groupmates to help each other,
students got points and had fun. During the second lesson, the Spinning Wheel game was
shared as screen sharing. After the students were told how to play the Spinning Wheel game,
the students were divided into two groups as in the previous lesson. There are twelve
professional visuals on the wheel. There are two buttons for spin and eliminate which could
be selected by the teacher during practice. When the spin option was pressed in the game, the
wheel would spin and when the wheel stopped, students would be asked about the jobs
indicated by the needle of the wheel. When students knew the jobs correctly, that jobs would
be removed from the wheel by pressing the eliminate button. When the game started, the
teacher did not press the eliminate button for a while. After each of the jobs on the wheel were
repeated two or three times, the jobs on the wheel were completed by pressing the eliminate
button after the students answered whichever jobs the needle of the wheel showed. In this
game, the teacher asked the students the jobs indicated by the needle every time the wheel
turned. She asked the question “What is your job?” and then she gave the answer “ I am a
pilot” , “I am a teacher” according to the needle pointed by the wheel. The teacher asked *
What is your job?* question several times, then she asked the students what the meaning of
that question could be. The students guessed the question correctly. After that the teacher
spun the wheel and needle pointed a job. She asked the question “What is your job?” . She
helped the students and they answered the question. In the second action plan, the question
“What is your job? and its answer were aimed to teach. Also, new words related with the jobs
were also goals of the second action plan.

3RD ACTION PLAN
During the game in the previous lesson the question “What is your job?” was asked to the
students and students were asked to answer the question.
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The teacher aimed that her students could ask and answer third person’s jobs such as “What is
her job? She is a policewoman or What is his job? He is a pilot.” The teacher used a matching
game and maze chase in the third action plan. In the previous action plan, the students had a
lot of fun, especially in the matching game. In the matching game, they showed the images
and words to be matched with their own pencils on the screen. For this reason, the teacher
chose a matching game and a maze chase game that the students would like and to make the
students more active. This matching game differed in some ways from other matching game.
In the matching game, visuals of the jobs appear from the left to the middle of the screen. If
the job is a gardener, there is an image with tools that he/she can use while doing gardening,
or if he/she is a veterinarian, an image in a white coat and treating the dog. Students have five
times that they can play in the game. There are twelve sentences under the visual of the job
that appears on the screen. The sentences are like “ I am a doctor, She is a chef, He is a
waiter”. The matching game will be completed by matching all twelve sentences below.

In the second lesson of the third action plan, the game of maze chase was introduced to the
students. Maze chase has a maze. At four different points of the maze, there are sentences that
change each time. For example; There are sentences such as “I am a singer, I am a gardener, I
am a vet, [ am a Policewoman.” In the centre of the maze, there is a robot symbolizing the
student and there are cute monsters moving in the maze that prevent that robot from moving.
Since students were asked to be more involved in the process, each student —if they wanted-
was made a host (manager) on the zoom application. The students, who were the
administrators, guided the robot to the correct answer in the maze. The students who did not
want to be administrators tried to reach the right answer by directing the teacher. Maze chase
game has been a game in which the excitement is the highest and the students participated
more actively in the process. Students both experienced excitement in the maze chase game.
They learned new words by having the opportunity to practice with their questions and
answers like “What is your job?, What is her job?, What is his job?”

4™ ACTION PLAN

The subject of Places was the topic of 3rd grade. The teacher shared the visuals about places
in order to understand the readiness of the students. The teacher shared the images and asked
the students to find out how many students remembered the words. When the teacher asked
questions about the place in the image, she helped those who could not remember and she
answered each image as follows. “Hospital A doctor works at a hospital.” School A teacher
works at a school.” Then, the game Places-True False (places-true-false) was shared as screen
sharing. In this game, the place image and English meaning are displayed on the film strip.
For example, there is a hospital text and an image next to it. However, the image does not
always show the correct one. At the bottom, there is a True-False box. This game, which takes
a very short time, was presented to the students as a warm-up activity. Afterwards, the Quiz
game about the place-space was shared as screen sharing. In the quiz example, there is a
visual of the place where the profession works on the left, and there are four options on the
right. There are questions such as “ Where does he work? - Where does she work?” at the top
of the image and options. The students were divided into two groups and the teachers started
the competition. Students were allowed to help each other. The teacher helped them if they
could not remember the words or did not know the answer.

In the second lesson hour, a Quiz Show game was shared. There are 23 questions in the quiz
game. There is an image on the left, there are questions such as “What is your job”, “What is
his job?”, “Where does she work? “ at the top. There are four options under the questions. On
the right of the screen, there are x2 score (2 times points), 50:50 (fifty percent) and extra time
options. 30 seconds is given for each question.

53



5. INTERNATIONAL

PIRi REIS CONFERENCE ON LINGUISTIC, HISTORY & GEOGRAPHY
WEB: https://www.izdas.org/pirireis

E-MAIL: izdasconference2@gmail.com

If students answer the questions correctly, they can see the points they get and the total score.
The quiz game was shared and the teacher explained the game to the students. The students
had a lot of fun as in the maze chase game and they learned while having fun. Not only the
quiz game gave the students the opportunity to repeat the whole unit, but it also enabled the
teacher to observe English level of the students.

FINDINGS

After the action plans, the teacher conducted focus group interview with six students who
attended the online lessons. The teacher recorded the focus group interview with the
permission of the students and their parents. After the focus group interview was completed,
the data were written down and content analysis was made. The raw data obtained were
subjected to content analysis and divided into codes and themes. The teacher applied Miles
and Huberman’s (1994) check coding formula. The codes and themes obtained from the
content analysis of the focus group interview were compared with the codes and themes
obtained by another observer. After the comparison, the agreement between the two

researchers (check.reliability=number of agreements/total number of
agreements+disagrements) was 95 percent. The themes were grouped under six titles. These
are:

*The effect of the visual vocabulary cards on learning English words,
*The effect of the matching game on learning English words,

*The effect of the spinning wheel game on learning English words,
*The effect of the maze chase game on learning English words,

*The effect of the quiz game on learning English words,

* The continuity of the games.

Figure 1. Themes of the study
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The Effect of the Visual Vocabulary Cards on Learning English Words

It can be seen these codes under the theme of the effect of visual vocabulary cards on learning
English words. “teaching vocabulary, memorizing words, improving English, understanding
English questions, making sentences in English, visual memory-remembering, positive aspect,
no negative aspect and helping learn vocabulary”

Student 3. They do not have any negative aspects, in my opinion, it is completely positive,
that is, it helps us learn well.”

Student 5: “ The positive aspect is that you show the first cards. I didn't know it in the wheel
game, 1 started to understand it as you showed me there, my teacher, I learned the singer, the
dancer.”

The Effect of the Matching Game on Learning English Words

As a result of the analysis of the focus group interview, these codes are found under the
theme. "Teaching words- providing learning vocabulary -helping to learn vocabulary-
development of the vocabulary, being fun-teaching in a fun way, being visual-memorable-
beautiful, motivating-helping to reinforce, no negative aspect. “The students mentioned that
the matching game is fun and it teaches while entertaining; They also stated that it helped to
learn vocabulary and contributed to the development of the vocabulary. The students' views
on this issue are as follows:

Student 1: “Teacher, it helped me a lot, for example, because you helped me with the words
that we did not know, for example, I got used to it a lot, and because it sounded fun, I can ask
the question we learned.”

The Effect of the Spinning Wheel Game on Learning English Words

"Being fun - being fun and instructive - being exciting, helping to learn English - helping to
learn vocabulary - having a positive side, being catchy, not having a negative side, not being
useful and not speaking English” are the codes of the third theme.

Student 1:” It was especially helpful and helped me learn. I had fun and these competitions
made me excited, they did a great job.

The Effect of the Maze Game on Learning English Words

Under the theme of the effect of the maze game on learning English words, it can be seen
these codes "contributing to learn vocabulary- providing learning — teaching word-being
instructive, being exciting and entertaining, providing word repetition, some contribution,
giving information and helping to remember.”

Teacher: “Did the maze chase game help you improve your English vocabulary?”

Student 6: “Yes.”

Teacher:” How did it help?”

Student 6: “It shows the visual and it is both fun and teaching, I think it is good.”

The Effect of the Quiz Game on Learning English Words

The fifth theme of the study is the effect of the quiz game on learning English words. Under
this theme, there are codes of “teaching/learning words - facilitating learning vocabulary,
being fun, permanent learning, providing group activity, providing reinforcement,
contributing to learning words - having a positive side and not having a negative side”.
Student 3. “Teacher, it's completely amazing. It also helped me to learn English words, so
you try yourself with excitement, and you try to see if it will turn out to be correct. It is a
pretty fun game so there is no negative side.”
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The Continuity of the Games

The last theme of the study is the continuity of the games. In the theme of the continuity of
the games, there are codes of "being fun, being instructive, learning better, permanence, and
to love English".

In the focus group interview held with the students, six students who participated in the
interview stated that they wanted the games to be reused in English lesson. They stated that
they could learn English words through games, they also expressed that the games were very
entertaining and what they learned was permanent. They also stated that they liked the games.
Teacher: “ Would you like to play games in English lessons again? ”

Student 2: "I would like to play games. Because we learn English better, it makes learning
English more permanent, and make learning English fun."

DISCUSSION AND CONCLUSION

There are many studies emphasizing the importance of starting to learn foreign language at a
young age. The prominent points in these studies are that starting learning foreign language at
a young age provides an advantage compared to starting at a later age. Speaking, reading,
writing, listening skills and the vocabulary associated with these four skills are the elements
that support each other in language learning. The four skills develop in line with the richness
of the vocabulary. For this reason, vocabulary is important in language learning and in the
development of language skills. Songs, nursery rhymes, puppets, cartoons and games are used
mostly to develop vocabulary, especially at a young age. In the action research carried out, it
was aimed to improve English vocabulary of 4th grade students in primary school with
games. There were four action plans in the study to improve English vocabulary of 4th grade
students in primary school. The teacher did necessary arrangements in each action plan and
she developed action plans to achieve their goals. At the end of the action research, the
teacher conducted the focus group interview with the students. The data obtained from the
focus group interview were subjected the content analysis. The codes and themes of the study
were found. There are six themes in the study. These are “The effect of the visual vocabulary
cards on learning English words, The effect of the matching game on learning English words,
The effect of the spinning wheel game on learning English words, The effect of the maze
chase game on learning English words, The effect of the quiz game on learning English words
and The continuity of the games.”

In the studies of Karakas and Karaca (2011) there are opinions that support the research
findings. Within the scope of the effect of the matching game on learning English words, it
can be said that the matching game has achieved its purpose in terms of teaching words to
students, helping them learn vocabulary in a fun way. The findings of Temaja and Bayu's
(2017) study on the matching game in a computer environment in English lessons (e-matching
game) with younger age group students show parallelism with the findings of the research.
The theme of the effect of the quiz game on learning English vocabulary also supports other
themes. In the findings of the study, it was also included under this theme that it contributed
to vocabulary learning. However, unlike other games, it is one of the striking points in the
findings that it provides group activity. While Zhu (2012) states in his study that games are
very fun and creative not only for young learners but also for other age groups. He states that
as in the findings of the research, it provides cooperation, group activity and improves
communication skills of the learners. In the last theme of the research, it is expressed that the
games help to learn vocabulary and they are permanent and fun. It can be said that the games
facilitate the learning of English vocabulary, especially for young learners, and contribute to a
positive classroom environment because they are fun.
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Also, in the study of Derakhshan and Katir (2015), it is mentioned that games are very useful
and effective in learning vocabulary. They also state that they motivate the students and
enable them to work in groups.

As a result, according to the findings of the research, it can be said that games are useful to
learn English, especially for young learners. English vocabulary can be learned through
games. It can be said that games have a facilitating role in vocabulary learning, while
providing permanence and reinforcement, they also contribute to group work. Teachers can be
advised to use games in English lessons in order to increase the motivation of students and to
provide a fun environment in the classroom for vocabulary learning and even in the
development of other skills.

If the research is evaluated in terms of the limitations, the action plans planned face-to-face
was completed in online courses due to the pandemic. If the action plans had been
implemented face to face, more effective results could have been obtained from the research
with the participation of more students. Even if action plans had been implemented with less
student participation in online lessons, the research contributed to the improvement of English
vocabulary of 4th-grade primary school students through games.
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SAILING TO NOTHINGNESS: CHARACTER DECONSTRUCTION IN IHSAN
OKTAY ANAR'’S PUSLU KITALAR ATLASI AS A TOPOGRAPHICAL POST-
STRUCTURAL METHODOLOGY

Res. Assist. Rabia Elif 0ZCAN BEYDEMIR
Bogazici University Department of Western Languages and Literatures
ORCID: 0000-0002-5860-6529

ABSTRACT

Deconstruction of a centered and stabilized structure is one of the post-structuralist theory’s
targets to question, shatter, and re-evaluate. This study aims to explore the character
deconstructions in Ihsan Oktay Anar’s Puslu Kitalar Atlasi (1995), questioning the possibility
of “textual annihilation” within a linear temporal and topographical advancement. The novel
introduces one of the central characters, Biinyamin, if not necessarily a protagonist, as a
“complete” person both in physical and mental terms. However, Bilinyamin’s story begins
with his confusional death, and as he makes a topographical discovery of an imagined world,
he finds himself “sailing to nothingness” in its literal terms. That is, the unfortunate events
Biinyamin faces during these successive travels cause several physical deformations to his
body, yet at the same time, he reveals his own fictionality as a character in a postmodern
novel. Beginning his story as a dead person, in each destination, he finds himself becoming a
part of an unreliable history. However, Anar poses a textual paradox by creating a
simultaneous deconstruction (of the central character) and construction (of fictionality). Thus,
the novel experiments the textual illustration of postmodern deconstruction and annihilation
within a linear advancement, which is considered a characteristic of a modern text. As a
methodology, the study makes a close reading of the central character’s physical and
cognitive transformation from a complete and conscious state to a “deformed nothingness” in
the context of topographical advancement. In the light of this investigation, the study suggests
“deconstructive advancement” as a postmodern experiment, which allows linearity and
anachronism simultaneously.

Keywords: postmodernism, topography, fictionality, deconstruction.
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FLIPPED CLASSROOM AND BLENDED LEARNING: NEED OF THE HOUR

Ms. Seema Sadiq
Research Scholar, Shri Agrasen Mahila Mahavidyalay

Assist. Prof. Dr. Mohammad Zahid
Department of Teacher Education,Shibli National College, Azamgarh

Abstract

Education system is continuously changing in the twenty first century. Education 4.0 and
Industry 4.0 pose continuous challenges to the education sector. Continuous reforms are
required from both educators and learners to keep up with the advancements. Blended
Learning and Flipped Classroom Approach are two alternative learning pedagogies that
satisfy the twenty first century tech-savvy learners who would prefer active participation to
passive listening while learning. Traditional classroom does not suit the present-day
generation of students who are no longer interested in print textbooks as the sole medium of
learning. Universities nowadays offer several online courses that individual students can
complete according to their own pace. Though students are technology-friendly, they do not
have assurance for accessibility to ICT-based self-learning due to socio-economic and techno-
cultural reasons. Though both Blended Learning and Flipped Classroom Approach have
certain distinct advantages, they also have certain limitations. This article explores and
compares the strengths and limitations of these approaches to teaching and learning.
Keywords: flipped classroom, blended learning, Bloom’s revised taxonomy, achievement,
engagement, motivation, interaction, research, India.
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(NON)SCHEMATIC METAPHORS BEHIND NICKNAMES

Dr Anna Dabrowska
Department of Applied Linguistics, Maria-Curie Sklodowska University in Lublin

Abstract

The presentation aims at revealing different levels of metaphorical schematisation behind
figurative nicknames. Based on the language corpus research, the Polish animal nickname is
analysed within the Cognitive Linguistics paradigm. The study begins with extracting various
metaphors behind the nickname under scrutiny, and then continues with realizing various
levels of metaphorical schematicity. The metaphor A HUMAN BEING IS AN ANIMAL is obtained
as the most basic and schematic one, realized at the level of image schema, while the
metaphor A PERSON BEHAVING IN AN EVIL, PRIMITIVE AND WEIRD WAY iS A MONKEY is realized
on the level of mental space, being the result of conceptual blending. This elaborated method
of metaphor analysis, suggested by Zoltan Kdvecses in his Extended Conceptual Metaphor
Theory (2020) proves useful in language analysis of nicknames.

Keywords: nicknames, metaphor, mental spaces, corpus study, image schema
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ZAHID KHALIL'IN SANATSAL GORUNTU YARATMA TEKNOLOJISI!

Ayatxan Ziyad (Isgondarov)
Azaorbaycan Dovlot Pedaqoji Universiteti. Elmi is¢i.
ORCID: 0000-0002-0034-6736

OZET

Makale, sairin siire getirdigi nesneleri nasil tasvir etti§inin olanaklarini tartismaktadir.
Hayatta karsilastigimiz her seyin sanatsal bir goriintli olabilecegi belirtilmektedir. Gerekli
olan tek sey, yaratici diisiincenin o konuya miidahalesi, her bir gorilintiiyii ve onun
karakteristik ozelliklerini ana fikrin tasiyicisi seviyesine getirme yetenegidir. M. Gorky'nin
sozleriyle, “Bir yazar goriintiilerle diisiinmeyi 6grenmelidir. Edebiyati1 felsefe ve elestiriden
ayiran bu nitelik, mecazi diisiincedir”. Z.Khalil'in yaraticiligin1 incelerken her zaman dikkat
ettigi sonug, arastirma diizeyine getirdigimiz eserlerinde takdir edilmektedir.

Konuyu giindeme getirirken, bazi siirlerin ¢ogunlukla ilahi oldugunu belirtmek 6nemlidir.
Sunu da belirtmek gerekir ki siire isim se¢gme konusu hep sairin ilgi odagi olmustur. AD'yi
eserin kartviziti, olay orglisiine girmek i¢in degerli bir arag, eserin konusu hakkinda birincil
bilgi aktaricisi olarak kabul eden yazar, eserlerinin adini her zaman kiigiik bir climle seklinde
tutar. Aklinda tuttu ve baskalarindan istedi.

Ilk olarak, “imge” (“gdrseller”, “obraz”, “m3obpaxenue”) ve “imge” (“surat”, “suret”,
“genoBeueckas komus’) kavramlar1 arasindaki benzerlikler ve farkliliklar acikliga
kavusturulmustur. “imge” (“obraz”, “u3zobpaxkenue”) ve “imge” (“niishalar”, “surat”, “suret”,
“genoBeveckas komus’) kavramlarinin her zaman ¢ift kanatli olarak yan yana gelistigi, ancak
buna kiyasla "imge" (“obraz”, “m3o0paxenue”) kavrammin "imge" (“surot”, “suret”,
“genoBeueckas komus~’) kavramindan daha genis bir anlama sahip oldugu belirtilmektedir.
Edebiyat kahramani "adam" anlaminda "imge" (“obraz”, “n3obpaxenue”) terimi es anlamli
olarak kullanilabilir, ancak edebiyat elestirmeni Nizameddin Semsizade'nin yazdig1 gibi, her

29 13

ikisinden de “surot”, (“suret”, “gemoBeueckas komus’) olarak bahsetmek miimkiin degildir.
Yani dag, yamag, ceylan, karaca, ¢igcek bir vaadin “surat”, (“suret”, “uemoBedeckast Komus’”
olamaz, “surat”, “suret”, “genmoBedeckas komus” kavrami ancak insan i¢in gecerli olabilir.
Makale de bunu vurgulamakta ve N. Shamsizade'den Once tiim edebiyat elestirmenlerinin
"imge", “niishalar”, (“surat”, “suret”, “gemoBedeckas konus’) kavrami iizerinde anlastiklarina
dikkat ¢cekmektedir. Bagka bir deyisle, herhangi bir eserin edebi kahramani olan bir insandan,
dagdan, vadiden, herhangi bir hayvandan veya dogal bir olaydan bahsederken ayni zamanda
"imge" (“gorseller”, “obraz”, “m3obOpaxkenue”) ve "imge" (“niishalar”, “surot”, “suret”,
“gemoBeueckas konus’) terimlerini de kullanirlar.

Tiim hususlara saygimiz1 ifade ederek, N.Shamsizadeh'in farkli konumunu dikkate aliyoruz ve
sanatsal imge terimini su smiflandirmada gruplandirmanin uygun oldugunu diisliniiyoruz:
imge (suret) - insandan bahseden kahramanlar, imge (obraz) - 6rten ve koruyan flora, fauna ve
diger nesneleri birlestirin "kahramanlar". Bu husus dikkate alinarak makale, a) Z.Khalil'in
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cocuk siirlerindeki “obrazlar”, (“imge”, “gorseller”, “n3o0paxkenue”) ve b) Z.Khalil'in
cocuk siirlerindeki “suretler”, (“imge”, “niishalar”, “gemoBeueckas xonus”) olmak iizere iki
alt baglik altinda arastirmaya dahil edilmistir.

Anahtar Kelimeler: sanatsal bir goriintii olusturma teknolojisi, suret (“imge”, “niishalar”,

insan kopyasi), obraz, (“imge”, “gorseller”, “kopya”), lirik siirler, edebi kahraman, ¢ocuk
siiri.

Y (tadgiqat miistavisino ¢ixarilan seirlor “Ag leyloklor” vo “Secilmis asarlori”nin I cildi” kitablarindan
gotiiriiliib)
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ARTISTIC IMAGE (OBRAZ) CREATION TECHNOLOGY OF ZAHID KHALIL

ABSTRACT

The article discusses the possibilities of how the poet describes the objects he brings to the
poem. It is stated that everything we encounter in life can be an artistic image. All that is
required is the intervention of creative thought, the ability to bring each image and its
characteristics to the level of the carrier of the main idea. In the words of M. Gorky, “A writer
must learn to think in images. It is metaphorical thought that distinguishes literature from
philosophy and criticism. The result that Z.Khalil always pays attention to while examining
his creativity is appreciated in his works that we bring to the research level.

In bringing up the subject, it is important to note that some poems are mostly divine. It should
also be noted that the subject of choosing a name for the poem has always been the focus of
attention of the poet. Considering AD as the business card of the work, a valuable tool for
entering the plot, the primary transmitter of information about the subject of the work, the
author always keeps the title of his work in a small sentence. He kept it in mind and asked for
it from others.

Firstly, the similarities and differences between the concepts of “image” (“images”, “obraz”,
“nzobpakenne’) and “image” (“sure”, “copy”’, “dgemoBeueckas komwms’) are clarified. The
concepts of “image” (“obraz”, “m3obpaxkenue”) and “image” (“copies”, “sure”, “copy”,
“gemoBeueckas konus’) have always developed side by side as biplanes, but compared to this,
"image" It is stated that the concept of (“obraz”, “uzobpaxenue”) has a wider meaning than
the concept of “image” (“sure”, “copy”, “uenobedeckas komus’). The term "image" ("obraz",
"n3o0paxkenue") in the sense of "man" as a literary hero can be used synonymously, but as the
literary critic Nizameddin Semsizade writes, both "surat", ("copy", "denoBeueckas xomus'") )
cannot be mentioned. That is, a mountain, slope, gazelle, roe deer, flower cannot be the
“surat”, (“copy”, “uenoBedeckas komus’) of a promise, the concept of “surot”, “copy”,
“genoBedeckas konus~ can only be valid for human beings.

The article also emphasizes this and draws attention to the fact that before N. Shamsizade, all
literary critics agreed on the concept of "image", "copy", ("sure", "copy", "uenoBedeckas
korms"). In other words, when talking about a person, mountain, valley, any animal, or
natural event who is the literary hero of any work, at the same time "image" ("images",
"obraz", "uzobpaxenue") and "image" ("copies") They also use the terms 7, “sure”, “copy”,
“genoBeyeckast Konus’).

Respecting all points, we take into account the divergent position of N. Shamsizadeh and
consider it appropriate to group the term artistic image in the following classification: image
(image) - heroes that speak of man, image (obraz) - combine flora, fauna and other objects
that cover and protect "heroes".

Considering this point, the article a) “obrazlar”, (“image”, “visuals”, “n3o0Opaxenue”) in
Z.Khalil's children's poems and b) "images", ("image" in Z.Khalil's children's poems) ,

2 ¢

“copies”, “uenoBeveckas komwus’) were included in the research under two subheadings.

bE 1Y

Keywords: an artistic rendering technology, copy (“image”, “copies”, human copy), obraz,

99 Cey 29 ¢¢

(“image”, “images”, “copy”), lyric poems, literary hero, children's poetry.

GIRIS

Hoyatda qarsilasdigimiz har nasna badii obraz ola bilor. Bunun {igiin sadoce hamin predmeto
yaradic1 tofokkiiriin miidaxilosi, har bir obrazi vo onun xarakterik moziyyatlorini osas fikrin
dastyicist kimi miistoviys ¢ixarmaq qabiliyysti lazimdir. M.Qorkinin tobirinca desak, “Yazig1
mohz obrazlarla diisiinmoyi dyronmolidir. Odobiyyati folsofodon, tonqiddon ayiran, onlardan
forglondiren hamin bu keyfiyyat, obrazli tafokkiirdiir”.
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Yaradiciligini incoalodikco bu moziyyetlori Z.Xolilin homiso diqqoetds saxladigi qgonasti
todqgiqat miistovisine ¢gixartdigimiz asorlorin niimunasinds toqdir olunur.

Ancaq sairin poeziyaya gotirdiyi predmetlori neco obrazlagdirdigi imkanlarindan bohs
etmokdon Onco “obraz” vo “surot” anlayislarinda bozi moqamlara aydinliq gotirmoyimiz
gorokir: “Obraz” nadir, “surat” nodir?

Etiraf etmoliyik ki, Somsizadonin bu forqli miilahizosino qodor “obraz” vo “surot” anlayislari
qosa ganad kimi homiso yanasi islonib. Yoni, adobi gohroman olan insandan da, dagdan,
doradon, hor hansi heyvandan, yaxud tobist hadisasindon do bohs edorkon, odobiyyatsiinasliq,
paralel olaraq hom “surat”, hom do “obraz” istilahindan bohralanilib.

Bu da geyd edilmolidir ki, miiqayisodo “obraz” anlayis1 “surot” anlayisindan daha genis
mozmundadir. O monada ki, “insan” odobi gohromanindan bohs edildikdo, yeri golondo
sinonim olaraq ‘“obraz” istilah1 da islotmok olar, ancaq odobiyyatgiinas Nizamoddin
Somsizadanin gonastinca, har ikisi haqqinda “surat” deyib bohs etmok olmaz. Basqa sozlo,
dag, yamac, ceyran, cliyiir, ¢icok he¢ vodo “surot” ola bilmoz, “surot” anlayisi yalniz insana
samil oluna bilar.

Diqgot yetirok:

“Azorbaycan dilinin izahli liigati”ndo adobiyyat termini olaraq “obraz” istilahinin - “surot”,
“obrazl1” (sifot) vo “obrazliliq” (isim) monalarinin oldugu geyd olunur [1. s.297].

Leonid Ivanovi¢ Timofeyevo goro, “badii obraz badii adobiyyatin kémayi ilo yaradilan vo
estetik ohomiyyoto malik olan konkret vo eyni zamanda, insan hoyatinin timumilogdirilmis
monzarasidir” [12. cTp. 55].

Oziz Mirohmodova goro, “Boadii surat (obraz) sonotin varlia miinasibotlori hagqinda,
sonatin daxili qanunlart haqqinda tesavviirlorlo, idrak problemi ilo bagli olan miirokkab,
coxcohatli bir anlayigdir"[9.].

Maksim Qorkinin fikrinco iso, “Badii obraz, demok olar ki, homiso fikirdon daha genis vo
daha dorindir; insan1 monovi hoyatinin biitiin miixtolifliyi ilo, hiss vo diisiincolorinin biitiin
ziddiyyatlori ilo aparir™ [13.].

Nafiz Qohromanli obrazi “Odobiyyatin mogzindo dayanan osas anlayislardan biri, bolko do
birincisi” qisminda qabul edir. Tadqiqatgiya gora, “badii obraz yaradiciligin tobistini, forma
vo funksiyasini toyin edir. Badii obrazin morkozindos iso ilk ndvbado iimumilasdirilmis insan
hayatinin, insan saciyyasinin tosviri dayanir” [7.].

Mir Colal vo Ponah Xolilov da hommiiollif olduglar1 “Odobiyyatsiinasligin osaslar1”
dorsliyindo eyni qonaotdodirlor: “Bodii osor surotlor alomidir - ictimai varligin yiiksok
soviyyado canlandirilmasidir. Hor bir osordo ii¢ ndv surot ola bilor: Birincisi, insan vo
kollektiv surati - tip, ya xarakterlor, personajlar heyati; Ikincisi: duygu, ohvali-ruhiyys surati
- lirika, gohromanliq, romantika; Ugiinciisii: tabiat va asya surati - peyzaj, monzora, 16vho” ...
“Hor hanst bir osarin, suratin tosir giicii, badii qiidroti hoyati, varlig1 diiriist, hoqiqi, tosirli oks
etdirmoasindadir” [8. s.15].

Rafiq Yusifoglu biitiin bu genastlori tokrarlayaraq timumi notico ¢ixarir: “Sursto belo torif
vermok olar: Miioyyon insan qruplarmin bir fordin iizorindo timumilogdirilmosino surat
deyilir” [11. s.52].

Goriindiiyti kimi, miixtolif ifado torzindo olan, ancaq nozari cohoatdon bir-birini tokrarlayan bu
fikirlor bir imumi morkozdo birlogmisdir: insan da daxil olmaqla biitiin predmetlor
suratdir.

Vo artiq molum etdiyimiz kimi, forqli movqe yalmz Nizamoaddin Somsizadonin
arasdirmasindadir: “Atin surati, itin surati, qagayinin, yaxud donizin surati demak olmaz.
Bunlara at obrazi, doniz obrazi demak daha diizgiindiir” [10. s.100-108].
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Qeyd olunan biitlin fikirlora ehtiramimizi bildirorok biz N.Somsizadonin nozori miilahizosi
iizorindo dayanir vo demok istoyirik ki, yazig1 osorindo, mosolon, dag obrazini canlandira
bilor, ancaq bu “dag” yalniz cografi termin olaraq obrazlagdirilmisdir, surat deyil.

Suratlo obrazi eyni tobiotdo qobul etmosino baxmayaraq, R.Yusifoglu basga bir mogamda 6zl
do hiss etmadon N.Somsizadoys fikrini osaslandirmaq {igiin “ipucu” verir: “Badii osarlords
mixtolif predmetlor, heyvanlar, tobiot 16vholori obrazlasdirilsa da, odobiyyatin osas obrazi
insandir. Digor obrazlar yardimg¢i xarakter dasiyir vo son naticads, insanin badii obrazinin
miikommol yaradilmasina komok edir” [11. s.50].

Rus odobiyyatsiinast L.I.Timofeyevin do bu mazmunda miilahizasi R.Yusifoglunun fikri ilo
soslosir. L.I.Timofeyev yazir ki, ogor hor hansi bir rosmdo kresloda, stol arxasinda oyloson
insan tosvir olunursa, bu, he¢ do o demok deyil ki, burada barabor hiiquqlu obrazlar: stol,
insan vo kreslo tosvir edilib. Stol vo kreslonun tosviri insanin tosviri godor vacib olsa da,
ancaq bu, onlarin boraborhiiquqlu olmasi demok deyildir, stol vo kreslo yalniz vo yalniz
insanin obrazini tam oks etdirmok vasitosidir [12. cTp. 63].

Osas moasalo do elo bundadir: insandan qeyri obrazlarin yardimgi, suratin ise aparici rol
oynamasinda, digor obrazlarin yalniz insanin obrazini tam oks etdirmok iiglin vasito
olmasinda.

Movgeyinin sorhino “Onco obraz haqqinda bizim nozoriyyogilorin bir ne¢o gonaotino nozor
salaq” climlolori ilo baslayan N.Somsizado “Odobiyyat nozoriyyasi” adli dors vasaitinda
“surat” hagqinda movcud gonaatlori todgigat miistovisine ¢gokondon sonra fikrinin davaminda
yazir: “Hans1 nova daxil olursa-olsun, obraz yaziginin hoyata miinasibati zamani aldo etdiyi
hiss vo duygularin badii ifado soklidir. Surat vasitosilo yazi¢1 6z intibahlarini soklo salir: adam
sokling, at soklino vo s. Badii obraz yaziginin (sonatkarin) estetik idealinin ifadosidir. Onlarin
xarakterini yaziginin estetik ideali miioyyonlosdirir. Biz deyilonlori nozors alaraq belo gonaoto
golirik: yalniz insan obrazina surst deyilir: Atin surati, itin suroti, qagayinin, yaxud denizin
surati demok olmaz. Bunlara at obrazi, doniz obrazi demok daha diizgiindiir” [10. s.100-108].
N.Somsizadonin tabirinco desok, tobists, heyvanlara, hor hansi ogyaya aid predmetlor, bagqa
s0zlo, dag, yamac, ceyran, cliylir, hansi1 iso ¢i¢ok novii do yazigi torofindon obrazlasdirila biler,
insan da. Ancaq dag, yamac, ceyran, ciiyiir, ¢igok he¢ voda surat ola bilmoz. Surat anlayist
yalniz insana samil oluna bilir.

Biitiin miilahizalora ehtiramimizi bildirorok biz N.Somsizadonin forqli mévqeyini (masalan,
yvazi¢i asarinda dag obrazimi canlandira bilar, ancaq bu “dag” yalniz cografi termin olaraq
obrazlagdirilmisdwr, surat deyil” gonaatini) osas gotlirorok bodii obraz istilahin1 asagidaki
tosnifatda qruplasdirilmasini mogsadouygun bilirik: SUROT - insandan bohs edon
gohramanlara, OBRAZ - flora, fauna vo digar predmetlori shats edan, o6ziinds
birlasdiran “qohramanlara” deyilir.

Belalikla, moqalo iki bolgiido toqdim olunur: a) Z.Xalilin usaq seirlorinds obrazlar vo b)
Z..X3lilin usaq seirlorinds suratlor.

a) USAQ SEIRLORINDO OBRAZLAR

Qasom Nacafzado 2011-ci ilde qurultaygabagi meruzasinds Z.Xalilin yaradicilifi haqqinda
demisdir: “Zahid Xolilin poetik imkanlari, miitailosi olduqca genisdir, ancaq o bunu yeri
oldu-olmadi xarclomir. O usaqlarin yaninca gedir, usaqarin oli, diisiincosi hara qader catirsa,
ora godor danisir. Monco bu yiiksok pesekarliqgdir. Vaxti ilo Azotbaycan televiziyasinda
"Ciraq” verilisini aparirdi, "Ciraq” usaq odabiyyatini isiqlandirirdr. ... o ¢iraq indi do yanur,
Zahid Xolil harda varsa, usaq seirinin bir ¢iragi da ordadi” [14. Qosom Nocofzadonin 2011-ci
ildo qurultayqabagi maruzasindon].

Q.Nocofzadonin haqqinda bohs etdiyi ¢iragr Z.Xolil yarim osrdon ¢oxdur yaratdigi obrazlar
vasitosilo adobiyyat cameasindo yandirir.
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“Zahid Xolilin usaq seirlorindo obrazlar” movzusuna aid seirlorini gorti olaraq iic qrupda
tosnifatlandirmaq olar: 1) fauna (heyvan) obrazlari, 2) tabiat obrazlari: (a. flora obrazlar,
b. tabiat hadisslorinin yaratdig1 obrazlar) vo 3) cisim obrazlari.

1) Fauna (heyvan) obrazlar.

“Ag leyloklor” toplusunda sairin 220 seiri toplanib. Onlardan 72-si faunaya hasr edilmis
seirlardir (“Okiizlor”, “Tez gal, buzov”, “Cil pisik”, “Qaraqulaq ag kiiciik”, “Qatir”... — ev
heyvanlart), ( “Dovsan va canavar”, “Tiilkii”, “Ay1”, “Canavar”, “Ley va yel”, “Qurgilar”...
- vohsi heyvanlar);

2) Tabiat obrazlari: Tobiotdon bohs edon seirlorin say1 68-dir. Tobiat obrazlarinin 6ziinii do
iki nov iizra qruplasdirmaq olar: flora obrazlar1 vo tobist hadisalorinin yaratdig:
obrazlar. Miigayisodo flloa obrazlar1 daha coxdur: 38 seir ("Toragaylar oxuyur”, “Ari va
kapanak”, “Bildir¢in”, “Qwrqovul”,”Qartal” va s.). Tobiot hadisolorindon iso sairin 30
seirinda bohs olunur (“Uzun yol”, “Kiir ¢ay1”, “Salalo”, “Qar”, “Geca” va s.),

3) Cisimlordon bahs edan seirlorindon iso “Qolomim”, “Firlancaq”, “Yeddirongli muncuq”,
“Araba”, “Moktab yollar1”, “Kitab”, “Ucan ¢iraglar” vo digorlorinin adlarin1 ¢okmaok olar.
Fakt budur ki, poeziya niimunasi olmazdan avval har hans1 heyvan, yaxud qus, tobiat hadisasi,
cisim obraz deyil, bioloji varliqdir. Ciinki obraz hor hansi obyekto sonotkar miinasibotindon
yaranir, - yazir N.Somsizado [10. s.101]. Hor hansi, masolon, at, agac, eloco do ar1 yalniz
sonotkar toxoyyiiliiniin siizgocindon kegib obrazli sokildo ifado olunandan sonra obraz olmaq
hiiququ qazana bilir. Bu “sonatkar” iss yazig1, sair do ola bilir, heyksltaras, rossam, aktyor,
rejissor... da. Bostokar vo miigonni obrazi soslo, rossam fircanin komoyi ilo aldigir rong
calarlar ils, aktyor s6z vo badan azalarinin horakati ila, yazig1 va sair iss s0z vasitasils yarada
bilir.

Sappildadib ganadim

Baxd1 goyo,

Qayadan bir gartal ucdu.

Elo bildim bu qayanin

Bir parcasi qalxdi goyo. [4. s.85. Qartal]

“Qartal” adli seirdon goétiiriilon bu misralarda ilk baxigda qartal obrazinda qusun ucgusa
hazirliq prosesinin diqqota ¢atdirildig: da diisiiniilo bilor. Uzdos goriinon da eslinds elo budur.
Hor hanst qusun qanadlarini bir-birino vurub badonini azaciq irsli oymosinin ugusa hazirliq
prosesi oldugunu yash insanlar yaxs1 bilir. Azyasli iso bundan anlagsizdir. illah da seirin
oxucusu olacaq Baki (paytaxt) sakini: dag-doro gormoyib, gartal-quzgun gormoyib.
“Sappildadib gqanadin1” demoklo miisllif gartalin bir an sonra havaya qalxmaq ehtimalini
oxucuya hiss etdirir. Ancaq indico ifado etdiyimiz torzdo demir. Demir ki, “qartal qanadlarini
sappildadib havaya qalxdi1”. Hadisays sair miidaxilosi sayoasindo miifassal tagbehin poeziyaya
boxs edo bilocoyi 6zollikdon va sorbast voznin ritm saqragligindan bohrolonorak ifado etmok
istadiyi fikra poeziya niimunosi méhiirii vurmusdur.

Bos qartal ugmaga hazirliq gordiiyii anda gdéyo niyo baxir? Ugacagir ucaligin haddini
(mosafasini) yaqin etmok iiglinmii? Ya, qanadlarinin hanst mosafoys qodor tab gotirocoyino
ominlik iiglinmii? Sair bunlar1 agiglamaq niyyatinds do deyil. Qoy bu barads oxucusu 6zii bag
sindirsin. Yoxsa bu olardi “no yogurdum na yapdim, // hazirca kdko tapdim”.

Sairin oslindo moqgsadi basgadir: qartalin goylor “padsahi” olaraq noyo qadir oldugunu
oxucusuna Otiirmak.
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Yoxsa “hansi isa bir qus qanadlarini bir-birina vurub havaya qalxdi” demokls hansi talobkar
oxucu bu kolmolora sahib durar?! Amma “Qayadan bir qartal u¢du. // Elo bildim bu qayanin//
Bir pargast qalxdi // gdyo” tamam 6zgo deyim torzidir. Burada qartalin hansi giice-qlidrato
gadir oldugu digqoto ¢atdirilir. Hom do elo poetik ronglorlo ki...

Allahverdi Eminov “Qartal” haqqinda haqli olaraq yazir ki, “Zahid Xalil qartalin giiclinii qaya
ilo assosiativ olagodo wverir. Kigik oxucunun nozorindo ugan qartal, bir do zorbodon
parcalanmis qaya parcast qalir” [3.].

Poetik tofokkiiriin misralara hansit “boya”ni, “rongi” qatdigi vo qartali miikkommol obraz
soviyyosino ucaltdigi seirdon aydin gorliniir. Bu, yaradicinin, sonotkarin istedadinin
gostaricisidir ki, bes-alt1 misraliq seiro badii ovqat gatib sonat niimunasi ucaligina qaldirmaga,
todqiqatcilarin seir hagda s6z agmasina miivoffoq ola bilib.

Sairin bu qisim seirlorindo Azorbaycan tobiotinin biitov bir fauna vo florasi goriiniir. Bu “milli
qoruq”da ar1 da, koponak do, qatir, hacileylok, bildir¢in, qirqovul, biilbiil, koklik, sor¢o do ...
var, dovsan, canavar, ayi, tilkii do. Z.Xolil yaradiciligint oxucuya gobul etdiron iistiinliik-
lordon biri do elo seirlorindo obrazlar qalareyasinin bu zonginlikds, bu rongaronglikds
olmasidir. Sair golominin ecazkar qiidroti ilo badiilik tapan bu obrazlar, N.Somsizadonin
yazdigr kimi, “... diinyani idrak vo doyismok vasitolorindon biri, senotkarin hisslorinin,
fikirlorinin, mogsadlorinin, estetik emosiyalarinin simmetrik formasi”dir (C.JI.T.c.241). [10.
s.102].

Insan, adoton, barasinda gox esitdiyi, ancaq gérmok imkaninda olmadig1 nosnonin soraginda
olur, onun haqqinda daha ¢ox oxumagq, bilgi oldo etmok, O-nu xarakterizo edon cizgiler,
xiisusiyyotlor haqda daha ¢ox molumat toplamaq istoyir. Z.Xolilin usaq diinyas1 bu cohatdon
oldugca maraqlidir.

Azyaghlar at, dovo, dovsan, ari, koponok, hotta garisga kimi heyvanlar1 da sevir, 6zlorino
dogma qobul edirlor. Usaq diinyasina yaxsi bolod olan pedaqoq-yazi¢i adint ¢okdiyimiz vo
¢okmodiyimiz bir ¢ox obrazlar haqqinda, onlarin imumi vo milli xiisusiyyetlori barado
azyaslilara informasiya otiiriir, hom do sadaco informasiya Otiirmokls kifaystlonmir, imkan
daxilinds daha ¢ox bilgi vermaoya soy gostorir.

Mosolon, ar1 obrazi sairin iki seirindo gabardilib: “Arilar” vo “Art vo koponok™. Artiq geyd
etdiyimiz kimi, ar1 hor haldan 6nco bioloji varliqdir, ugan hogoratlar ailosino monsubdur. Ari
obrazinmi yaradarkon “Arilar” seirinds sair ariin ugarkon hansi alamatlori ilo diqqgat ¢okdiyini
diqgoto ¢atdirir. Seirdon moalum olur ki, arilarin ugdugunu onlarin viziltisinin sasindon bilmok
olur. Ancagq sair bu fikri bu torzdo demir. Demir ki arilar vizilt ilo ugurlar. Homginin bunu da
demir ki, onlar ugan hogoratlar sinfino monsubdurlar. Deyir ki, ¢igcoklor arilarin bu viziltisimi
Ozlari ligilin nogmao qismindas gobul edirlor:

Vizildayib ¢omonlori

Gozir bir-bir arilar.

Cigoklarin qulagia

Nogmo deyir arilar. [4.5.139]

“Art vo koponok” seirindo iso ar1 ilo koponok obrazlarimin geyri tobiotlori agiglanir. Seirdo
toqdir olunan olamotlor oslindo insana xas olan miioyyon cohatlorin adi ¢okilon hogoratlarin
simasinda tozahiirlidiir. Tanrinin ona boxs etdiyi moxsusi gozalliyi ilo qlirurlanan koponok vo
bir an dinclik bilmayan zohmotkes ar1 obrazlari1! Burada ar1 aparic1 obraz — bas gehromandir,
koponok iso ikinci doracali, yardimgi obraz. Ar siro (bal) toplamaq iiclin ¢igok axtarigina
cixib, koponok iso saatlarini bihudo kegirmok, bos-bosuna gozismok, diinyan1 seyr etmok
hovosindadir. Bu, onun tobiatindodir. Ar1 iso islomokls (bal toplamaqla) nainki 6zii iigiin qisa
azuqp toplayir, sahibi olan insan ii¢lin do ehtiyat azuqo todariik edir.
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Zohmot adami niimunssinds toqdim olunan ar1 obrazi ilo sair usaqlarda omoyo maraq
oyandirmaga soy gostorir. Onlara basa salmagq istoyir ki, zohmot ¢okmodon yagsamaq miimkiin
deyil, gorok isloyoson ki, digloyoson do. Koponok obrazini yaratmagla iso onlardaki bu
xislotlori usaqlarda yadirgatmagq, azyaslilarda hoyat, insanlar tigiin zoruri islorlo mosgul olmaq
kimi vordiglor torbiyo etmoya soy gdstorir.

Paralel olaraq sdzarasi ifads olunan “Iynaosi iti, ac1, // Qanadlar liit bac1” misralar1 ilo oslindo
arinin portreti cizilmisdir.

Camandas bir kopanak
Armi qoydu laga:

— Iynasi iti, aci,
Qanadlar liit baci,
Noyo gedirson baga,
Gol gedok oynamaga!

Ar1 koponoya heg¢ gdziiniin ucu ilo do baxmir. Doyarli saatlarini, giiniinli bos-bosuna, bihudo
itirmok onun xislotindo deyil. Daglara ugub axsama qodor giil-gigoklordon siro (bal) toplayib
potoyina dasiyir. Arinin bu cofakesliyini géron koponok utandigindan basini ¢igoklorin arasina
soxub 6zlinli gizladir.

Gordii xalli koapanak

Arinin inadini,

Cicoklarin icinda

Gizlotdi ganadini. [4.5.8]

“Samaxinin Kiirdomic kondi” kitabini islodiyim 2009-2014-cii illori xatirlayiram. 66 ay evdo
do, isda do gilinlim-saatim olmadi. Hor iki iinvanda omayims dodaq biizon ds tapildi, dinclik
bilmodon ¢okdiyim oziyyoto agrinan da. Sonda, bu giin he¢ bir rosmi monbodo adina rast
golinmoayan Kiirdomic kondinin tarixini oks etdiron bir “mdciizo” orsoyoa golondo, kitab
nosriyyatdan ¢ixib ol-ol gozondo, hor bir kiirdomiclinin evinin obadi “qonagina” c¢evrilondo
hamin kaslarin sifat azalarinin hansi rongds oldugunu xatirinize gotirin.

Dediyim budu ki, deyilon s6z, yazilan kolmo, goriilon is bohrosiz galmur...

..Z.Xalil real hoyatda gordiiklorini odobiyyata oldugu kimi gotirmir, hoayat hoqiqgatlorinin
sadoco foto-suratini ¢ixartmir. Hoyati miisahidolorini xoyalinin poetik siizgocindon kegirorok
toxoyyiiliiniin giicii ilo ona obrazliliq boxs edir, badii tofokkiirlo badii toxayyiiliin vohdatinin
ifadosi olan osorlor orsoya gotirir. Ciinki yaxs1 bilir ki, yazi¢1 badii kosf ustasi olmadig1 halda
badii senat niimunasi yarada bilmaz. N.Somsizadinin yazdig1 kimi, “Badii obraz yiiksok badii
iimumilosdirmonin mohsulu” olaraq orsoyo gotirilmoyibso, demoli ¢okilon zohmot obos imis
[10.s.103].

Belo olmasaydi, yaratdiglari yarim osrdon artiq Omiir mosafosinco yasamaz, sevilib
yaddaslarda qorunub saxlanilmazdi. Dediklorimizi 2017-ci ildo “Ag leyloklor” seirlor
toplugunun “Qizil kolmo” miikafatina layiq goriilmasi, tokco son bes ildo ondan artiq kitabinin
nasr olunmasi vo bu noasrlorin oxucular torofindon rogbotlo garsilanmasi da tosdiq edir.
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Qeyd olunan kitablar hom Azorbaycanda (mesolon, “Orxan, Vafa vao Bonak” (2015),
“Sokarabad saoharinin usaqglart”, “Goy qursagi” (2018), “Kralin kreslosu” (2019), “Sonuncu
giills” (2020) “Segilmis asorlori”. 7-ci (2020-ci il) va 8-ci (2021-ci il) cildlor), hom do
Tirkiyodo (mosalon, “Temrin” jurnali 2017-ci ildaki 86-c1 sayimi biitiinliiklo Z.Xalilin hayat va
yaradicihgina hasr etmisdir), Abdulkadir Ozkan-in torciimasinds *“Yumru yumak” (Istabul,
“Asmaalt yayin evi”-2020), vo Abdulkarim Kiiciik-iin torciimasinds “Kis nagili” (Istanbul,
“Asmaaltt yayin evi”-2021) nosr edilmisdir.

Haqq soOzdiir ki, moacazlar olmasaydi, bolko do poeziya olmazdi. Z.Xoslil yaradicilifinda
mocazlarin, demok olar ki, biitiin novlorindon (epitet, tasbeh (banzatma), miibaliga, litota,
peyvzaj (monzora), metafor (istiara), metonimiya, tozad, kinaya, simvol (romz) kimi dil
vahidlorindan), dilin tosvir (alliterasiya, assonans, tokrir) vo qrammatik gostaricilorindon
(inversiya, ellipsis va geyri-normativ quruluslu ciimlalar), eloco do, badii ifado vasitolorindon
(omonim, sinonim, antonim, taqlidi soézlor, xitab, dialoq, nida va badii sual) somorsli
bohrolonmis, “Zahid Xolil” imzasin1 zamanlarca yasatmaga qadir molum olvan boyali sonot
niimunalari yaratmaga miivaffoq olmusdur.

Mosalon, “Noro ¢okdi dalgalar’da doniz obrazi canlandirilarkon fikrinin ifadosi iigiin sair
togbehin hor iki ndviindon istifado etmisdir:

Doniz neco mavidi
GOy doftor iizii kimi. (miifossal togbeh)
Parildayir damlalar
Baligin gozii kimi. (miifossal togbeh)

Birdon tufan basladi,

Qalxdi, yatd: dal@alar;

Noro ¢okdi, hayqirdi,

Sanki atdi dalgalar. (miifossol togbeh)

Guruldadi gdy deniz,

Dalgalar qaya oldu (miikommal togbeh)
Qayalarin dibinda

Kopiiklor taya oldu. (miikommal togbeh)

Hey axird1 dalgalar

Cosgun dag cayi kimi. (miifossol togbeh)

Ag yelkonli qayiqlar

Goriiniirdi sahildon

Nohong qagayi kimi. (miifossal togbeh) [4.5.80]

Bu vaxta godor no usaqlarin, no do boyiiklorun qulagi bu bolagotlori esitmoyib. Osori
biitiinliiklo toqdim etdiyimizdon seirin ugurlu mizanlarin1 nosr ciimlolori ilo agiqlamaq
niyyatinds olmurug.

Bu sirada poeziyaya moxsusi 0zollik boxs edon qafiyo sistemini do unutmaq olmaz. Heca
voznindon, homg¢inin sorbost seirlo hecanin qarisigindan yaradilan moziizoli ritmo malik
qafiyslor sistemindan, eloco do vesfedici badii tesvir vo ifade vasitolorindon miidrikcosine
bohralonmo Z.Xolil seirlorinin obadiliyinin qarant1 olmusdur.
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“Gil pisik” seirindon bir ne¢o bondas diqqget yetirak:

Adiloyo hadiyyo (7)
Verdilar bir gil pisik. (7)
Gil pisik, (3)
Cil-cil pisik. (4)

Yasil muncuq goézlori (7)
Elo hey par-par yanir. (7)
Oturub pancorado (7)
Bucagqlara boylanir. (7)

A gil pisik, gil pisik, (7)
Gal oynayaq, gal, pisik. (7)

Sakit otur yerindo (7)
Islorini bilmisik. (7)
Quyrugunu selloyib (7)
Tiklorini gabartma. (7)
Sican yoxdu bu evdo, (7)
Gozlorini baraltma. (7)

Birdon diisdii taxcadan, (7))
Yero doydi tappadan. (7)
Ciliklondi gil pisik, (7)
Gil pisik, cil-cil pisik. (7)

Eh, no yaman kévrokmis, (7))
Sofehmis bu gil pisik. (7)

Adilonin g6z yasi (7)
(Coniib oldu sel, pisik! (7)
Yalangi pisik liclin (7)
Qi1z dogrudan aglad. (7)
Oydi yero basini (7)
Axitdi yana - yana, (7)
Dogrucu goz yasinu... (7) [4.5.192]

Oynaq qafiyelor, gafiyalorin bir-biri ilo musiqili siyahla baglanmasi seiri poetik niimuno
saviyyasino qaldirmigdir.

Yaxud “cisim obrazlar1” bolgiisiino daxil olan “Ucan ¢iraqlar” seirini gotiirok. Zooloji anlayis
olan bdcoyin {ist qabiginin fosforla ortiilii olmas1 vo bu iizdon qaranliqda otrafa is1q sagmaq
xassosino malik olmasi sairo atogsbOcoyini ugan ¢iraq adlandirmagla miikommoal obraz
yaratmaq imkani qazandirmigdir:
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Moctizadir mociiza,
Ugar, gozor, ¢iraqlar.
Mesalora, diizlora,
Isiq salar, nur salar.
Tanis olun,

Ciragin

Ad1 Atosbdcayi.
Otlarin yarasig,
Agaclarin bazayi.
Comoanlors - ¢ollora
S6lo salar bu bocak.
Yanirsa - yasayir o,
Soniibsa - 6liib demok. [4.5.188. “Ucan ¢iraqlar”]

Maqam ikon: Toossiif ki, biz insanlar yetisdirmo prosesinds kimyovi giibralorden istifads
etmoklo hom 06z saglamligimizin qosdino durdugumuzu, hom do atogsbdcoyinin naslinin
kosilmosino “forman vermis” oldugumuzu unuduruq. Belo olmasaydi, 2008-ci ildo
atosbOcoyinin qorunmasina dair beynolxalq konfrans cagirilmazdi. Konfrans tokco Tayland
bolgasindo son ii¢ ildo atogbdcayi ailasinin 70 faiz azaldigini glindome gotirmisdi. Qeyd
olunmusdu ki, kimyovi giibrolordon istifado atogsbdcoyi noslinin tamamilo kosilmasino sobob
ola bilor. Odur ki, onlarin yasamasi ii¢lin vacib olan ¢omonliklorin vo sahil boyu orazilorin
saglamligin1 qorumagq vacibdir.

Seirin goloms alindig1 1970-ci illari xatirlayaq. O zamanin usaqlar1 atagbdcayini ¢cox goriiblor.
Bas indinin usaqglar1 neco? Atosbdcayi ilo rastlasdigi kiminso xatirino golirmi?..

b) USAQ SEIRLORINDO SUROTLOR

Bu gonaotds olduq ki, hor hans1 asords flora, fauna vo digor predmetlori shats edon, 6ziinds
birlogdiron “gohromanlara” - obraz, insandan bohs ediliyi halda iso bu gohromanlara surat
deyilir. Beloliklo, moqalomizin bu hissaesindo Z.Xoslilin usaq seirlorindo yaratdigi surotlori
neco obrazlasdirdigi imkanlarindan bohs olunur.

Movzunu sorti olaraq iki istiqgamatds qruplagdirmaq olar:

1 - usaqdan bohs edildiyi sarlovhasindon aydin goriinan seirlor (“Keci vo Oziz”, “Kiilok

% ¢

vo Moalok™, “Forruxun disi”, “Ali vo gavali”, “Giilnar vo gilonar”, “Coban Hoason”, “Dilaronin
danas1”, “Soalalonin cavab1”, “Salam, Malik”, “Corkoz” “Ay Viiqar” vo s.);

2 — sorlovhasindd insan adi ¢okilmayon, yalmz asarle tamishq zamani usaqdan bahs
edildiyi anlasilan seirlor. “Qusoppoyi1” (Giilnur), “Colo vo tolo” (Salalo va Safor), “Mon
ronglori taniyrram” (Elman), “Ay denizo dusiibdir” (Sarxan, Corkaz, Kamran va Fikrat),
“Hami yatir” (ana va usaq), “Gil pisik” (Adila), “Galin, galin, sor¢olor” (Vasya) vo “Ugmaq
istoyon agaclar” (Vasya. Hor iki sonuncu seir rus sairi Yuri Naumovi¢ Kusakdan torctimodir)
vo s. bu gobildondir.

Odobiyyat nozoriyyagisi Rohim Oliyev suratlorin (obrazlarin) bes noviinii qeyd edir: proteks
(hoddon artiq sisirdilorok geyri-tobii gorkomo salinmis), ironiya, satira, yumor Vo
toronniimedici xarakterli asorlor. “Toronniim xarakterli asorlor (obrazlar) miisllifin tosdigedici
vo tobligedici tendensiyasini oks etdirir. Toronniimgii obrazlarda yazi¢1 sevdiyi, himaya etmok
istadiyi, niimuna saydig1 hoyat faktlarindan danisir. Toronnlimgii obrazlar an qadimlards qida
(ruzi) veran miflors, gozolliyo (qadinlara) vo tobioto aid olmusdur. Votoni, onun tobiotini
toronniim da poeziyanin asas vo miiqgaddes movzularindan sayilir” [2. 5.259-260].
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Z.Xalil yaradiciliginda suratlorin asason toronniimedici ndviindan istifade edildiyi miisahida
olunur. Bu mdvqge yaziginin hom peso, ixtisas etibari ilo pedaqoq olmasindan, hom do bir
varliq olaraq insan kimi 6z tobistindon irali galir.

Seirlordo heyvanlara sevgi, mohabbot basloyon Oziz (“Ke¢i vo Oziz”), Dilaro (“Dilaranin
danast”), Somondor (“Samandar”), ¢oban Hoson (“Coban Hasan’), dorslorini yiiksok
qiymotlorlo oxuyan Lalo, Qoranfil, Norgiz (“Ug rafiga”), ©sod (“Harflor”), Sevinc vo Ilqar
(“Sevinc va Ilgar”) surotlori ilo yanas1 dersdon qagan tonbal isgandor ( “Isgandarin islori”),
kitab-doftor almaq bohanosi ilo gah valideynindon, gah da babasindan al dilnon pul alib
dondurmaya xarcloyan va bu sobabdon do xastalonib darsdon qalan moktabli ilo do (“Kitab va
dondurma”. Yuri Naumovi¢ Kusakdan torciimadir) qarsilasiriq. Bu surotlor sirasinda
hamginin 6z dacalliklorini “oynamaq”, ‘“sonlonmok™ kimi qiymetlondirib oslinds evin
osyalarini dagidan, noticodo valideynlori {i¢iin olavo gaygi yaradan Zahid vo Orxan kimi azmi
yasidlarimiz olub.

Dibgok giillorini qiran  Viiqar (“Ay Viigar” seiri), mirabboni 6zii yeyib giinah1 pisiyin
boynuna yixan imran (“Yalangi Imran”) va s. bu tobiotdo suratlori gelomo almaqla miiollif
azyaslilarda banzor naqis cohatlori islahedici torzdo tonbeh edorak, oslindo onlarin amaollorinin
comiyyat liclin gobulolunmaz oldugunu azyasliya dikto etmisdir:

Neca dacalsan, neca,
Ay Viigar.

Anan golor indico,

Ay Viigar.

Dibgokdoki ¢igokdir,
Ay Viigar.

Gor onlar na qosongdir,
Ay Viigar.

Manas qulaq as bir az,
Ay Viigar.

Giillori izmak olmaz,
Ay Viigar. [5.s.143]

“Hans1 bir asor, hansi bir surat olursa-olsun, onun tosir giicii, badii qiidroti hoyati, varligi
diiriist, hoqiqi, tasirli oks etdirmasindadir”, - yazirlar Mir Calal il Ponah Xalilov [8. s.15].
Qolomo alindigindan yarim asr 6tmosino baxmayaraq, indi do zamanindaki godor istoklo qobul
olunan Viiqar surati 6z poetik siglatini, adabiyyat nozariyyacilorinin qeyd etdiklori kimi, hom
“hoyat1, varhig1 diirist, haqiqi, tosirli oks etdirmosinin noticosi olaraq, hom do, tobii ki, sair
galominin giicii, qlidrati sayasinde qazanmis, 6z yasamini, galbayatimliginin abadiliyini tomin
etmisdir.

Edilon miiraciot, basqa sozlo, sonotkarligla islonmis epifora (4y Viigar) vo miikommol
qafiyslonmolor (“neca//indica”, “ci¢akdir//qasongdir”, “bir az//olmaz”) seirs xiisusi ahong,
musiqilik, obrazliliq gatirerok toqdim olunan monzarani poetik 16vhays cevirmis, oxunaqli,
azyasli liclin yaddagalimli etmisdir.

“Odobi gohromanlara homiso ehtiyac var” moqalasinin miiallifi Matin Abbaslinin bir haqli
miilahizasi ilo razilasaq ki, “Odobiyyat — insanlar1 obrazlara ¢evirarok xalglarin yaddasinda
yasadir vo  tamidir”  [15.  https://nuhcixan.az/news/medeniyyet-turizm/10675-edebi-
gehremanlara-hemise-ehtiyac-var].
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Gotiirok “Forruxu disi” seirini. Seir Forrux adinda cavanin tolobs oldugu illords bir tosadiif
hadiso naticosindo yaranib. Siltaqliq edib dorsin gedisino mane olan toloboasino yaxinlasan
miiollim (burada Z.Xslil) ona he¢ do nayi iso irad tutmayib. Yaxinlasib vo sadoco badahoaton
nitqino golon ilk iki misrani deyib:

Disi miriqdi Forruxun,
Isi firiqd1 Farruxun. [5.s.61]

Z.Xalil poeziyasinin oxucular torofindon zaman Olgiisii bilmodon eyni horarotlo gobul
edilmasini osaslandiran timumi cohotlordon biri do budur: yaratdigi hom suratlorin, hom do
obrazlarin xarakterik cizgilorini fordi miisahidslari, hayat haqiqatlori asasinda goelomo almasi.
Qolomo alinmasindan 50 ildon artiq bir zaman kegmaosino baxmayaraq “Forruxun disi” bu giin
da poetik niimuns baximindan oxucular torafindon maraqla qarsilanir, sevils-sevils oxunur.
U¢ yerdo misralara rodif qafiyslor hopdurmagla tokririn epifora ndviindon ustaligla
bohralonmasi (Disi miurigdir Farruxun, // Isi firigdi Farruxun) seiro 6zol ritm, musiqilik,
osrarongiz gozollik boxs etmisdir.

Seir davam edir:
Alma demir,
Armud demir
Cokir diso.

Disi do ki,

Diistir bir-bir,
Golmir iso.
Heyvaya bir
disdom caldi.
Disdomdas bir

Disi qaldu.

Disi miriqd1 Forruxun,
Isi firiqd: Forruxun.

Poetik tofokkiiriin bohrosi olan bu “incilor” Z.Xalil iislubunun tosdiqloyici amilidir. Seir
basdan-basa miikommol qafiyolorin (fikir//bir-bir) vo rodif qafiyolorin (iyna dislor//balta
dislor//diiyma dislar) ecazkar nogmo ¢olongi ilo siralanib:

Dedim: - Forrux,
Cokmo fikir,
Cixacaqdi

Disin bir-bir.
Cixacaqdi

Iyna dislar,

Balta dislor,
Diiyms dislor.
Onda heg kos

Deys bilmoz:

Disi miriqdi Forruxun,
Isi firiqd: Forruxun.
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Z7.Xalil elo golom sahibidir ki, biitiin tobiotdo olan usaqlar onun yaradiciliginda yer alib.
Usagqlara isti miinasiboti sayasinda o, hor tobiotdo olan usaqla dil tapib onu 6yrons bilir.
Masolon, yagisdan omolo golon su sicagmin iginds ayaqqabilarini sappildada-sappildada
yeriyib hom 06ziiniin, hom do yan-yorosindo olanlarin {ist-basin1 nohurun ¢irkli suyuna
bulasdirmaqdan “hozz alan” “Corkoz” tobiotdo azm1 yasidimiz olub?!

Girir yagis goliina,

Sappildadir sulari.

Vecina do almur ki,

Ustii-bas1 bulasur.

Sappildayir cokmalor

Lagq, laq, laq. [5. “Corkoz”. 5.206]

Ozii 6z omolindon hazz alan, docalliyi, siltaqlig1, arkdyiinliiyii ilo qiirrolonon bu usaq daha
diistinmiir ki, bu horakati ilo hom 6ziiniin, hom do moktabli yoldaslarinin valudeynlari {igiin
olavo problem yaratmis olur.

Yaziginin odobi gohromanlarinin sayi, sozsiiz ki, osorlorinin saymdan dofalorlo ¢oxdur.
Moasalon, “Colo vo tolo”do iki usaq suroti yaradilibsa (Salalo va Saofor), “Ay donuzo
diisiibdiir’de dord suratlo (Sarxan, Carkaz, Kamran va Fikrat) qarsilasiriq.

“Ay donuzo dislibdir” seirindo usaqlar geconin garanliginda oksi donizo diison Ayin
taleyindon narahatdirlar: “Balinalar, baliqlar // tutmasaq, udar onu”.

Sonda Fikrotin toklifi ilo bu qorara golirlor ki, tor atib Ay1 donizdon ¢ixarsinlar. Usaqlarin
hay-kiiytline valideynlor galir:

Golir ata-analar,

basa salir onlart:

- Ay qopmay1b yerindan.

Xozorin sularina

Onun oksidir diison. [5. “Ay donuzo diisiibdiir”. s.178]

Odobiyyat - zaman vo mokan miistovisindo dyranilmosini tolob edon s6z sonotidir. Amma no
xos ki, Z.Xslilin usaq osarlori zaman ¢or¢ivosing sigmir, zamaninin (XX asrin 70-ci illorinin)
usaq adabiyyatina xas toravatini yarim asr sonra da qoruyub saxlamaq imkaninda oldugundan
bu giin do odobi tonqidin digqstindodir. Hor haldan 6nco ona gors ki, bu suratlorin hor biri
zamaninin - XX asrin 70-ci illorinin ugaqlaridir. Vo bu da danilmazdir ki, Z.Xalilin seirlarilo
illor sonra tokraron “iinsiyyotdo” olduqda, hogigoton 1970-80-ci illordo tanidiglarimizdan
kiminso xarakterik cizgilori ilo yenidon “qarsilasir”, nostalji duygulara koklonirik.

Deyok ki, korpos yas hoddini yasayan anlagsiz bir usaq. Onun ii¢lin diinyada on 9ziz nosno
(sey) nadir? Miisllif bu suali “On sirin sey” seirindo cavablandirib:

- On sirin sey nadir, de?!-

Sorusdum Solalodon.

Birco anliq durdu o.

Amma cavab vermadi,

Omziyini sordu o. [5.s.141]

Belosi ilo bu giin ¢otin ki, rastlasasan. Mobil telefonla, plansetlo oynayan bu giinkii kdrpalor

arasinda, bolko he¢ omzik {izii gérmoyonlor do ola bilor. Amma XX osrin 70-80-ci illorinin
korpalori ligiin amziys bu gqodords “tomonnasiz mohobbot” tobii idi.
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Z.Xalilin lirik seirlorinin gohromanlar: arasinda ¢ilgin tabiatli usaqlarla baham “Calo va tolo”
seirinin gohromanlar1 Solalo ilo Sofor kimi agilli, diisiincoli, forasotli usaqlar da var. Solalo
qus, Sofor iso tllkii tutmaq fikrindodir. Bunun {igiin usaqlar hansi vasitodon istifado
etmolidirlor? Soforin isi rahatdir. Tilkii vo bu qisim iri heyvanlarin tols ilo ovlandigini hami
bilir. Bos quslar1 tutmaq ti¢lin hansi vasitodon istifado edilir? Axi qus iri heyvanlar {igiin
nozordo tutulan tolo ilo ovlanarsa, oti ozilor, yemok ii¢lin yararsiz hala diisor. Belo olan halda
Salals neylosin?

Sair bu mogamda moktoblinin liigot fonduna yeni bir istilahin daxil olmasinin vasitogisi kimi
cixis edir: ¢olo. Son demo qus tutmaq lgiin istifado olunan vasitonin adi “¢olo” imis. Bu
anlayis miiollifin 6ziinlin s6z yaradicilifidir, yoxsa xarici adobiyyatdangolmo istilah? Bunu
yoqinlosdirmok ¢otindi. Ancaq seirdon oxz olunan budur ki, qus tutmagq iiclin ¢olodon istifado
olunur, tolo iso nisbaton daha iri canlilar1 tutmaq tgtindiir.

At quyrugundan

Horiildii ¢alo.

Coxlu qus tutdu

Bizim Solals. [5. “Calo vo talo” s.113]

Burada bir basqa doqiglosdirmoys ehtiyac duyulur: atin quyrugundan no iso hormok
mimkiindiirmii? Axi “quyruq” adi ¢okilon heyvanin badon organlarindan birinin adidir vo o,
gatiyyan horiilo bilmoz. Amma atin quyrugunun iistiinds olan tiik yumsaq oldugundan horiils
bilor ki, bu tiikiin adina el arasinda “atin yali” deyilir.

Maariflondirma missiyasina sadaqgatli olan sair 12 misraliq kicik bir seirdo qus ovlamagq iiciin
tolodon yox, ¢alodon istifado olunduguinu tolqin etmokdon slave, homginin, tolonin domirdon
hazirlandig1 xassasini va bagqa vasitolorlo miiqayisade ondan daha iri canlilar1 tutmaq iiciin
istifado olundugu xiisusiyyetini do azyaslh oxucuya Otiirtir:

Mo6hkom domirdon
Qayrildr tola.
Xabori yoxdur
Tilkiiniin hala.

Gozloyir Safor,
Acg0z vohsilor
Uyub koloya
Diisor toloya.

Goriindiiyli kimi, sair sonuncu bondds dolayisi ilo el arasinda islonon “tiilkii kimi kolokbaz”
masalindon do bahralonmisdir. Sofor o qodorde agillidir ki, hotta tiilkiiniin 6ziinii do kalokls
toloyo salib ovlamaq niyystindaodir.

Mirzo Ibrahimov 1964-cii ilin fevralinda qolomo aldig1 “Miisbot qohroman masolosi” adli
moalosindo yazir: “Miisbot qohroman yaziginin uzun miisahidolori noticosindo hoyatin
miirokkob, dramatik miibarizolori igorisindon secildikdo canli ¢ixir, osordo bdylik rol
oynamaga baslayir” ... “Belo gohromani o zaman yaratmaq olar ki, son onun 6ziinii hoyatda
goriib sevason, ideallarina, xasiyyotine, oxlaqina, vaordislorine vurgun olasan. Boyiik
mohabbotsiz boyiik qohroman yaratmagq ¢otindir” [6. s.71].

Homginin bu da xiisusi qeyd edilmalidir ki, qinaq obyekti olan bozi usaq suratlorinin amallori
no zamaninda, no do 50 il sonraki1 oxucu torofindon do sort qinaqla, lagla qarsilanmur.
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Oksing, bu suratlorlo kolmo-kolmo, misra-misra tanig olduqca, artiq yaslasmis oxucunun
iiroyino oziindon asili olmayan iliq bir xiffot dolur - odobi gohromanda olan xosagolmoz
olamaotlorin islah olundugunu gérmok istoyi.

Oslindo yaziginin nail olmaq istodiyi do budur: comiyyatin gobul etmokdo ¢otinlik ¢okdiyi
ovqatlar1 azyashida xos ohvalla islah etmok! Istoyino hansi qodorde nail oldugu da goz
oniindodir. Belo olmasaydi, qgolomo alindigindan yarim osrdon artiq zaman Otmosine
baxmayaraq hom XX asrin 70-ci illarinin usaqlar1 olan bugiinkii agsaqqal nasil, hom do XXI
osrin 6z usaqglar1 homin asarlori momnuniyyatla, sevo-sevo miitalio etmozdilor.

Soyloyin gorok kimdir,

Cixan zaman esiyo

Pisik dama dirmasir,

Sican girir desiya?!

Yeno haray-hogirdi:

Kimso barkdon disloyib

Qulagin1 dovsanin,

Kimin isidir géron?

- Kimin olar, Orxanin! [4. “Orxan” s.236]

NOTICO

Son olaraq bu gonasto golo bilirik ki, Z.Xolilin usaq seirlorinin odobi gohromanlar sairin
hoyati miisahidslorindon misralara kogiiriilon real suratlordir. Onlarin hor biri 6zlinomoxsus-
lugu ilo diggetds galir. Aralarinda doacali, orkdyiinii, hoyat1 6z bildiyi mezmunda yasamaq
istoyindo olani, darslorindo davamiyyati zaif olanlar oldugu kimi, yliksok qiymotlorlo oxuyant,
hor kos tarafinden qobul ediloni, har koso drnok gostariloni do var. Umds olani ise budur ki, bu
suratlorin hor biri miollifin, eloco do bizlorin hoyatda gordiiyli 100-lorin, 1000-lorin
iimumilogmis suratidir.

Movzii giindomo gotirilmoklo, bu vaxta godor digqet yetirilmoyoan bir gonast - bu qisim
seirlorin asason toronniim xarakterli olmasi da diqqoete ¢atdirilmisdir.

ook sk

“Diinyada sdzdon bdyiik yadigar yoxdur. Zira ki, mal-miilk tolof olur gedir, amma séz qalir”
yazib boyiik Mirzo Calil Mommaoadquluzada.

Inaniriq ki, Z.Xolilin sdzlo “rosmini gokdiyi” obrazlar, eloca do suratlor bugiinagodorki yarim
osrdon artiq bir miiddot orzindo mohobbotlo ohato olunduglar1 kimi, insan yasaminin bu
morhalasi (usaq Omrii) var olduqca onlar da daim yasayacaq, bundan sonraki zamanlar
civarinda da golomo alindig1 illordoki sirinliklo gobul olunacaq, seviacok, var olacaq.

Acar sozlar: badii obraz yaratmaq texnologiyasi, surot, obraz, lirik seirlor, adobi qohroman,
usaq sairi.
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DiL VE KULTUR BIiRLIiGIi

Aygiin KURBANOVA
Azerbaycan Cumhuriyeti Devlet Dil Komisyonuna bagli Izleme Merkezi'nin Ust Eleman1

Ozet

Eski ve zengin kiiltiirel mirasa sahip olan Azerbaycan halki zengin maddi kiiltlir anitlari,
edebiyat, sanat ve miizigi ile her zaman tinliidiir. Asirlik gelenekleri olan Azerbaycan miizigi,
diinya miizik kiiltiiriiniin hazinesine degerli katkilarda bulunmustur. Bu gelenekleri nesilden
nesile aktaran halk miiziginin yaraticilarinin Azerbaycan miiziginin gelismesinde paha
bicilmez rolil vardi. Azerbaycan ulusal miizik sanatinda tiirkiiler, danslar, Asik sanati 6zel bir
yere sahip olsada, ancak ulusal miizigimizin temel dayanagi mugam tarzidir.

Anahtar Kelimeler: miizik, tiirkii, dans

LANGUAGE AND CULTURE UNITY

Abstract

The people of Azerbaijan, who have an ancient and rich cultural heritage, have always been
famous for their rich material cultural monuments, literature, art and music. Azerbaijani
music, with its centuries-old traditions, has made a valuable contribution to the treasury of
world music culture. The creators of folk music, who passed on these traditions from
generation to generation, had an invaluable role in the development of Azerbaijani music.
Although folk songs, dances and Asik art have a special place in Azerbaijani national music
art, the mainstay of our national music is mugham style.

Keywords: music, folk song, dance
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ORHON-YENISEY ANITLARININ ARASTIRILMASI

Prof. Dr. Sevinc Novruz kiz1 ALIYEVA
Azerbaycan Cumhuriyeti Devlet Dil, Komisyonuna bagl izleme Merkezi Baskani

Ozet

Eski Cin kaynaklarinda, eski Yunan ve Latin yazarlarin eserlerinde Tiirk etnozlar1 hakkinda
bilgi ancak M.O. Birinci bin yilin ortalarindan sonraki yiizyillara aittir. Bu nedenle VI-VIII
yiizyillara ait eski Tiirk yazili anitlari, Tiirk halklarinin tarihi ve kiiltiirii hakkinda ilk ve tek
kaynak olarak nitelendirilmektedir. 19. ylizyilin sonlarinda okunan ve arastirilan bu anitlar,
Azerbaycan halkinin ve diger Tiirk halklarmin etnik ve dilsel tarihini incelemek i¢in ana
kaynaklardan biridir.

Anahtar Kelimeler: anit, etnoz, tarih

INVESTIGATION OF ORHON-YENISEI MONUMENTS

Abstract

Information about Turkish ethnoses in ancient Chinese sources, in the works of ancient Greek
and Latin writers, can only be found in the BC. It belongs to the centuries after the middle of
the first millennium BC. For this reason, ancient Turkish written monuments belonging to the
VI-VIII centuries are described as the first and only source about the history and culture of the
Turkish peoples. Read and researched in the late 19th century, these monuments are one of
the main sources for studying the ethnic and linguistic history of the Azerbaijani people and
other Turkic peoples.

Keywords: monument, ethnos, history
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LEGAL STUDY OF THE WORLD

AYUSHI SINGH
Galgotias University, Department Of Law

SPARSH YADAV
Galgotias University, Department Of Law

Abstract

The history of law’s relation with the social sciences necessitates a dissection of the various
meanings at play on both sides of the relationship. The term ‘law’ is used to refer to the two
distinct decision-making processes of adjudication and legislation. ‘Social science’ refers to a
wide spectrum of epistemic endeavours, ranging from extremely positivist to highly
interpretive. These social scientific endeavours have gradually cleansed themselves of the
numerous legalisms that originally framed them, in varied ways. Simultaneously, as they
establish themselves as autonomous epistemic practises or sources of scientificity, legislative
and adjudicative practise broaden the frontiers of relevant knowledge from which to draw for
legal purposes.

The oldest written set of laws known to us is the Code of Hammurabi. He was the king of
Babylon between 1792 BC and 1758 BC. Hammurabi is said to have been handed these laws
by Shamash, the God of Justice. The laws were carved on huge stone slabs and placed all over
the city so that people would know about them. Ruled over an empire with only about 282
laws. The code’s rules were elementary, and its punishments straightforward.

Since the 1990s, Attempts to augment the traditional, primarily national historiographical
traditions by introducing a global component have been on the increase. Meanwhile, the term
‘global’ has become increasingly popular in legal historical publications, papers, and even
institutions. Legal historiography is being influenced by the transnationalization of law, as
well as the emergence of global history and global studies in general. The necessity for
fundamental reflections on law and legal study, as well as a fresh appeal for long-term
perspectives on a global scale, has become obvious as the world’s legal systems undergo
enormous upheavals. As a result, there is an increasing demand for legal history from around
the world.

However, there is no agreement on what global legal history is, what goals this type of legal
historiography aims to achieve, or even where it should be placed in relation to other
disciplines. The following article tries to paint a broad picture and highlight some of the major
challenges that global legal history faces.

Keywords: Global History, Legal History, Legal Method, Translation, Multi-normativity
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DISTRIBUTION OF TRADITIONAL LEGACY TO CHILDREN ACCORDING TO
BILATERAL SYSTEM IN JAVA INDONESIA REGION

Elfrida Ratnawati
Faculty of Law, Universitas Trisakti

Sugeng Supartono
Faculty of Law, Universitas Trisakti

Meta Indah Budhianti
Faculty of Law, Universitas Trisakti

Yulia Fitriliani
Faculty of Law, Universitas Trisakti
ORCID: 0000-0001-7424-3812

Abstract

In Indonesia there is no unification in inheritance law, but there are 3 (three) that apply in
society, including customary inheritance law, Islamic inheritance law, and western civil
inheritance law. This paper discusses the rights of biological children in the inheritance of
their parents, which distribution if the community concerned is subject to customary
inheritance law, then the distribution can be seen from the existing kinship system, namely
patrilineal, matrilineal, and parental or bilateral. How is the distribution of inheritance to
children in Java, Indonesia, which adheres to customary inheritance law in the bilateral
kinship system? The discussion of this paper uses a conceptual approach, which uses
secondary data and will be analyzed and described descriptively. The results showed that in a
patrilineal society that adheres to the male lineage, the position of the son is very prominent
than the daughter, so that the son is the successor of the offspring and as the heir of the
parents/father. Sons are the successors of their father's descendants drawn from one original
father, while daughters are prepared to become other people's children who will strengthen
other people's descendants. Therefore, the position of the daughter is not as a successor and
not as an heir. In the parental or bilateral kinship system, the hereditary system is drawn
according to a two-sided line (father-mother), where the position of sons and daughters is not
distinguished. This kinship system is followed in Javanese society. The position of sons and
daughters as heirs who have the same right to the inheritance of their parents applies in
Javanese society. According to customs in Central Java, children, both male and female, are
entitled to the inheritance of their parents in an equal distribution.

Keywords: Child Inheritance; Bilateral; Indonesian customs

A. Introduction

Children are a mandate and gift from God Almighty, which is inherent in the dignity and
worth as a whole human being. The existence of children in inheritance law has a very
important position. The existence of children will directly lead to the process of inheritance
between parents to their children. The transfer of inheritance from parents to their children
must be carried out properly, in accordance with applicable laws by prioritizing deliberation
to reach an agreement. The provisions and the existence of customary inheritance law have
regulated the distribution of inheritance, in which the arrangement has accommodated the
rights and obligations between the testator and his heirs.
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Indonesia is a country that has various kinds and cultures. So that the Indonesian state also has
many kinds of rules whose rules are certainly related to the various cultures that exist. In
Indonesia, there is no inheritance law that has a national nature, but inheritance law has
various kinds of which are often applicable in society, including customary inheritance law,
Islamic inheritance law, and civil inheritance law. Each inheritance law has different rules.
Society has a variety of different character traits, both individual and familial. And it can be
said that the nature of this family is very closely related and certainly has a very large
influence on the wealth or property of the community itself.

Fair distribution of inheritance in accordance with applicable law is the basis that must be met
in the process of distribution. Indonesia is a country rich in cultural diversity, and this affects
the enactment of laws governing the distribution of inheritance, including customary
inheritance law, western civil inheritance law and Islamic inheritance law, each of which
divides inheritance based on applicable legal rules. What will be discussed in this paper is the
distribution of inheritance based on customary inheritance law which is influenced by
customary law, and is one of the laws that is used as a reference and basis in the process of
dividing inheritance.

In customary inheritance law, the distribution of inheritance to the heirs is determined from
the kinship or kinship system, which is divided into 3 (three) namely the Patrilineal kinship
system, which is to draw the lineage of the father or the male, which means that the son gets
the inheritance while the daughter gets the inheritance. only get gifts such as jewelry from his
parents. In Indonesia, this inheritance distribution system exists in the Batak, Balinese, Toraja,
Nias and so on. Matrilineal is a system of inheritance distribution that draws the female
lineage, so that it is the daughter who inherits. This inheritance distribution system in
Indonesia, exists in the West Sumatran or Padang tribes in Indonesia and Bilateral is an
inheritance division system that does not distinguish between sons and daughters, the
inheritance is equally divided, and the Javanese are a tribe in Indonesia that is subject to this
system.

The existence of children in the distribution of inheritance has a very important position,
where the presence of children will directly cause the process of inheritance between parents
to their children. The existence of customary law must be maintained and preserved as a
culture and noble values that develop and grow as a benchmark in people's lives. On the other
hand, understanding the child's position in the process of dividing the inheritance, and how
the process of dividing the inheritance according to customary inheritance law, is also very
important for the author, which is the basis for conducting this research.

If it is seen more clearly related to inheritance law as described above, then the explanation in
the following discussion can be related to the principle of the inheritance process for boys and
girls as applicable on the island of Java, which is called the Bilateral kinship system.

B. Result and Discussion

1. Heirs of both Men and Women according to Customary Inheritance Law

Heirs both male and female according to customary inheritance law. In Indonesia, between
one region and another, there is a difference regarding the heirs, both for heirs who are
entitled to inherit and those who are not heirs but inherit. Whether or not the heirs are entitled
to inherit is greatly influenced by the kinship system and the religion adopted. Based on the
influence of the lineage principle that applies to the community itself, the heirs of each region
will be different. Javanese society that adheres to a bilateral system, both boys and girls have
the same rights over the inheritance of their parents.
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Customary inheritance law does not recognize the principle of "legitieme portie" or absolute
part as western inheritance law where inheritance rights have been determined for certain
parts of inheritance as regulated in article 913 BW. Customary inheritance law also does not
recognize the right of the heir to demand that the inheritance be distributed to the heirs as
referred to in the second paragraph of article 1066 of the Western Civil Code, but if the heir
has a need or interest, while he is entitled to inherit, then he may submit his request to be able
to use the inheritance by means of deliberation and consensus with the other heirs.

The division of inheritance by the heir to the heirs is based on customary inheritance law. In
general, the inheritance process that applies according to customary law in Indonesian society
only has two forms, namely first, the inheritance process carried out while the heir is still
alive, and second, the inheritance process carried out after the heir dies. If the inheritance
process is carried out while the testator is still alive, it can be carried out by way of
forwarding, transferring, ordering, willing, and mandating. On the other hand, if it is carried
out after the heir dies, the ruling method is carried out by certain children, family members or
to relatives, while in the case of a deferred distribution, the distribution is carried out in a
balanced manner, compared or according to religious law.

2. A Son and a Daughter Inheritance System

In Indonesia, there is a system of inheritance in customary law. Inheritance system in
customary law can be divided into 3 (three) kinds, which can be described as follows:
Individual Inheritance System Inheritance with individual system is an inheritance system
where each heir gets a division to be able to control and/or own inheritance according to their
respective share. After the inheritance is divided, each heir can control and own a share of his
inheritance to be cultivated, enjoyed, or transferred (sold) to other people. This individual
inheritance system is applied to societies with parental or bilateral kinship systems, where the
position of men and women is equal or equal. As adopted by the Javanese people (Javanese
terms: mentas and mencar). The characteristic of the individual inheritance system is that the
inheritance rights will be divided between the heirs, this is as applicable according to the Civil
Code and Islamic law, as well as only applies to people in the customary law community,
such as Javanese families with a system of parental or bilateral relationships.

Collective Inheritance System Collective inheritance system is where the inheritance is passed
on and transferred by the owner from the heir to the heirs as a unit that is not divided into
control and ownership. Therefore, the heirs have the right to seek to use or obtain the
proceeds from the inheritance. How to use their inheritance for the interests and needs of each
heir is jointly regulated on the basis of deliberation and consensus by all members of the
relatives who are entitled to the inheritance under the guidance of their relatives. This
collective inheritance system exists, for example, in the Minangkabau community. In
Minangkabau, property is controlled by the clan collectively, while the heirs are also members
of the clan, so the death of a person within the clan does not cause much problem. Property
remains in the house occupied by the clan to be used jointly by all members of the clan. In
Minangkabau the collective system applies to inheritance land which is managed together
under the leadership or management of the head of the inheritance, where family members
only have usufructuary rights.

The majority inheritance system which is a collective inheritance system, only the transfer
and control over what is not divided is delegated to the eldest child (from the male majority
system or the female majority system) who serves as the head of the household or the head of
the family replacing his position as parents. (father or mother) as the head of the family.
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The eldest child in his position as the successor of the responsibility of the deceased parent is
obliged to take care of and care for the other siblings, especially responsible for the
inheritance of his parents and the lives of his brothers (sisters) who are still small until they
are married and stand alone in their hereditary kinship.

There are 2 (two) kinds of majorat system due to differences in the heredity system adopted,
namely: Male majority, also applies to Javanese customs such as the island of Java and female
majority. The characteristic of this majorat inheritance system is that the inheritance of
parents (lower inheritance) or ancestral property of relatives (high inheritance) remains intact
and is not distributed to each heir but is controlled by the eldest son (male majority) in the
neighborhood. Javanese society, or still controlled by the eldest daughter (majorate women).
The weakness and advantage of this majority inheritance system lies in the leadership of the
eldest child who replaces the position of his deceased parents to manage wealth and use it for
the benefit of all family members. The eldest child must take full responsibility and must be
able to maintain the integrity. harmony in the family until all the heirs become adults and can
independently manage their own household. However, if the eldest child is irresponsible and
unable to control himself over the inheritance of his parents (called wasteful), then the
inheritance of his parents can be managed by other family members.

3. The Process of Inheritance of a Man and a Woman

Before the heir dies. In customary inheritance law, the process of inheritance can be carried
out in the following ways: Method of forwarding or transferring When the heir is still alive,
the heirs often carry out the transfer or transfer of customary positions or positions, rights and
obligations of assets to their heirs. This method usually takes place according to local
customary law, for example with respect to position, rights and obligations and assets that are
not divided between the eldest or youngest son in Java or the eldest daughter in Java. There is
also the provision of certain assets as a provision of wealth for continuation given by the heirs
to their children when their children are about to marry and build a new house. The gift can be
in the form of houses, land, fields, jewelry.

The method of election when the heir is still alive, where the heir appoints the heir to the
rights and obligations of the inheritance in the form of certain assets. The transfer of the
inheritance will completely pass to the heirs if the testator is declared dead. The way the heir
leaves a will in the form of inheritance or his property is usually done by way of writing or
speech. And if the heir does it by speaking or by writing, it must be witnessed by family
members, village elders, and other heirs. After the heir dies, sometimes problems arise
whether the inheritance is passed on to his heirs in a divided or undivided state. If the
inheritance is continued in an undivided state, it is necessary to determine if the inheritance is
in control.

4. The Position of Children on the Island of Java

The position of children according to customary law, has the most important position in every
indigenous people. According to the parents, the child is seen as the successor of his
generation, the child is also seen as a place where all the hopes of the parents in the future
must be shed and are seen as the protector of their parents when that person is no longer
physically able to earn a living on their own. Children are expected as a substitute or
successor of the family in terms of breadwinners and as protectors of the family.
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Therefore, since the child is still in her womb, until she is born, even later in her further
growth, in indigenous peoples, there are many traditional ceremonies that are religious in
nature and magical and which are held sequentially following the child's physical growth, all
of which are aimed at protect the child and the mother who bears him from all dangers and
disturbances and later after the child is born, so that the child in question can transform into a
child who can meet the expectations of parents. Based on customary law after marriage,
husband and wife must have the responsibility to take care of, maintain, and educate children
as well as possible, both biological children, adopted children, stepchildren and children out
of wedlock.

The legal relationship between children and parents, between one area and another, there is a
difference. This difference is due to the kinship system of each region. When viewed from the
origin of the child in question, this greatly distinguishes the position and rights of these
children. However, the so-called biological children, illegitimate children, stepchildren, and
adopted children in positions according to law have the same rights, namely in obtaining
supervision, maintenance and education from their parents. However, in the matter of the
division of inheritance between biological children, illegitimate children, stepchildren, and
adopted children, they get a different and unequal share or based on their portion, which can
be described as follows: Position and rights of biological children in inheriting. All children
born from the marriage of the father and mother are legally called biological children. If the
marriage of the father and mother is not valid, then the child becomes an illegitimate
biological child (kowar child, bastard child, kampang child, Astra child). Children born of
their own blood or referred to as biological are considered legitimate heirs. But in this case
there are several things that cause the child to be considered an illegitimate child: Does not
have the right to be an heir from either the father or mother even though the child is a
biological child, this is due to certain things. Only has the right as an heir from his biological
mother or from his father, so in this case only inherits from one party. Having the same
position as biological children who in this case are considered as legitimate children as heirs
of their biological fathers.

The position of the biological child in the inheritance of the inheritance is very important,
because the biological child is the one who will inherit all of his inheritance. The relationship
with the position of biological children in customary inheritance law can be seen from the
existing kinship system, namely the patrilineal kinship system, the matrilineal kinship system,
and the parental or bilateral kinship system. In a patrilineal society that adheres to the male
lineage, the position of the son is very prominent than the daughter, so that the son is the
successor of the offspring and as the heir of the parents/father. Sons are the successors of their
father's descendants drawn from one original father, while daughters are prepared to become
other people's children who will strengthen other people's descendants. Therefore, the position
of the daughter is not as a successor to the offspring and not as an heir.

In the kinship system with a parental or bilateral system, namely the hereditary system drawn
according to a two-sided line (father-mother), where the position of sons and daughters is not
distinguished. In parental or bilateral kinship, free marriage applies, where the position of
husband and wife is equal and balanced. This kinship system is followed in Javanese society.
The position of sons and daughters as heirs who have the same right to the inheritance of their
parents applies in Javanese society. According to customs in Central Java, children, both male
and female, are entitled to the inheritance of their parents in an equal distribution.

In customary law communities, the position and regulation are also based on the composition
of the indigenous peoples concerned and the prevailing form of parental marriage.
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In a society with a patrilineal kinship structure that tends to have honest forms of marriage,
where the wife is generally included in the husband's kinship group, the position of the child
is associated with the purpose of transmitting offspring according to the male line. So there is
a possibility that a family that does not have a son or has no children at all raises a daughter in
the position of a son or raises someone else's son to be the successor of a descendant whose
position is equal to that of their own child. Thus, in a patrilineal family/household, there are
various kinds of children, such as legitimate children who are not in the same position as
illegitimate children, biological children who have different positions because of the different
position of the mother.

Marriage is carried out between a husband and wife, in this case with the aim of building a
sakina mawaddah and warahmah household and obtaining pious and pious offspring. Usually
what happens in people's lives is that marriages carried out between husband and wife are
getting devout and pious offspring and can create a sakinah, mawaddah and warahmah family.
The role of women is strongly influenced by the local culture in which they live. Like the
culture in Indonesia, especially Java. The previous teaching that developed in Javanese
society was the position of women being placed under the control of men. The ideal woman is
a woman who is able to please her husband. This includes the wife's duties in preparing food
for her husband and family, always taking care of the cleanliness of the house, being able to
take care of children and others. Various teachings that are passed down in the form of
documentation or passed down in oral form, indicate that there is an order for Javanese
women to obey their husbands and stay at home and hide their role in the public sphere. In
customary law communities, the position and regulation are also based on the composition of
the indigenous peoples concerned and the prevailing form of parental marriage. In a society
with a patrilineal kinship structure that tends to have honest forms of marriage, where the wife
is generally included in the husband's kinship group, the position of the child is associated
with the purpose of transmitting offspring according to the male line. So there is a possibility
that a family that does not have a son or has no children at all raises a daughter in the position
of a son or raises someone else's son to be the successor of a descendant whose position is
equal to that of their own child. Thus, in a patrilineal family/household, there are various
kinds of children, such as legitimate children who are not in the same position as illegitimate
children, biological children who have different positions because of the different position of
the mother.

Marriage is carried out between a husband and wife, in this case with the aim of building a
sakina mawaddah and warahmah household and obtaining pious and pious offspring. Usually
what happens in people's lives is that marriages carried out between husband and wife are
getting devout and pious offspring and can create a sakinah, mawaddah and warahmah family.
The role of women is strongly influenced by the local culture in which they live. Like the
culture in Indonesia, especially Java. The previous teaching that developed in Javanese
society was the position of women being placed under the control of men. The ideal woman is
a woman who is able to please her husband. This includes the wife's duties in preparing food
for her husband and family, always taking care of the cleanliness of the house, being able to
take care of children and others. Various teachings that are passed down in the form of
documentation or passed down in oral form, indicate that there is an order for Javanese
women to obey their husbands and stay at home and hide their role in the public sphere.

In reality, the role of Javanese women in the family is divided into two things, firstly, priyayi
women consisting of royal women and noble wives. They are not burdened with financial
problems because they have high-income husbands, so women in this group only carry out
activities at home. The second is women from the elite group, which consists of women
farmers and workers' wives.

85



5. INTERNATIONAL
PiRI REIS CONFERENCE ON LINGUISTIC, HISTORY & GEOGRAPHY
WEB: https://www.izdas.org/pirireis

E-MAIL: izdasconference2@gmail.com
______________________________________________________________________________________________________________________________________________________________|]

Most of them help work to support the family with the aim that the family's economic
situation will improve because the results of their husband's work are unable to feed and send
their children to school. Some of them work as farmers in the fields, selling at home or at the
market, some even work as Indonesian workers. Similar to the position of women in Javanese
texts and cultural contexts, the position of women in earlier Arabic cultural texts and contexts
also places women as main actors in the domestic sphere as women who must obey and
submit to their husbands.

5. Conditions for Receiving Inheritance

The conditions for obtaining inheritance among its parts are: Relationship between husband
and wife who have been bound by marriage/marriage Descendants in a downward and upward
line (children, grandchildren, great-grandchildren, to the bottom line), in terms of the
conditions for receiving the inheritance above by the heirs, there are further provisions in it, as
the above also applies to Javanese indigenous peoples, including East Java, because the
majority of Javanese people are Muslim. There are several things that cause a person not to
get an inheritance which is due to the following: A person who has committed a murder and a
person who has different beliefs with his heirs.

6. The Position of Boys and Girls in Inheritance according to the Bilateral System in
Java, Indonesia

The legal position of biological children in a patrilineal society in inheriting is a son as the
successor of offspring and as heirs of his parents/father, while a daughter is not a successor
and not an heir, while in a matrilineal society (female) the position of biological children is
both female. and men only inherit from their own mothers and in the parental kinship system,
the position of sons and daughters is not distinguished, equal and balanced and as heirs are
entitled to the inheritance of their parents in an equal distribution. The position and rights of
adopted children with their biological parents, children who have been adopted by others,
result in the relationship with their biological parents being severed. The position of the
biological parents has been replaced by the adoptive parents, but does not break the child's
family ties to his biological parents.

In addition to the wife and children, in this case those who are entitled to inherit rights are
parents in a straight line up, grandfather from father in a straight line up, grandmother from
mother in a straight line up. Cousins, nephews, aunts, uncles who in this case are descended
from men, for example, fathers, grandfathers.

However, as explained in the question, that the heir died leaving his wife, six sons and three
daughters only. The inheritance mentioned is not explained in which category, whether it is
joint property or inherited property, or acquired property. If the property is joint (between
husband and wife), then the wife gets the rights from the joint property. However, if what is
meant is inherited property, or inherited property of the heir, then the wife only gets 1/8 of the
share, the rest is for the children. In this case, the blessing to become an heir is a downward
line where the heir of the highest lineage, namely the child, must come from the blood of the
heir's biological descendant. And related to children who do not live together, then he is
considered not to be included in the main heir as the heirs listed above.

In the distribution of the inheritance of the Javanese community, because the Javanese people
are closely related to adat, then in the distribution of their inheritance they use customary
inheritance law and because the majority of Javanese people are Muslim, Islamic inheritance
law applies both to male and female inheritance.
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Inherited assets according to customary inheritance law are not only those of economic value
but also non-economic ones, namely those that contain customary honor values and are
religious in nature. so that if an heir dies, it is not only the tangible inheritance that will be
passed on or transferred to the heirs but also intangible objects.

The types of inheritance according to customary law are as follows: Customary position or
position A hereditary customary position or position is an intangible inheritance. For example,
the position of the customary head or traditional officers. Included in the inheritance of
customary positions are the rights and obligations as members of the customary prowatin
(council of traditional elders) who maintain customary order, regulate traditional events and
ceremonies, use traditional equipment and buildings and act as mediators in settlement of
customary kinship disputes.

Heirloom treasures are divided into two types, namely high inheritance and low inheritance.
High library assets are all tangible assets, fixed objects such as buildings and land, movable
objects such as traditional clothing and traditional jewelry, weapons, agricultural tools,
fisheries, livestock, amulets. Meanwhile, in the form of intangible objects, such as the occult
sciences and written messages. Low inheritance assets are all inherited assets that are also
undivided, originating from the hard-earned livelihoods of grandparents or mothers/fathers
and most of them are not located in the village of origin. Congenital assets are all inherited
assets owned by the husband or owned by the wife with the aim of carrying out marriages
related to inherited assets. An example is a moving object. Search treasure is an inheritance
that comes from a husband and wife that is obtained with difficulty and is valid as long as the
marriage between husband and wife is still bound.

C. Conclusion

From the results of this study, the authors conclude, the distribution of inheritance based on
the Javanese community specifically including the province of East Java, in addition to the
community carrying out an inheritance system carried out between the heir and heirs, is
carried out with the provisions of the applicable inheritance law and in this case, of course,
must be done by in good faith and in a familial way.

Regarding the distribution of inheritance, it must be done with an agreement between the
parties, both heirs and heirs. Where the distribution is equal, namely one part for boys and one
part for girls.
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SEARCH FOR INDIGENOUS ELEMENTS IN DOMINATING CULTURE: A STUDY
OF GADDI TRIBE IN WESTERN HIMALAYAN REGION

Kiran Sharma
Department of History, Himachal Pradesh University

Assist. Prof. Anjali Verma
Department of History, Himachal Pradesh University

ABSTRACT

Chamba region first emerges from the mists of Rigvedic and post-Vedic texts yet remains
shrouded in clouds of uncertain historical background till second century BC when
numismatic evidences appear as concrete source of its existence with the lacuna of not
providing detailed description as an evidence to know culture, society or religion of the area
much. However, it is only from the beginning of the eighth century AC that epigraphic
gleanings sparkle the name of the place as Brahmaur and allow one to reconstruct socio-
religious structures along with political developments taking place in the area.

The present study is an addition to on-going research on the area by re-visiting the Gaddi
brahman community of Bharmaur area of Chamba district in present day state of Himachal
Pradesh. It is an attempt to find the elements of indigenous and Brahman as social and cultural
milieu as caste and religious rituals remained a dominating factor from Gangetic plains of
India as several waves in western Himalayan region.

The present study concludes on two findings; a) that not gotra but aal is the indigenous
element in Gaddi tribe of Bharmaur. Secondly, marriage with same caste is taking place.
Thirdly, there is amalgamation of several elements of tribal and dominating Hindu culture in
the Gaddi tribal social life.

Keywords: Aal, Bharmaur, Chamba, gotra, caste.
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RELIGIOUS FUNDAMENTALISM AND GENDER DISCRIMINATION IN
TAHMINA DURRANI’S BLASPHEMY

Assist. Prof. Dr. Rafraf Shakil
Shrada University

Abstract

The present paper is an attempt to critically analyze the representation of religious
fundamentalism and gender discrimination in Tahmina Durrani’s Blasphemy. The novel
highlights how women are forced to live a life of servitude by manmade religious rules and
misinterpretation of Holy Scripture. The novel selected for study is a tragic story which shows
how religion is used as a tool to get power and to dominate the weaker sections of society.
The story set in South Pakistan revolves around the protagonist which shows male dominance
and religious fundamentalism at its peak. It highlights the issue of distortion of religion by the
so called hypocritical predatory religious leaders. It also exposes the issue of gender
discrimination and how it is defended by religious laws. All religions are patriarchal in nature
and give women the secondary status; "Men are above the women, because Allah has given
the one part superiority above the other.” (Koran: Sura 4) "One hundred girls are not worth
as much as one boy." (Confucius) "4 woman must never enjoy independence.” (Hinduism)
"The women shall be servants to their men who are their masters.”" (Christian Bible: Paul to
the Ephesians in the New Testament)

Islamic countries like Pakistan is known for subjugating women in the name of Sharia Law
and confining them in the four walls making them voiceless. Thamina Durrani’s Blasphemy
takes the reader inside the secret life of so called God man and questions the misuse of
religion by Muslim clergy. The objective of this research is to analyze how women are
trapped by misconstruction and misinterpretation of religious laws by some and how it
impacted women’s life socially and politically.

Keywords: Fundamentalism, religious oppression, gender discrimination, Sharia Law.
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GEOGRAPHICALLY EXCHANGE CAPABILITY OF PAKISTAN WITH THE
SOUTH ASIAN NATIONS: AN ENORMITY ARCHETYPAL METHODOLOGY

Dr. Muhammad Faisal
Sindh Madressatul Islam University, Artificial Intelligence, Information Technology

Alquma Faisal
Sindh Madressatul Islam University, Artificial Intelligence, Information Technology

ABSTRACT

The ongoing review researches the exchange capability of Pakistan with south Asian nations
utilizing an increased gravity model methodology. the model utilized most recent ESCAPF
dataset with base year 2017. results show that basic typical tax inconvenience and GDP of
accomplice nations emphatically influence the exchange worth of Pakistan, though
straightforward normal duty burden respectively hurts the exchange volume of the revealing
country. measurably, a one percent change in the taxes rate will diminish 0.3 percent in
Pakistan's complete exchange. besides, a one percent expansion in the GDP of the accomplice
nations will expand Pakistan's all out exchange by 0.5 percent. we additionally tracked down
that normal language, landlocked, and distance essentially influence Pakistan's all out
exchange. authentic Pakistan going to low not tracked down the making authority in Pakistan.
the temporary GDP development rate for the year 2021-22 is assessed at 4.97 percent,
declared the arranging service after a gathering of the public records board of trustees. The
expansive based development was seen in every one of the areas of the economy, it added. the
GDP is the financial worth of all labor and products created in a year. the almost 5.3%
development rate is higher than the authority focus of 4.4 percent and far higher than the
evaluations of the service of money, state bank of Pakistan, IMF, world bank and the Asian
improvement bank. this exploration prescribes south Asian nations to overhaul the duty rates
and other non-tax boundaries to support exchange and availability for the better fate of the
occupants of south Asian nations.

Keywords: inconvenience, accomplice, emphatically, straightforward, trustees, expansive
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IS CORPORATE SOCIAL RESPONSIBILITY AN INDUSTRY SENSITIVE
PHENOMENON?

Asif Igbal
Department of Management Sciences, Alhamd Islamic University

Abstract

The main purpose of this study is to observe the understanding level, implementation stage
and disclosure route/intensity within various nature of corporations operating in Pakistan. GRI
(G-4) guidelines were taken to calculate the CSR’s trends with the help of content analysis
within sin and neutral industries. Overall, this research revolves around the extent of different
CSR’s dimensions, essence of its indicators and the nature of activities both in more and less
sensitive (hazardous) corporations. Unlike proposition, it was noticed that neutral industries
outperformed in almost every dimension. Government and other law enforcement institutions
should act as watchdog to monitor corporate activities, especially in sin industries. They
should introduce and implement customized CSR guidelines which are not only acceptable to
corporations but also fulfill the needs and priorities of all stakeholder, especially weak and
silent stakeholders.

Keywords: Corporate social responsibility; neutral industry;; GRI (G-4); Pakistan.
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COVID-19-EPIDEMIC: HINDUISM AND THE ARRANGEMENT OF
THE LAST RITES

Ananda Majumdar

The University of Alberta, Bachelor of Education after Degree Elementary, Faculty of
Education

ORCID: 0000-0003-3045-0056

Abstract

COVID-19 pandemic is a reality for humanity, which means that the last rites must be faster
and accepted and minimize the number of people involved. Close contact with the dead body
is not possible without any personal safeguard. These rules challenge the families and friends
of the deceased to manage their loss. The article will discuss the understanding of the Hindu
perspective on the management of the dead body and its current precautions for the last rites
to reduce the achievable danger of additional infection regarding the COVID-19 epidemic.
Hinduism is one of the oldest religions, next to Christianity and Islam, and the third largest.
An estimated 1.15 billion people, 15-16 percent of the world population, are Hindu, from
Nepal, Mauritius, Bali (Indonesia), and India. Rather than one amalgamated method, it covers
a vast diversity of spiritual beliefs and phenomena throughout its scriptures, such as Vedas,
Upanishads, Puranas, and epics such as Bhagavat Gita Mahabharata and Ramayana. In
Hinduism, it is the faith that all livelihood animals have an 'Atman' (soul, spirit) as the
supreme soul from the God' Brahman,' which is the principle of all formation. Though the
brain and the form of the being are subject to demise, Atman (soul, spirit) is immortal and
passes between another human through the re-embodiment over many lives. In Hinduism,
there are three types of funerals: 'Agni Dah' (incineration), 'Bhu Samadhi' (entombment), and
Jal Samadhi (water entombment). Most Hindus burn their deceased, while saints and infants
are buried or submerged in the stream. According to the ritual, 'Antyesti' (funeral) of the
'Marodeho' (dead body) is usually arranged within twenty-four hours of death. The details of
the funeral rites depend on the school of ideas, community, caste, gender, and the age of the
dead. Therefore, a general description has been provided here. The Government of India has
published guidelines regarding the final rites of those confirmed to have died due to COVID-
19. Crematory staff should be informed of the possible risk of infection and provided PPE;
Staff must rehearse precautions of hand sanitation, use of masks, and gloves; Hindu rituals
such as reading from sacred scriptures, interspersing holy water and other last rites that do not
need touching the body may be allowed; Bathing, kissing, hugging the dead body should not
be allowed; The service staffs and the family members of the deceased person should wash
their hands entirely and carefully after execution of the last rites; The ashes of the dead person
do not posture any harm and may be gathered to perform the last rituals. ; Large gatherings at
the burning ghat (crematoriums) should strictly be social distancing. The purpose and
objective of the article are to focus on arranging the last rites of the Hindu religion during the
pandemic era. A documentary analysis has been followed for the methodology of the paper
writing. A feature question is how does religious faith affect the context of the COVID-19
scenario?

Keywords: COVID-19, Customs, Reincarnation, Cremation, Salvation, Spiritualism,
Divinity, Precautions, Soul, Eternal, Immortal, Death, Heaven, Embodiment, State of Selfless
Awareness of Loyal Constitution, State of Bliss, Pleasure, Terrible Moment, Relieve,
International Committee of the Red Cross, Government of India Health and Family Services,
Health Prevention Control Practice, Autopsies, Embalming, Morgue, Health and Safety,
Environmental Cleaning, Holiness, Holy River Ganges.
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Introduction: Hinduism is one of the oldest religions and religion of the majority in India
and Nepal. 'An estimated one billion people worldwide are Hindu, while in the United States,
an estimated 1.8 million Hindus reside. 2’Karma and reincarnation are the two most typical
values in Hinduism. Therefore, they evaluate death well because of its soul knowledge as the
soul moves for spiritual development and enlargement. Karma decides the next incarnation,
whether it will be a peaceful or wild destiny based on good karma and bad karma. If anyone
lived a good life, performed good deeds and helped others, shares emotions with others for the
betterment and thus devoted to the almighty, they would bear with a more privileged
existence and improve their spiritual status. This is how they will achieve the highest level of
a spiritual entity, called 'moksha.' Therefore, death is the next stage on the voyage. Though it
gives comfort in knowing their reincarnation, the loss of life provides mourning because of its
absence at present. Therefore, support during grief is essential for a compassionate life. Hindu
beliefs are extraordinarily diverse, with a vast diversity of spiritual attitudes. Its scripts range
from the earliest Vedas to many epics and literature on the idea that the soul is immortal.
Therefore, the human being can be dead; thus, their physical entity vanishes, but their soul is
alive. It moves and is reborn based on its past activities. The soul is, therefore, eternal through
many lifetimes over and over. The last rites of the Hindu tradition have been affected due to
the pandemic. The government of India has taken various steps and tools to protect the
communities, health professionals, and cremation handlers. A notice by the government has
been launched saying that all health care professionals, dead body handlers in the isolation
area, and burning places must be trained in the *infection prevention control practice.

All tubes and drains on the dead body must be removed; the dead body should be placed in a
leak-proof plastic body bag. Its exterior can be decontaminated through 1 percent
hypochlorite and dressed in waterproof material. All used materials must be decontaminated;
all medical waste must be exposed; the health staff will perform and follow hand hygiene.
“The dead body should be stored in a cold chamber where 4 degrees. Celsius exists; the
morgue must be clean, and the equipment such as environmental exteriors and streetcar must
be clean with 1 percent Hypochlorite solution®. Autopsies must be prevented; in this context,
the number of autopsies specialists must be limited; the team in the autopsies room must use
PPE such as head cover, shoe cover, N95 mask, goggles etc. Round needles must be used,
clean, new, and placed in a sharps bucket; the dead body must hand over to close people or
relatives. The autopsies table must be cleaned appropriately according to the standard
protocol. After moving the dead body, the vehicle must always be cleaned, and the staff will
be cleaned with 1 percent Sodium Hypochlorite. ®°The cremation staff will be sanitized for
their safety from the COVID-19 risk; they must wear gloves and masks. Dead bodies must be
seen throughout the face from the body bag by relatives; “any rituals may be allowed when it
is not harmful to the surrounding people. Touching a dead body must not be allowed, and
public mourning must not qualify due to environmental noise pollution.

'The Culture Connection: Hindu End-of-Life Practices — Healthcare Professionals Blog. Paragraph 1.

2 The Culture Connection: Hindu End-of-Life Practices — Healthcare Professionals Blog. Paragraph 1%,

3 COVID-19 Guidelines on Dead Body Management. Government of India, Ministry of Health, and Family
Welfare Services. Training in Infection and Prevention Control Practices.

4 COVID-19 Guidelines on Dead Body Management. Government of India, Ministry of Health, and Family
Welfare Services. Handling of dead body in Mortuary.

5 COVID-19 Guidelines on Dead Body Management. Government of India, Ministry of Health, and Family
Welfare Services. Handling of dead body in Mortuary.

¢ COVID-19 Guidelines on Dead Body Management. Government of India, Ministry of Health, and Family
Welfare Services. At the crematorium/ Burial Ground.

7 COVID-19 Guidelines on Dead Body Management. Government of India, Ministry of Health, and Family
Welfare Services. At the crematorium/ Burial Ground.
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Consequently, it has been realized that rituals of Hindu cremation have been affected due to
COVID-19-pandemic. Though there are many questions over its maintenance by the authority
and people, many actions have been officially launched by the government of India
temporally and even permanently.

Literature Review: The arrangement of last rites in Hinduism is a celebration through many
rituals and customs determined by Hindu textbooks such as Upanishad. The current pandemic
is a critical scenario for human being and their lives. They are dying. Hindu mythological
texts have described those human beings can die physically, but their soul is immortal, and it
goes to the universal body of Lord Krishna. The glimpse of this mythological philosophy-
based statement is nice to hear and realize. It is a religious belief. But how is it practical? How
can it be explained that the soul of the damaged physical body exists in the eternal world? Is
there any proof of a supernational entity? Therefore, rationality should be placed with such
discussion, in the context of the COVID-19-pandemic, the notification of the government-
affected rituals during the last rites of dead bodies. India is a big country with a billion
population. Therefore, it has been observed by many surveys that the notification of the
government for safety did not maintain, especially in the funeral areas of villages. Many
people in India live in villages, unaware of those notifications due to the lack of campaigning
and media resources and their illiteracy. Therefore, the infection was not controlled even after
many safeties protocol standard initiatives. Government himself gathered for political
campaigns without taking any precautions and violated the mass gathering pandemic rule.

Methodology: The paper has been assumed through subordinate sources of data. Subordinate
sources of data include academic articles, websites etc. The description of sources has taken
the method of writing the essay, reading, gathering in-depth insights on topics, exploring
ideas, summarizing, interpreting, and mainly expressed in words (documentary analysis
through qualitative approach). The paper has discussed the divinity of Hinduism through its
last rite rituals, spiritualism, reincarnation, and all traditional values. It has focused on those
classic texts of the Upanishad, the Bhagwat Gita. The article's focus has been illustrated on
the final rite of the dead human body, which belongs to the Hindu community, and its
customary rituals for cremation in the standard period. The precautions have been taken to
protect society from the COVID-19 pandemic and safeguard the dead bodies. Due to the
pandemic, many things have changed in human lifestyles and activities. Therefore, the paper
focused on those restrictions that the government of India has launched regarding the last rite
of the dead body in Hindu communities. According to the Philosophical and Psychical
viewpoints, the paper also discussed the fear of death when a terrible moment, such as a
pandemic. During this disaster period, there should not be any argument regarding the
restrictions on last rite rituals. It is a protection for the society from the gathering and viewing
the last rites. It is therefore rationalized.

Result and Discussion: Hindus believe that life and death are part of the notion of rebirth
(Samsara). ®It is an aspiration to become free from greed, desire, and samsara and attain the
divine state of salvation. Once the state of salvation is accomplished (Moksha), the soul of the
dead human body will be attracted to Brahman, the heavenly force, and the fundamental
reality (Ever plans, 2019). °

8 Hindu Funeral Traditions. Paragraph 1%,
? Hindu Funeral Traditions. Paragraph 1.
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A priest should be signed when an individual of the Hindu religion dies. The priest and the
dead person's relatives will gather with the deceased person. '°Gathering relatives and the
priest will chant mantras or a recording of mantras being recited. When the dying person is
dead or in dying circumstances, they will be transferred to a grass mat on the floor. ''A small
amount of water from the holy river Gages (Ever plans, 2019) should be consigned to the
mouth of the dying person. If it is not possible during dying circumstances, immediately those
actions should be done after the death. '*After death, the dead body should not touch by
anyone as it is recognized as impure. Funeral preparation immediately begins. *The funeral
process should be completed by the next dawn or dusk of the day, whichever happens first. In
this context, a priest should be hired for the entire process and for the guidance of the family
at that time. '*Organs can be donated after the death if any aspiration by the family members
as the deceased person's last wishes. According to Hindu Law, !> there is no restriction against
organ donation of a deceased person (Ever plans, 2019). Mummying the dead body is also
acceptable according to Hinduism'¢. The dead body should be prepared by washing entirely,
and the family members should do it. It is a custom of Hinduism that the family members
should be attached during the final rites of the dead body. The funeral home may consider
washing the dead body if it is impossible. '®According to the ritual, the head of the dead body
should be confronted southward (Ever plans, 2019). A lamp with lighting oil and a picture of
the preferred deities should be placed by the deceased's head. '"The holy bath of the dead
body should be done with a mixture of milk, yogurt, ghee (clarified butter) and honey (Ever
plans, 2019). The body can be washed with cleansed water, and mantras should narrate the
washing materials®®. After cleaning the dead body, big toenails should be knotted jointly?! ,
hands should be placed in a position of prayer, **then the body should be covered in a plain
white piece. A married woman who died before her husband should be worn on a red sheet.
2Hindu custom believes a brief viewing should be held before the incineration. Therefore, the
dead body should be placed in a simple coffer (Ever plans, 2019). **Ash (Vibuti) or
sandalwood (Chandanam) should be smeared on the forehead of the deceased person. 2’If the
deceased person is a man, then ash or sandalwood should be applied to the forehead or if a
woman, turmeric should be applied to her forehead. A wreath of flowers should be placed
around the neck, and holy basil should be consigned to the coffer. Family, friends, and other
relatives can gather around the coffer and chant hymns during the viewing. After the viewing,
many Hindu families place rice balls (Pinda)?’ near the coffer. After all the viewing rituals,
the dead body brings to the location of incineration.

1 Hindu Funeral Traditions. When Death is Imminent. Paragraph 1%

! Hindu Funeral Traditions. When Death is Imminent. Paragraph 1%,

12 Hindu Funeral Traditions. After the Death. Paragraph 1%,

13 Hindu Funeral Traditions. When to Hold a Hindu Funeral. Paragraph 1%

14 Hindu Funeral Traditions. Organ Donation. Paragraph 1%.

15 Hindu Funeral Traditions. Organ Donation. Paragraph 1%.

16 Hindu Funeral Traditions. Embalming. Paragraph 1.

17 Hindu Funeral Traditions. Preparing The Body. Paragraph 1.

18 Hindu Funeral Traditions. Preparing The Body. Paragraph 1.

1% Hindu Funeral Traditions. Preparing The Body. Paragraph 1.

20 Hindu Funeral Traditions. Preparing The Body. Paragraph 1.

21 Hindu Funeral Traditions. Preparing The Body. Paragraph 1.

22 Hindu Funeral Traditions. Preparing The Body. Paragraph 1.

23 Hindu Funeral Traditions. Viewing, Wake, Or Visitation Before a Hindu Funeral. Paragraph 1%
24 Hindu Funeral Traditions. Viewing, Wake, Or Visitation Before a Hindu Funeral. Paragraph 1%
25 Hindu Funeral Traditions. Viewing, Wake, Or Visitation Before a Hindu Funeral. Paragraph 1%
26 Hindu Funeral Traditions. Viewing, Wake, Or Visitation Before a Hindu Funeral. Paragraph 1%
27 Hindu Funeral Traditions. Viewing, Wake, Or Visitation Before a Hindu Funeral. Paragraph 1%

95



5. INTERNATIONAL
PIRI REIS CONFERENCE ON LINGUISTIC, HISTORY & GEOGRAPHY
WEB: https://www.izdas.org/pirireis

E-MAIL: izdasconference2@gmail.com
______________________________________________________________________________________________________________________________________________________________|]

All coffer carried on a starcher and walked to the burning side. The vehicle can also bring the
dead body to the cremation site. 2It is then a ritual that the eldest male of the family (Karta)
and another senior family member will accompany the coffer in the vehicle. It is also a
custom in Hinduism that only men can join the burning ceremony. Traditionally (Ever plans,
2019) ? , Hindu cremations are complete on the bank of the river Ganges in India. The family
makes a bonfire®® and places the dead body on the bonfire. The eldest member of the family
(Karta) will circle the dead body three times (Ever plans, 2019) by countering clockwise so
the dead body stays on his left side. *'He then fizzles the holy water on the bonfire. Then the
elder member of the family (Karta) sets the bonfire on fire, and the gathered people will stay
until the body is fully scorched. **Those living outside of India who belong to the Hindu
Community will be cremated by the companies or company will arrange shipment of the dead
body to India and then hold a customary burial with an alternate elder member of the family
(Proxy Karta). After returning home, members of the family will go for a shower and wear
fresh clothes. Then a meal will be arranged for them. **A priest then comes to the home for its
cleansing with anger. After the cremation, the elder member of the family (Karta) will return
to the burning side the next day to collect the ashes. Those ashes should be engrossed in the
holy river of the Ganges. **However, other rivers are now acceptable and alternatives to the
Ganges (Ever plans, 2019). **Hindu community residing outside India, the company will
rearrange their incinerated remains for shipment to India and then plunge the ashes into the
holy river, the Ganges. **The grieving period starts on the day of cremation until the day of
the 13™. Therefore, the mourning period is thirteen days for the deceased person by the family
members. The deceased family will stay home, and visitors will come to meet with the family.
However, the mourning period and customs are different based on community. A photo of the
deceased person may be placed, and a wealth of flowers will be placed on the photo of the
deceased person. *’After thirteen days of the grieving period, the final customary work for the
deceased person will be held, called **'sraddha' or 'preta-karma' for the peace of the soul.
3The final customary activity also helps for the reincarnation of the spirit. A memorial event
will show respect to the deceased one year later. The elder member of the family (Karta) will
invite people from Brahmin communities, who are members of the highest casts according to
the Hindu caste-based system. Those Brahmin invited people, including priests, will pray for
the family and the deceased's soul. Finally, the meal will be provided to the Brahmin. The
Hindu community believes in reincarnation. *°A large percentage (Bilimoria, 2021) of the
Hindu community in South Asia is dying due to the effect of the COVID-19-Pandemic. What
is then happening at death? Death is an unavoidable condition. *' The body of a human being
is nurtured by heat, cold, air and breath. It also faces decay, which makes the body fractured,
leading to death.
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After the death, the jiva-atman (spirit, soul, and self) departs from the body's physical
structure and is escorted by the 'Yama,' the Lord of the Death*’. Therefore, a supernatural
power, an almighty, controls the destiny of the human being beyond the earthly kingdom.
Death, therefore, damages the brain, nerves, body, breathing, organ, and heart; jiva-atman
does not die. Jiva-atman (spirit soul and self) finish their activities and depart. Many scholars
said that the resting place of the 'atman' (Bilimoria, 2021) is heaven. **According to
Bhagavad Gita, Atman never dies (Bilimoria, 2021). It can not be cut; it can not be burnt by
fire, rolled by wind, dampened by water, overrun by time because of its immortal purity.
“Therefore, death can not come near Atman. However, many scriptural texts mention that the
Atman (soul) enters the universal bodies of Lord Krishna after leaving its earthly body, or the
soul achieves freedom from the cycle of birth (Bilimoria, 2021). If a person performs three
rites*in fire alter, during the sun's northern journey, and in moonlight, they go to
Devaloka(the kingdom of the highest god) after departing from the earthly body. From the
Devoloka, nobody returns. Therefore, no reincarnation. If a person dies during the night of the
smoke,*” they return to the world again. This is how the soul of human being receives **the
state of bliss (Ananda) from their conditioned lives on the earth. They fulfill all kinds of
desires with happiness and without any pain (Bilimoria, 2021). The Upanishad texts thus
explain the existence of souls after death. *’In the context of the pandemic, which is a fear of
death or traumatic death, what type of comfort does **Hinduism offer? Death by terror is not
reflected as an unnatural death. It might be worsened by increasing fears of death from the
past lives that the soul has passed throughout those circumstances. >'According to classical
Yoga (Yoga-sutras, YS, 1990), death by fear is one of the five unpleasant mental states which
must be overwhelmed by the glimpse of enlightenment. °Lord Krishna was telling Arjuna
that "I now become Death [Time grown old], the destroyer of the world; you should have no
fears" (Bhagwat Gita, 11.32). Therefore, according to Hinduism, the solace is to be reminded
that death is not the end of life. >*Mahatma Gandhi said, "life and death are phases of the same
phenomenon, the reverse and observation of the same coin.; life becomes livable, only to the
extent that death is not treated as an enemy but as a friend; death is not a friend; it is the truest
of friends. It delivers us from agony." (Mahatma, 1960, 3, 4; 2, 237). There is another
question about the preparation for the moment of death. **Does Hinduism dictate the moment
of death? >The advisers have said that life is working towards achieving a state of selfless
awareness of a loyal constitution, which will relieve the fear of dying when a terrible moment
comes, such as a pandemic (Bilimoria, 2021).
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Conclusion: A feature question is how does religious faith affect the context of the COVID-
19 scenario? The trust has been affected by many restrictions launched by the government of
India for the precautions of the communities. The last rite of Hinduism has been flexible by
minimizing contact with the dead body®®. Many steps have been taken in the previous
ceremony, such as sanitization of cremation staff for the procurement from the risk of possible
infection; distribution of personal protective equipment (PPE) for the self-testing; guidance
for the cremation staff to use the equipment for their safety and keeping the place safe. Masks
and hand gloves have been distributed to maintain a hygiene sustained environment; the >’face
of the dead body at the end of the body bag can be seen by the deceased person's relatives.
With the maintenance of the precautions, touching the dead body has been postponed.
According to the Hindu heritage, rituals such as reading scripts from religious books, dusting
holy water, and other funeral requirements may be allowed, which do not need to touch the
dead body; bathing the dead body, cuddling, and kissing the dead body have been postponed.
It has been notified that funeral staff and the relatives of the dead body must wash their hands
immediately after performing the last rites; the ashes can be collected due to harmless objects
after completing the last rites. *Due to the infection through closure contact, large gathering
at the cremation area has been postponed, which is a rule of social distancing; the government
of India has advised avoiding post-mortem of confirmed COVID-19 patients. Though the
issue of autopsies is now debated, it has an option that the decision will be made by the advice
of the state and its hospital depending on the test kits' accessibility. >Under the guidance of
ICRC (International Committee of the Red Cross), all health care professionals, dead body
management people, and the rest of the surrounding communities must be protected and
maintain the self-respect of all dead bodies who have died due to COVID-19. It has been
(ICRC) mentioned that the PPE during the handling of the dead bodies and wrapping the dead
body in a double body bag can not be diffused quickly before its morgue. Dead bodies must
not be mummied or protected because the body's manipulation can expel fluid from the body's
cavity and thus increases the risk of pollution and the health of others. The dead body bag
must not open before the funeral; relatives or close friends can see the dead body using PPE,
which can be seen before the dead body is bagged. A post-mortem can be done with family
and hospital officials' permission by a particular officer; identification and reliable
documentation of the dead body must be completed thoroughly. A faster process for the
family peace and avoidance of trauma for the loved one. ICRC also mentioned social
distancing from the gathering and the dead body, avoiding carelessness and the disposal of the
dead bodies. ®“The ICRC has especially noted that when people die because of war, traumatic
situations, or migration, the dead body of the victims must be controlled and managed with
respect and dignity. The remains of the dead body of the victims who have died due to war
situations and disaster must be recovered, found, and thus help those families bringing their
loved ones for the last seen or last rites. Therefore, the answer to the research question is clear
the rituals of the Hindu last rites have been postponed until the existence of a normal
situation.
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Abstract

Knowledge sharing is one of the vital processes in implementation of knowledge
management, because it enables organizations to improve their skills and create value and
competitive advantage. The purpose of this study was to investigate the effective motivational
factors on knowledge sharing among Iranian National Archives staff. This research is a
descriptive survey and carried out using a questionnaire. To measure the reliability was used
Cronbach's alpha coefficient. The statistical population of this study is 248 staff of the
National Archive of Iran. Using Cochran's formula, 151 of them were selected as samples.
The conclusions indicate the motivational factors can contribute to the behavior of knowledge
sharing and internal motivational factors have an effect on external motivational factors. The
results indicate the internal and external motivational factors have a positive effect on the
desire to share knowledge and behavior knowledge sharing. According to research findings,
"success" and enjoying helping others are the most influential variables of internal
motivational factors, and the motivational factors external to job security and recognition are
the most effective variables in knowledge sharing.

Keywords: Knowledge sharing, Internal Motivational Factors, External Motivational Factors
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